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SECTION 1: OVERVIEW

PART I. INTRODUCTION

Overview of Sacred Heart University

Sacred Heart University, the second-largest Catholic university in New England, was founded in 1963 by the Most Reverend Walter W. Curtis, Bishop of the Diocese of Bridgeport. From its outset, the University bore the mark of innovation.  Charting a new direction within American Catholicism, the University was to be led and staffed by the laity, independent and locally oriented. The University presently offers more than 40 undergraduate, graduate and doctoral programs on its main campus in Fairfield, Connecticut, and satellites in Connecticut, Luxembourg and Ireland. Approximately 5,800 students attend the University. Since 1969 Sacred Heart University has been granted institutional accreditation by the New England Association of Schools and Colleges (NEASC), one of six regional associations in the United States that accredit schools and colleges.
Approximately 65 percent of full-time undergraduates choose residential life & housing, with the remainder attending as commuter students. The University participates at the NCAA Division-I level in its sports programs, and more than 25 percent of undergraduates are student/athletes. Academically, Sacred Heart University ranks among the best in the country according to the 2008 edition of “America’s Best Colleges” by U.S. News & World Report and is included in The Princeton Review’s guidebook, “The Best 366 Colleges: 2008 Edition.” The University’s commitment to service learning and service to the community has led to its being ranked in the “top 5” campuses nationally by Habitat for Humanity.

In 2007, The American Association of Colleges and Universities (AAC&U) recognized Sacred Heart University’s unswerving commitment to AAC&U’s Core Commitments and its dedication to developing students who live up to them by designating the University as part of AAC&U’s National Leadership Consortium. As one of only twenty-five colleges and universities throughout the United States to receive this honor, Sacred Heart University has been recognized for promoting excellence in its programs and among its students. These “Core Commitments” of AAC&U are: (1) Striving for Excellence; (2) Cultivating Personal and Academic Integrity; (3) Contributing to a Larger Community; (4) Taking Seriously the Perspectives of Others; and (5) Refining Ethical and Moral Reasoning. 
Organization of Institution

The University has four colleges, the College of Arts and Sciences, the College of Education and Health Professions, University College, and the AACSB accredited John F. Welch College of Business. The Director of the Isabelle Farrington School of Education reports to the Dean of the College of Education and Health Professions. The Deans of the colleges report to the Vice President for Academic Affairs/Provost, who in turn, reports directly to the President of the University. An organizational chart of the Academic Affairs Division of the University can be found on the following page.
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Mission of the University

Sacred Heart University is a coeducational, independent, comprehensive institution of higher learning in the Catholic intellectual tradition whose primary objective is to prepare men and women to live in and make their contributions to the human community. The hallmark of the Catholic intellectual tradition is a mindset that compels great thinking, innovative proposals, a supportive community and a strong belief in diversity.

The University aims to assist in the development of people knowledgeable of self, rooted in faith, educated in mind, compassionate in heart, responsive to social and civic obligations, and able to respond to an ever-changing world. It does this by calling forth the intellectual potential of its students, nurturing each one's spiritual and moral growth, and deepening in them a sense of social responsibility. The University is committed to combining education for life with preparation for professional excellence.

Sacred Heart University challenges its students to think critically, analyze carefully, evaluate with a sense of justice and proportion, and convey conclusions in an intelligible and articulate fashion. The University provides the environment in which its students can develop the aesthetic dimension of life by nurturing their abilities to imagine, create and appreciate. It assists students to acquire a rich understanding of their own cultural and family heritages so as to assume their responsibilities as conveyors and creators of culture and family.

As a community of teachers and scholars, Sacred Heart University exists for the pursuit of truth. It joins with other colleges and universities in the task of expanding human knowledge and deepening human understanding. It encourages and supports the scholarly and artistic work of its faculty and students. Further, it has a responsibility to share its resources and its special gifts and talents for the betterment of the human community. All members of the University community are encouraged strongly to participate in the wider community through service to others, especially the poor.

From its founding, the University has been recognized for its caring approach to students. This expresses the University's belief that each student is born with a unique set of qualities and skills. It respects the personal and academic freedom of each of its members while, at the same time, fostering a genuine experience of community. By so doing, it creates the environment in which each person in the University shares in common goals and a common commitment to truth, justice, and concern for others.

Mission of the College of Education and Health Professions

The College of Education and Health Professions seeks to foster the development of women and men who demonstrate intellectual and professional integrity, who value compassionate service to others, and who take leading roles in communities governed by spiritual and moral values.
As a professional college within a Catholic university rooted in the liberal arts tradition, the College of Education and Health Professions is committed to providing an education built upon a deep respect for the dignity of the human person and a recognition of the responsibility of each individual to contribute to the building of a more just society.  Specifically, the college strives to teach the skills necessary for developing ethical responses to the new and ever-changing circumstances of a future filled with discoveries, technological advancements, and social change. 

The college provides opportunities for students to gain knowledge, experience, skills, and values necessary to begin a first career, to advance in an existing career, and to prepare for new career challenges in response to the changing needs of society.
The college’s cooperation with professional partners in the community ensures that students benefit from an integration of academic, internship, and clinical experiences; this collaboration also enriches the education and health care endeavors of the community and instills an ethic of community service among students.
The college is committed to professional and academic excellence and measures this by the quality of its faculty, programs, resources, and student achievements.
Overview of the Isabelle Farrington School of Education

In November 2007, Sacred Heart University dedicated its School of Education in honor of Isabelle Farrington, a former public school teacher and major contributor to Sacred Heart University’s education programs. The Isabelle Farrington School of Education (SOE) is part of the University’s College of Education and Health Professions, and is the largest independent educator of teachers and administrators in the State of Connecticut. The School of Education was accepted into membership into AACTE in 2007, and the Unit’s Director, Dr. Edward Malin, serves as Chair of AACTE’s Connecticut Chapter.

The Mission Statements of the University, of the College of Education and Health Professions, and of the Isabelle Farrington School of Education can also be found in the Unit’s Conceptual Framework, on the Unit’s website, and on the website of Sacred Heart University.
Unit Mission Statement

Guided by the University’s and the College of Education and Health Professions’ Mission Statements, the Isabelle Farrington School of Education at Sacred Heart University engages in preparing men and women to live in and make their contributions to the human community. The Unit’s primary mission is to develop the capacities, talents and abilities of our Candidates through an integration of theory and practice in a performance-based program, upon completion of which it’s Candidates possess the knowledge, skills and dispositions to facilitate the learning of all children.
Branch Campuses

A unique aspect of the Isabelle Farrington School of Education is its campus in Griswold CT which offers an alternative for graduate students in Eastern CT. The curriculum, program requirements, and assessments systems are identical to those at its main campus. The faculty at Griswold is comprised of full-time faculty members, area superintendents, principals, and master teachers. The Griswold Campus is a unique “Learning Lab” in the fact that the campus shares facilities with Griswold High School. The Unit also maintains a branch campus in Stamford, CT where Candidates may elect to take a portion of their course work from among the select offerings at this location. Two faculty members are assigned to the Stamford campus with primary responsibility for advisement and teaching. At the present time, no education program is offered in its entirety at the Stamford location.
At all of its campuses, the Teacher Preparation and Initial Certification Program focuses on the personal growth of the teacher, the enhancement of a positive self-image, and the social and emotional qualities conducive to teacher effectiveness. The components of the program are designed to assist Candidates in broadening their knowledge of theory, pedagogy, various instructional approaches and the ability to engage in active inquiry. Fieldwork and student teaching are specially designed to help Candidates experience the interrelationship between theory and practice. A Teacher Preparation and Initial Certification Candidate is introduced to the profession through coursework, field experiences and student teaching in the 36-credit planned program. These courses are grouped in sequentially-ordered blocks and reflect the standards of the Connecticut Common Core of Teaching (CCCT).

PROGRAMS OFFERED BY THE UNIT

The Isabelle Farrington School of Education is endorsed by the Connecticut Department of Education in three areas of for the development of educational practitioner Candidates:
 (1) Teacher Preparation and Initial Certification

 (2) Intermediate Administration and Supervision (092 Certification) 

 (3) Remedial Reading/Remedial Language Arts (102 Certification)

Each of these programs is committed to the Institutional, College, and Unit Mission Statements. Additionally, while distinct in terms of the requirements of the State of Connecticut and the standards of practice developed by the professional associations governing each program, the three programs demonstrate cohesion through their common acceptance of the Theme, Philosophy, Principles, Domains and Proficiencies articulated in the Unit’s Conceptual Framework.

An overview of the Unit’s programs is outlined in Table 1, which is followed by a brief description of the programs, including how each has been reviewed. A further articulation of the Unit’s Conceptual Framework is found in Section 2: Response to NCATE Standards, Part I: Conceptual Framework. 

Section1 Table 1

Program Review Status

Academic Year 2006-2007

	Program Name
	Award Level (e.g., Bachelor’s or Master’s)
	Program Level 

(Initial vs. Advanced)
	Number of Candidates Enrolled or Admitted
	Agency or Association Reviewing Programs (e.g., State or NAEYC)
	Program Report Submitted for Review (Yes/No)

	Elementary Education
	U/G
	I
	384
	State
	Yes

	Secondary

Business
	G
	I
	10
	State
	Not Required

	Secondary

English
	U/G
	I
	64
	State
	Yes

	Secondary

Spanish
	U/G
	I
	15
	State
	Yes

	Secondary

History & Social Studies
	U/G
	I
	78
	State
	Yes

	Secondary

Math
	U/G
	I
	37
	State
	Yes

	Secondary

Biology
	U/G
	I
	20
	State
	Yes

	Secondary

Chemistry
	U/G
	
I
	2
	State
	Yes

	Secondary

General Science
	U/G
	I
	7
	State
	Yes

	Administration & Supervision
	G
	A
	194
	State
	Yes

	Remedial Reading
	G
	A
	22
	State
	Yes


Program Description

Teacher Preparation and Initial Certification Program

It should be noted that while Table 1 indicates that some Candidates achieved certification in certain endorsement areas at the undergraduate level, in the past five years the Unit has recommended few Candidates for certification coincidently with receiving their BA/BS degree. Therefore, as of Summer 2006, undergraduate students enrolled in Sacred Heart University are invited to participate in the Unit’s Five Year Program which combines completion of the initial certification requirements with the awarding of a Masters of Arts in Teaching (MAT) degree. The Unit no longer admits undergraduates into its programs with the intention of having them complete the requirements for certification as undergraduates. The planned program of coursework and field experience requirements is unchanged: only the pattern of delivery has been modified. Please refer to exhibits on the website and in the Exhibit Room for additional information on the Five Year Program.
The Teacher Preparation and Initial Certification Program offers a professional curriculum approved by the Connecticut State Department of Education (CSDE) for certification in elementary and secondary education. The Elementary School program prepares teachers of children in grades K-6; and the Secondary School program prepares teachers of an academic subject in grades 7-12. The Unit holds Secondary School endorsements in the academic areas of: Business, English, Spanish, History and Social Studies, Mathematics, Biology, Chemistry, and General Science. Prospective teachers must major in an academic discipline in addition to completing the teaching certification sequence. Thus, the Candidate not only enters the job market with more than one skill but also possesses a solid academic background and a high level of professional competence.

The Unit’s Teacher Preparation and Initial Certification Program focuses on the personal growth of the teacher, the enhancement of a positive self-image, and the social and emotional qualities conducive to teacher effectiveness. The components of the program (such as course work, fieldwork, student teaching and supervision) are designed to assist Candidates in broadening their knowledge of theory, pedagogy, various instructional approaches and the ability to engage in active inquiry. Fieldwork and student teaching are specially designed to help Candidates experience the interrelationship between theory and practice. The Teacher Preparation and Initial Certification Program is aligned with the standards of the Connecticut Core of Common Teaching (CCCT), and the proficiencies in which our Candidates are assessed are reflected in Appendix A: Program Alignment Matrix. 

As noted above, as of the Summer of 2006, the Unit offers two routes through which a Candidate may work towards initial teacher certification. One is the Five Year Program in which applications for admission are submitted by Sacred Heart University students during the Fall semester of their sophomore year. Course work in education begins in the junior year, and the Candidate completes 21 credits of education courses prior to the BA/BS and -- assuming all coursework, field experiences and student teaching requirements are satisfied -- concludes in spring of the fifth year with recommendation for initial teacher certification and the achievement of a Masters of Arts in Teaching (MAT) degree. The second route is for Candidates who elect to postpone all professional education coursework until after they complete their undergraduate degree. Candidates taking this route may enroll for certification courses only, or for certification plus an MAT. The combined certification/ MAT program includes 48 credits of professional education courses at the graduate level. 
Graduate level Candidates applying under either route are eligible to apply for an internship placement in a public school. The Internship provides tuition credit for 33 graduate credits. During their internship the Candidate is assigned to a school for an academic year during which the Candidate can observe and be observed by professional teachers and administrators. Interns may be asked to engage in a variety of responsibilities including serving as substitute teachers, providing one-on-one or small group tutoring, and other professional and paraprofessional roles based on the needs of the school in which they are interning. A copy of the booklet describing the Unit’s Internship Program can be found in the Exhibit Room.
Upon admission to the Teacher Preparation and Initial Certification Program, each Candidate works with a faculty advisor to prepare a Plan of Study which helps the Candidate develop a sequence and timeframe for completing the coursework required for certification. The courses in the Teacher Preparation and Initial Certification Program are grouped in sequentially-ordered blocks and reflect the competencies of the CCCT. It is expected that Candidates will be advised to progress through the program sequentially by completing the courses in one block before enrolling in courses scheduled in the next block. Courses numbered 500 and above can be applied to a graduate degree. Before being eligible to student teach, Candidates must (1) complete at least 24 credits in their subject area major; and (2) complete all courses in Blocks I, II and III. Copies of the Plans of Study used by Candidates’ faculty advisors in planning the sequencing and timing of coursework can be found in the Exhibit Room.
Course Requirements for Elementary Education Certification 
BLOCK I  (9 Credits)

ED 101/ED 553    educational Psychology 

ED 152/ED 552    Education in the United States
ED 271/ED 578    Introduction to Computers in Education (or ED 592 Advanced PC Applications)
BLOCK II  (12 Credits)

ED 205/ED 569    Education of Special Needs Students  

ed 207/ED 566    Classroom Management 

ED 229/ED 523    Multicultural Education

ED 223/ED 430    Elementary Curriculum & Methods: Social Studies & Health   
BLOCK III  (9 Credits)

ED 387/EDR 560 Children’s Literature 

ED 413                 Elementary Curriculum & Methods: Reading, Writing & Language Arts 

ED 459                 Elementary Curriculum & Methods: Mathematics & Science

STUDENT TEACHING (6 Credits)

Ed 491 Student Teaching Seminar: Elementary School
Course Requirements for Secondary Education Certification  

BLOCK I  (9 Credits)

ED 101/ED 553    educational Psychology 

ED 152/ED 552    Education in the United States
ED 271/ED 578   Introduction to Computers in Education (or ED 592 Advanced PC Applications)
BLOCK II  (12 Credits)

ED 205/ED 569   Education of Special Needs Students  

ed 207/ED 566   Classroom Management 

ED 229/ED 523    Multicultural Education

ED 272/ED 627    Societal Issues in Adolescence   
BLOCK III  (9 Credits)

ED 262/ED 428      Secondary Curriculum  

ED 264/ED 429      Secondary Methods 

ED 342/EDR 510   Content Area Reading Instruction

STUDENT TEACHING (6 Credits)

Ed 395    Student Teaching Seminar: Secondary School

Individuals who are already certified teachers may apply for and be admitted into the MAT program. Designed for the classroom teacher, the MAT builds skills in such areas as classroom instruction, curriculum development, and classroom management. Concentrations are available in the areas of Elementary Education, Secondary Education, Educational Technology, Literacy, and Professional Enrichment. Likewise, the MAT program is available to individuals seeking a graduate degree, but who do not plan to apply for teacher certification. A copy of the Plan of Study for the Masters of Arts in Teaching used by Candidates’ faculty advisors in planning the sequencing and timing of coursework can be found in the Exhibit Room.
 Program Description

Intermediate Administration and Supervision Program

The Unit offers a quality-designed Educational Leadership Program (092 Certification) specifically tailored to meet the needs of aspiring graduate, post-masters, educational administrators who will be facing the many challenges of a changing world.  The program is performance-based and has been constructed to help develop the knowledge, skills, and dispositions necessary to be a successful educational leader. 

The Intermediate Administrative Certification (092) is required for any school administrative position ranging from Department Chair and Assistant Principal to Assistant Superintendent of Schools. The 092 program is an 18 credit planned program. Candidates for this license must also pass the Connecticut Administrator Test. (CAT)

Sacred Heart University offers two distinct delivery methods for completing the  092 Administrative Certification:  a traditional part-time evening program and a weekend-based cohort program.  Both programs offer the same classes toward completion of the 092 Certificate. Admission to the traditional evening program is conducted on a rolling basis throughout the year, while admission to the weekend program is offered only in the Fall term.
While the coursework is rigorous in content -- providing Candidates with a strong professional knowledge base -- the emphasis is on applying this new content knowledge to real life and diverse educational situations. The comprehensive curriculum encompasses all aspects related to effectively leading today’s schools including but not limited to: systems thinking; school improvement process; assessment; instructional supervision, evaluation and professional development; legal, ethical and political issues, communications and human relations, technology; and organization and management.  Because of this broad exposure, Candidates are not only able to develop and refine their professional skills but are also able to reflect upon their own behaviors and personal and professional dispositions in promoting a culture of excellence in an ever-changing educational environment. 

The Intermediate Administration and Supervision Program met all CSDE standards at its last accreditation.  The program is also directly built upon and referenced to the Educational Leadership Constituents Council (ELCC) standards as well as the Connecticut School Standards for Leadership (CSSL) and uses the standards of both groups to align with the Unit’s proficiencies articulated in its Conceptual Framework as demonstrated in Appendix A: Program Alignment Matrix.
The courses required for 092 Certification are:


EDL 626 Assessment & Evaluation: Quantitative & Qualitative Analysis     
(or another appropriate course approved by the advisor)
EDL 654 Leadership & Administrative Policy: Contemporary Educational Problems     
          or
EDL 655 Distinguished Lectures in Education     
(or another appropriate course approved by the advisor)
EDL 605 Advanced Curriculum Development and Program Monitoring     
EDL 650 The Law and Finance in Education     
(or another appropriate course approved by the advisor)
EDL 635 Teacher Supervision, Evaluation, and Staff Development     
(or another appropriate course approved by the advisor)
EDL 698  Administrative Practicum: The Internship - Part 1     
 Program Description 

Remedial Reading/Remedial Language Arts Program
The overall goal of the Remedial Reading/Remedial Language Arts Program (102 Certification) is to prepare Candidates to lead educators and school districts into the best practices of school reform. They will be knowledgeable proponents of action research and change agents assisting schools in promoting community literacy as well as enhancing individual student performance. 

The Remedial Reading/Remedial Language Arts Program prepares Candidates to promote literacy in a variety of positions within a school system. Their training gives them the skills to lead staff development, run intervention clinics, chair appropriate departments, manage summer programs, write grants or provide all of these services in single school settings. Candidates study reading and language from a much broader perspective than that of a classroom teacher. The Program includes systemic evaluation and programming, the training and supervision of professionals and paraprofessionals and the utilization of community resources. Further, Candidates are expected to develop competence through a supervised practicum and a clinical experience in a university-based diagnosis and remediation center or clinic. Graduates of the program are prepared to assume the leadership role in any school system seeking expertise in the area of Remedial Reading/Remedial Language Arts, to perform independent research or to pursue advanced study. The Program is aligned with the Unit’s Conceptual Framework as well as with the requirements of the International Reading Association (IRA). This alignment is displayed in the Program Alignment Matrix contained in Appendix A of this report. 

The Remedial Reading and Language Arts Certification (102) requires graduate Candidates to complete 21 credits. Upon the completion of course work for the 102 Certificate, Candidates must hold a Connecticut Teaching Certificate or be certifiable, have 30 months of teaching experience, and proof of a Special Education course. 

The following is a list of courses required for the Remedial Reading and Remedial Language Arts Certification:

EDR 505 Early Reading and Language Arts Success (PK-3)
EDR 507 Developmental Reading and Language Arts (4-6)
EDR 510 Content Area Reading Instruction (7-12) 
EDR 540 Advanced Diagnosis and Evaluation
EDR 545 Assessment and Evaluation: CT Model 
EDR 550 Clinic Experience I (University Clinic)
EDR 555 Clinic Experience II (School Clinic)
Professional Education Faculty

The Isabelle Farrington School of Education is justifiably proud of its dedicated and highly experienced professional education faculty. All members of the faculty teach education courses, provide services such as advisement to Candidates, supervise clinical practices, and/or administer some portion of the Unit. Tables 2 - 7 provide an overview of the Unit’s faculty. Additional information can be found in response to Standard 5 later in this report.
Section 1 Table 2:

Growth in Fulltime Faculty

2003 – 2007

	Year
	Full-time Faculty

	2003–04
	15

	2004-05
	18

	2005-06
	20

	2006-07
	22

	Fall 2007
	24


Section 1Table 3:
Academic Rank of Professional Education Faculty

For Academic Year: ​​​​​​2007-2008

	Academic Rank
	# of Faculty with Tenure
	Non-tenured Faculty

	
	
	# on Tenure Track
	# Not on Tenure Track

	Professors
	1
	
	

	Associate Professors
	3
	
	3

	Assistant Professors
	
	3
	12

	Lecturers
	
	
	1

	Visiting Professors 
	
	
	1

	Total
	4
	3
	17


Section 1 Table 4:
Teacher Preparation and Initial Certification

 Course Sections Taught By Fulltime and Adjunct Faculty

	Academic Year
	# Sections Taught by

Full Time Faculty
	# Sections Taught by

Adjunct Faculty

	2005
	235
	168

	2006
	249
	212

	2007 
	243
	241

	2008 Spring & Winter Sessions
	92
	82


Section 1 Table 5:
Intermediate Administration and Supervision Program

Fulltime and Adjunct Faculty Comparison
	Educational Leadership Programs 2007-2008

	Ratios- Regular Faculty: Adjunct Faculty

	
	Fall 2007
	Spring 2008

	
	Regular
	Adjunct
	Regular
	Adjunct
	TBA

	Traditional
	7
	3
	6
	5
	

	Cohort
	7
	2
	2
	
	
	

	
	8
	2
	0
	
	
	

	
	9
	1
	1
	
	
	

	
	10
	2
	2
	3
	3
	

	
	11
	3
	1
	3
	1
	2

	Totals
	19
	9
	12
	9
	2


 Section 1  Table 6:
Remedial Reading/Remedial Language Arts Program

	Regular
	Adjunct

	4
	18


Section 1 Table 7:
    Faculty Demographics

	
	Prof. Ed. Faculty in Initial Teacher Preparation Programs
	Prof. Ed. Faculty

in Advanced Programs*

	
	       N (%)

       N = 21
	       N (%) 

        N = 9

	American Indian or Alaskan Native
	
	

	Asian or Pacific Islander
	1         5%
	

	Black, non-Hispanic
	    2       10%
	   1        11%

	Hispanic
	    2       10%
	   1        11%

	White, non-Hispanic
	  15       70%
	   7        78%

	Two or more races
	
	

	Other
	     1        5%
	

	Race/ethnicity unknown
	
	

	Total
	
	

	
	
	

	Female
	        11        52%
	   5        56%

	Male
	        10        48%
	   4        44%


                           *Faculty are counted in both initial teacher preparation and advanced programs 
                             if they teach at both  levels.
SECTION 2: RESPONSE TO NCATE STANDARDS
PART I. CONCEPTUAL FRAMEWORK

Introduction

This section contains salient components of the Unit’s Conceptual Framework. The entire text of the document including a list of references cited may be found in the Exhibit Room. As stated in the NCATE Standards, “the conceptual framework establishes the shared vision for a Unit’s efforts in preparing educators to work in P-12 schools.” The Isabelle Farrington School of Education actively uses its Conceptual Framework to develop, implement, monitor and assess its programs which are designed to prepare professionals to work in educational settings. Developed in collaboration with academic and community partners, the Unit’s Conceptual Framework is used to articulate and evaluate Candidates’ competencies in pedagogical content mastery, skill development, the integration of technology and knowledge of diversity; and the development of dispositions in which the intellect and heart are focused on a greater good in teaching, leadership, and serving others.
 
As articulated later in this section, the Unit selected the theme “Promoting a Culture of Excellence in a Changing World” for its Conceptual Framework. This theme is tied directly to the Institutional Mission Statement, and reflects the Unit’s commitment to fostering within its Candidates a desire to continuously strive for excellence in their own performance and to helping others to do the same. Likewise, Candidates are prepared to take advantage of the opportunities manifested in the changing nature of their profession and the world.

In keeping with the Unit’s philosophy and the theme of its Conceptual Framework, the Unit identified four Principles that guide the Unit’s programs, and promote a culture of excellence in the education profession. From these Principles, and based on input received from the fulltime and adjunct faculty of the School of Education, from public school teachers and administrators, and in keeping with state, national and Professional Association Standards, the Unit derived five research-based Domains of Excellence in which  Candidates are expected to demonstrate proficiency upon completion of our programs. The Unit’s Philosophy and its underlying Principles, as well as the Domains of Excellence and the Proficiencies of Candidates are expressed in detail in Part III of the Conceptual Framework document.
 Shared Vision
The Conceptual Framework of the Isabelle Farrington School of Education at Sacred Heart University has been developed through continual discussion among administrators, faculty, students, members of the University Academic Governance, and surrounding public school communities. Information for the Conceptual Framework was gathered from NCATE Standards, the Sacred Heart University Mission Statement, conceptual frameworks from exemplary universities and from universities similar in size and purpose to Sacred Heart, and from the Unit’s five year plan. Input for the Conceptual Framework was additionally incorporated from recommendations that were generated at faculty meetings and retreats held for the purpose of examining the status and future direction of the Unit. 
The current effort to develop a coherent conceptual framework began in the Fall of 2002. A set of provisional principles of the Conceptual Framework was formulated through Unit-wide deliberations and was used to guide further discussions. In successive yearly meetings of all full-time and adjunct faculty members, specifics of the Conceptual Framework were discussed. In 2005 a faculty committee was appointed to direct the development of the Conceptual Framework. The committee consisted of six fulltime faculty members, the majority of whom had administrative and teaching experience in public and private schools and at the district level. The committee met frequently and arrived at a consensus on the organization and content of the Conceptual Framework which has been shared with the faculty at regularly scheduled meetings of the Unit since 2005. 
As part of the ongoing re-conceptualization of the Conceptual Framework, the spring 2006 annual meeting of all fulltime and adjunct faculty was devoted to discussing the development of the Unit’s Conceptual Framework. At that meeting the university faculty identified specific learning outcomes and proficiencies deemed important for student performance in the program. The suggestions that resulted from the meeting were incorporated in the working draft of the Conceptual Framework, and comments were asked for and received from teachers and administrators actively working in K-12 public schools, as well as from content area specialists from other departments within Sacred Heart University. The Conceptual Framework Committee continued its work and in late spring 2006 submitted a preliminary proposal of the Conceptual Framework to the Unit’s faculty for review and comment. The Unit then devoted a significant portion of a nine-day retreat for all fulltime faculty members in late spring 2006 to a discussion of the Conceptual Framework. The input from this retreat was used as the basis for reviewing the curriculum, instruction, field and clinical practice, and assessment of Candidates in all credential and degree programs of the Unit. Preliminary drafts and revisions to the Conceptual Framework can be found in the Exhibit Room.
During the summer of 2006 a task force of fulltime faculty members was established to review each of the Unit’s assessment gateways and measures. The members of the task force attended workshops on assessment issues hosted by the Connecticut State Department of Education that summer. This Assessment Task Force was charged with using the Conceptual Framework to recommend and implement any changes needed in the Unit’s assessment processes and systems to ensure that they were aligned with the Conceptual Framework. The Conceptual Framework Committee and the Assessment Task Force have remained active and continue to meet. Thus the Conceptual Framework is a living document that is used to guide, develop and strengthen the programs of the Isabelle Farrington School of Education. 

Additionally, the Unit holds meetings of all fulltime faculty members twice each month. A portion of these meetings is devoted to a review and discussion of the Unit’s programs, assessments and Conceptual Framework. As a result of these discussions the Conceptual Framework has been modified and the faculty has voted on the proposed modifications. The version of the Unit’s Conceptual Framework as outlined in this report and as found in its entirety in the Exhibit Room was affirmed by the faculty at its meeting on December 12, 2007. 

Coherence of Programs with Conceptual Framework
Coherence with the Conceptual Framework is evident throughout the Unit’s programs, and is reflected among curriculum, instruction, field experiences, clinical practice, and assessment across a Candidate’s program. The Conceptual Framework is at the core of the Unit’s delineation and assessment of Candidates’ expected knowledge, skills and dispositions. The Conceptual Framework is made part of the curriculum and syllabus of each course and each Candidate is made aware of the components and expectations contained in the Conceptual Framework.
As noted in Section 1 of this report, the Unit is endorsed by the Connecticut Department of Education in the areas of (1) Teacher Preparation and Initial Certification, (2) Intermediate Administration and Supervision, and (3) Remedial Reading/Remedial Language Arts for the development of educational practitioners. Each of these programs is committed to the Institutional, College, and Unit Mission Statements. Additionally, while distinct in terms of the requirements of the State of Connecticut and the standards of practice developed by the professional associations governing each program, the three programs demonstrate cohesion through their common acceptance of the Theme, Philosophy, Principles, Domains and Proficiencies articulated in the Unit’s Conceptual Framework. Because of this commitment and coherence among the programs, the School of Education was able to prepare a single Conceptual Framework encompassing the three programs. The Alignment Charts found in Appendix A of this document further clarify the coherence of the programs and their alignment with the State of Connecticut and SPA standards governing each program.
Unit Philosophy
The philosophy of the Isabelle Farrington School of Education stems from the fundamental belief that the aim of the educational endeavor lies in achieving learning advantages and success for all students, and that this goal should inform and connect the work of both teacher educators and school practitioners. The Unit seeks to develop educational practitioners committed to extending their knowledge, skills, dispositions and shared standards of performance to enable all students to reach challenging learning goals and to actualize their individual potentials. The Unit’s work is based on the presumption that such knowledge, skills and dispositions develop and are enhanced through studying, practicing, and reflecting in professional communities of educators. The Unit is committed to the idea that education is both a moral and political act, and that educators should foster and sustain a democratic and just society in the construction, transmission and use of knowledge.

The  programs offered by the School of Education are dedicated to fostering those personal and professional dispositions and behaviors that prepare the Candidate to participate in and contribute to ongoing excellence in an educational enterprise. An educational practitioner’s commitment to professional excellence is manifested in multiple forms: (1) a commitment to achieve personal excellence in self and others; (2) a commitment to develop academic competence in students and peers; and (3) a commitment to excel in one’s technical capabilities. Candidates must have a commitment to excellence both in professional and interpersonal actions and in dispositions. The Unit’s programs are designed to produce Candidates who are reflective, flexible, creative and critical practitioners, who can identify the needs of students, generate multiple solutions and choose the appropriate solution that best fits the specific situation. As noted by Shulman (1986) pedagogical content knowledge is more than an awareness of instructional strategies and the processes of learning; it is in developing the relationship between the subject matter and education theory that opportunities for learning are created.
Conceptual Framework Theme
The Conceptual Framework theme, “Promoting a Culture of Excellence in a Changing World” enunciates two key concepts: “Culture of Excellence” and “a Changing World." The Unit understands “Culture of Excellence” to be the universe of knowledge, skills and dispositions that contribute to the development of personhood and professionalism in self and others. The Unit’s commitment to Professional Excellence is consistent with the University’s Mission to combine “education for life with preparation for professional excellence,” and with the Vision of the College of Education and Health Professions to constantly promote Academic Excellence. In these affirmations resides the imperative that the Unit develop in its Candidates a commitment to strive for excellence in all aspects of their own performance, and promote excellence in those with whom they professionally interact.

The second key concept of the theme is the recognition that the actions of the educator must be consistent with the effects of “a Changing World.” A fundamental premise underlying the development of the Unit’s professional programs is that a culture of excellence must be promoted within educational settings that are subject to social, cultural and technological changes. The University’s mission statement affirms that the institution “aims to assist in the development of people knowledgeable of self, rooted in faith, educated in mind, compassionate in heart, responsive to social and civic obligations, and able to respond to an ever-changing world” [Italics added]. 

In accordance with the Conceptual Framework’s unifying theme, the Unit is committed to developing educational practitioners who (1) demonstrate excellence and promote excellence in self and others when engaging in the primary educational activities of learning, teaching, and leadership; (2) demonstrate and promote excellence in educational settings that are subject to changes in the demographics of school communities, to advances in new educational technologies, and to the expansion of professional knowledge. 

Guiding Principles 
In developing professional programs that are consistent with and further the Unit’s mission and philosophy and which are in accordance with the Conceptual Framework’s unifying theme, the Unit sought input from its fulltime and adjunct faculty and held ongoing discussions with public school teachers and administrators as articulated further in the Shared Vision component of the Conceptual Framework. The feedback derived from these meetings consistently identified four areas in which professional excellence is required: professional knowledge; personal and professional skills; personal and professional dispositions; and the ability of educators to respond to change – both changes in community and classroom demographics (diversity issues), and changes brought about by innovations in educational technology (educational technology issues). The Unit used this feedback to develop the following underlying principles which serve as the basis of the Unit’s Philosophy, and to guide the planning and implementing of the Unit’s programs. These Principles are in accordance with criteria of successful professional performance established by state and national accrediting bodies. These include the Connecticut State Department of Education (CSDE), the National Council for Accreditation of Teacher Education (NCATE), Educational Leadership Constituents Council (ELCC), Connecticut Standards for School Leaders (CSSL), and the International Reading Association (IRA).
These four principles are listed and further articulated below.
1. A Culture of Excellence is promoted when the educational practitioner possesses a comprehensive, integrated and context-dependent Professional Knowledge Base that contributes to effective educational practices.
2. A Culture of Excellence is promoted when the educational practitioner effectively utilizes Natural and Acquired Personal and Professional Skills that promote successful practices in diverse educational settings.
3. A Culture of Excellence is promoted when the educational practitioner cultivates and consistently demonstrates Professional Dispositions and  Commitments that contribute to the pursuit of excellence in self and others.
4. A Culture of Excellence is promoted when the educational practitioner is responsive to demographic, cultural and technological influences that affect Change in the Educational Environment
Principle 1: Professional Knowledge Base
It is the position of the Unit that successful educational activities are predicated on the prior acquisition of a knowledge base (Bruner, 1990); that the knowledge base forms the substrate upon which effective action is deliberately grounded (Dewey, 1916); and that the acquisition of knowledge of facts, concepts, principles and theories precedes application and other higher order functions of analysis and synthesis (Bloom, 1956).  Furthermore, the Unit contends that professional excellence requires practitioners to possess and demonstrate a Knowledge Base that is comprehensive, integrated and context-dependent.

The importance of a comprehensive knowledge base is clearly recognized by NCATE in its Vision of the Professional Teacher for the 21st Century. As articulated by NCATE (2006, p. 4), teachers gain their ability to help all children learn through a broad liberal arts education; in-depth study of the teaching field; a foundation of professional knowledge upon which to base instructional decisions; diverse, well-planned, and sequenced experiences in P-12 schools; and ongoing assessments of competence to practice, through an array of performance measures. The School of Education of Sacred Heart University shares these beliefs and incorporates them in its programs, coursework and assessment systems.
Principle 2: Natural and Acquired Personal and Professional Skills
The School of Education believes that educational practitioners promote excellence by applying their knowledge in the educational setting with intentionality (Slavin, 2003, p.7). The successful application of knowledge is predicated on the intentional acquisition and utilization of personal and professional skills that enable knowledge to be transmitted and transformed into action. The coursework and field and clinical experiences provided by the Unit help Candidates to acquire, develop and utilize these personal and professional skills. 

Personal Skills

Personal skills may be classified as Intrapersonal, Interpersonal and Critical Thinking skills. The importance of intrapersonal and interpersonal skills is reflected in the work of Goleman (1995) who concludes that these skills are integral components of emotional intelligence, and Gardner (1983) whose theory of multiple intelligences includes intrapersonal and interpersonal intelligences. Critical thinking is an important aspect of the Unit’s preparation of educational professionals as it strives to help them become reflective practitioners who recognize and research the assumptions that undergird their thoughts and actions (Brookfield, 1995).


Intrapersonal Skills refer to the ability to understand personal emotions and to use that understanding to develop self-discipline and self-control. In other words, they enable the practitioner to develop him/herself as a professional. As articulated so poignantly by Jensen (1988), “Teaching is far more rigorous than it ever has been. It’s a front-lines position for courageous and committed learners willing to take risks and make some mistakes. It’s a dangerous job because teachers must confront whatever ideas, systems or relationships are not working in their personal or professional lives, and change” (p. 16). The same is no less true of all educational practitioners.
Interpersonal Skills enable the practitioner to empathize, understand and communicate with others. In a restricted sense, the skills are directed at individuals, and in a broader sense they are directed to groups of individuals and the community. Since interpersonal change is a learned skill (Zunker, 1994) the Unit fosters its development among the Candidates in all of its programs by modeling a constructivist and collaborative approach to preparing educational practitioners who are committed to help children learn in a safe and caring environment.
Critical Thinking Skills enable the educational practitioner to apply, analyze and synthesize knowledge in the educational setting. In the words of Darling-Hammond (1998), “… teachers need to be able to analyze and reflect on their practice, to assess the effects of their teaching, and to refine and improve their instruction.” Therefore, the Unit’s programs are designed to integrate theory and practice in an interactive and collaborative setting. As Darling-Hammond observes from the work of Ball & Cohen (1999), teachers learn best by studying, doing and reflecting; by collaborating with other teachers; by looking closely at their work; and by sharing what they see. These “best learning practices” are reflected in the Unit’s Mission statement and are embedded in its Philosophy and throughout its Conceptual Framework.

Professional Skills

Professional skills as used in this context refer to the ability of educational practitioners to apply knowledge and utilize pedagogical skills to facilitate and assess student learning. Among these professional skills as classified by Danielson (1996) are Planning and Preparation, and Classroom Environment The Unit helps Candidates develop these skills through structured coursework, fieldwork, and supervised clinical experiences.

Planning and Preparation Skills are used by the educational practitioner to demonstrate knowledge of content and pedagogy; knowledge of students and the characteristics of age groups; varied approaches to learning; differences in student skills, knowledge, interests and cultural heritage; and the selection of instructional goals. Planning and Preparation Skills are also related to the educational practitioner’s ability to select appropriate instructional goals, design coherent instructional and learning activities, and to assess student learning. It is the Unit’s position that educators must be more than repositories or even disseminators of information. They must understand how knowledge is acquired, how to facilitate the learning of others in a manner that best suits the learning styles of individual students, and how to measure the effectiveness of their impact on their students. 
Classroom Environment Skills are used by the educational practitioner to create an environment of respect and rapport in interactions among and between the educator and students. In Danielson’s (1996) framework these skills are also used to establish a culture for learning in which the educational practitioner is able to impart the importance of the content, set expectations for learning and achievement, and help students take pride in their work. This same skill set enables the educational practitioner to manage learning environments including instructional groups managing student behavior, and to organize the physical space to enhance student learning. 
Principle 3: Professional Dispositions and Commitments 
The Unit is committed to fostering professional dispositions and behaviors that prepare the practitioner to participate in and contribute to ongoing excellence in the profession. The Unit believes that successful educational practice is achieved when the practitioner acts in accordance with values, attitudes and beliefs that dispose him/her to seek excellence in self and others (Hiemstra, 1994). This principle is an integral component of the Institutional Mission Statement. 
In reporting on a two-year study undertaken in 1990 on behalf of the American Philosophical Association, and published under the title Critical Thinking: A Statement of Expert Consensus for Purposes of Educational Assessment and Instruction by The California Academic Press, Facione (2001) noted that, “The ideal critical thinker can be characterized not merely by her or his cognitive skills but also by the way she or he approaches life and living in general” (p.8).  The Unit believes that this disposition set of “affective dispositions” (Facione, 2001) precedes and sustains knowledge acquisition and application, thereby promoting excellence in action. The disposition set governs the educational practitioner’s desire and success in acquiring a knowledge base, and developing and utilizing personal and professional skills when applying knowledge in educational settings.
The educational practitioner's disposition to excellence in professional and interpersonal relationships is manifested in multiple forms: a commitment to achieving personal excellence in self and others; a commitment to developing academic competence in students; and a commitment to enhancing one’s technical capabilities.
Principle 4: Change in the Educational Environment
The Unit is committed to promoting excellence within the context of a changing world. Central to this notion is the phenomenon of the changing, dynamic nature of educational environments. These developments are most clearly experienced in changing school demographics, and the resultant commitment to meeting the needs of diverse student populations and diverse communities; in rapidly evolving technologies and increasing accessibility to information; in changing national, state and local educational policies and priorities; and in the evolving knowledge and changing expectations of communities about the goals and content of educational programs.
Domains of Excellence
Based on the Principles articulated above, and in keeping with the Unit’s theme "Promoting a Culture of Excellence in a Changing World," a set of outcomes was developed that provides direction in determining the proficiencies and competencies that Candidates in each of the Unit’s three programs must meet to become the educational practitioner envisioned by the Conceptual Framework. The Unit concurs with Darling-Hammond’s contention that “one of the most damaging myths prevailing in American education is the notion that good teachers are born and not made” (Darling-Hammond, 2006, p. ix). The Unit contends, as does Darling-Hammond, that there are knowledge bases, preparation methods, and accreditation requirements, which the Unit has incorporated into its programs, that lead to the making (or at least development) of good teachers and educational practitioners.
The Unit has organized the outcomes of its programs into five Domains that encompass knowledge, skills and dispositions related to excellence in educational practitioner performance. These Domains provide the framework on which the theme “Promoting a Culture of Excellence in a Changing World” is grounded. The Domains were identified inductively through the grouping of competencies advocated by NCATE, CSDE, INTASC, and Professional Associations. The Domains articulated by the Unit also incorporate the framework developed by Darling-Hammond, Bransford, and LePage (Eds., 2005, pp. 9-11) based on the efforts of the National Board for Professional Teaching Standards, INTASC and professional associations which call for a knowledge of learners and how they learn and develop within social contexts; conceptions of curriculum content and goals including an understanding of the subject matter and skills to be taught in light of the social purposes of education; and, an understanding of teaching in light of the content and learners to be taught, as informed by assessment and supported by classroom environments. The Domains are further grounded in the work of Schwab (1973) who posited that “four commonplaces” exist in relation to curriculum building: “the learner, the teacher, the milieu, and the subject matter” (pp. 508-509). 
The five Domains related to Professional Excellence are: Context, Content, Learner, Pedagogy, and Educator. As shown below, each Domain is supported by a knowledge base. Flowing from that knowledge base, a specific, measurable Proficiency has been identified for each Domain. The Proficiencies (which constitute the Unit Outcomes and Institutional Standards) provide the common basis on which Candidates in each of the Unit’s three programs are assessed, thus contributing to additional cohesion and alignment with the Conceptual Framework among its programs. The Unit’s Domains and Proficiencies have been aligned with the competencies identified by CSDE, NCATE, and professional associations as demonstrated in Attachment A: Program Alignment Matrix. Thus, by demonstrating the Proficiencies called for in the five Domains, our Candidates meet the standards established by these accrediting bodies.
Domain I: CONTEXT
     Proficiency 
The Proficiency that derives from the CONTEXT Domain and applies to all three programs is: The Candidate understands the context of the profession, both current and past, static and changing.
The ways in which knowledge shapes pedagogical skills and practices depend on the specific working context of the practitioner. These contexts are created by such conditions as the needs of diverse student populations and classes, by the school’s and teacher’s instructional goals, by the instructional demands and objectives associated with the curriculum, by students’ individual development and previous learning, by social and cultural contexts, and by the organizational structure of the school and classroom. Many researchers have attempted to describe the nature of teacher work (Eraut, 1994; Hargreaves & Goodson, 1996; Jackson, 1986; Johnson, 1990; Scribner, 1999; Talbert & McLaughlin, 1996). The Unit believes that Johnson (1990) accurately described the work of teachers as taking place in a “constellation of workplace variables” comprised of multiple dimensions including, political, economic, physical, organizational, psychological, cultural, and sociological. Any, and all, of these contextual factors can and do place certain constraints on the way teachers go about their work. Accordingly, the Unit attempts to make its Candidates aware of the importance of understanding the context of the educational system and the context in which learning takes place.

The Unit believes that prior to and concomitant with successful educational action, the educational practitioner must possess a general knowledge of the praxis of the profession. This knowledge provides the educational practitioner with an understanding of the past and present, and the static and evolving nature of the profession. Context knowledge encompasses the history and philosophical foundations of American education; the school curriculum, the organization and functioning of the school and school system; current standards, trends and issues specific to the practitioner’s educational and legal responsibilities; and community, family and school resources and how to utilize those resources to improve learning.
Domain II: CONTENT
Proficiency 
The Proficiency that derives from the CONTENT Domain and applies to all three programs is: The Candidate demonstrates knowledge of facts, concepts, principles and methods of inquiry of the general and specialized content required for successful practice of the profession.
Content knowledge encompasses what Bruner (as cited in Shulman, 1992) called the “structure of knowledge” – the theories, principles, and concepts of a particular discipline. Educational researchers have long studied the relationship between the content knowledge of educators and student achievement. Over a century ago Dewey (1897) began the process, and many others (e.g., Begle, 1972, 1979; Shulman, 1986, 1987; Ball, et. al., 2001) have furthered the study of teacher content knowledge. Their research has indicated that such a relationship does exist, and it is the Unit’s contention that in order to promote a culture of excellence, educators should demonstrate general and subject specific academic content knowledge. General knowledge of academic content is promoted by a liberal arts education, and is intended to contribute to a well-rounded and informed individual. Subject specific content knowledge refers to the disciplinary subject matter that constitutes the school curriculum, and the content area standards of the relevant professional associations and/or CSDE requirements for licensure in a particular area. It includes the concepts, principles, theories and methods of inquiry of specific disciplines taught by the teacher. Educational practitioners must understand the core ideas in a discipline and how these help to structure knowledge, how they relate to one another, and how they can be tested, evaluated, and extended.
Domain III: LEARNER
     Proficiency 
The Proficiency that derives from the LEARNER Domain and applies to all three programs is: The Candidate incorporates an understanding of cognitive and affective processes in designing and implementing learning experiences.
This refers to the knowledge that educational practitioners have of students, i.e., their development and learning styles, and their behavior in educational contexts. Researchers have found this knowledge is connected to knowledge of learning, development, and curriculum (Carter, 1986; Elbaz, 1983; Grossman, 1990; Grimmet & Mackinnon, 1992).  To achieve success for all students, educational practitioners need to integrate their content knowledge and pedagogical knowledge with their practical knowledge of students within their learning contexts, including an understanding and appreciation of diversity in all its forms, an understanding of the learning process, and knowledge of student growth and development theories. Studies of excellence in teaching demonstrate that a major aspect of expert performance is how teachers’ knowledge of subject matter combines with their knowledge of students’ abilities and personal experiences (Berliner, 1992; Berliner et al., 1988; Housner & Griffey, 1985; Leinhardt, 1988). Gardner’s (1983, 1999) work on multiple intelligences suggests that when educators are aware of the diverse modalities of learning exhibited by their students they can design curricula and employ teaching strategies that are adapted to the learner, rather than insisting that the learners adapt to the educator’s style. And there is ample evidence that the learner’s motivation and success improve when the teaching practices match the learner’s preferences (Stitt-Gohdes, 2003).
Domain IV: PEDAGOGY
     Proficiency 
The Proficiency that derives from the PEDAGOGY Domain and applies to all three programs is: The Candidate demonstrates professional/ technical skills that are associated with successful educational practice.
To teach all students according to today’s standards, teachers need to understand subject matter deeply and flexibly so they can help students create useful cognitive maps, relate one idea to another, and address misconceptions. Teachers must be able to assess their students’ learning, and be willing and able to employ different strategies and teaching methods to insure that all students are provided with the best possible opportunities to learn. Research in cognitive science has shown that formative assessment can be a powerful tool in targeting instruction so as to move learning forward (Shepard, 2005). Shepard notes that principles for effective grading practice derived from research findings in the areas of motivation, cognition, and measurement suggest that students should be afforded multiple ways to demonstrate their proficiency and should be judged in relation to performance expectations rather than in comparison to other students. A landmark review by Black and William (1998) found that formative assessment, effectively implemented, can do as much or more to improve student achievement than any of the most powerful interventions, intensive reading instruction, one-on-one tutoring, and the like. Candidates in the Unit’s programs are themselves assessed through a variety of informal methods such as observation, presentations, team activities, and oral questioning and through the use of more formal measures such as quizzes, portfolios, or traditional performance measurements. Thus Candidates are introduced not merely to theories of assessments, but are actively engaged throughout the Unit’s programs in hands-on assessment methodologies so that by the time they have begun their experience as professional educators they will understand and be able to devise and implement assessments that embody the standards and goals of instruction, which according to Wiggins and McTighe (1998, as cited in Shepherd, 2005) is “central to good teaching.”
Educational professionals also need to see how ideas connect across fields and to everyday life. This kind of understanding provides a foundation for pedagogical content knowledge that enables teachers to make ideas accessible to others (Shulman, 1987). Pedagogical knowledge encompasses core areas of knowledge shared by education professionals, as well as knowledge related to specific roles in the educational system. Pedagogical knowledge enables the practitioner to successfully exercise the specific tasks that characterize their role. This includes knowledge about: (1) the learning environment; (2) the learner and the learning process for typical and atypical students; (3) differentiated instructional design and delivery methods and techniques; (4) assessment of student learning; (5) curriculum resources and integration of technologies.
Domain V: EDUCATOR
     Proficiency 
The Proficiency that derives from the EDUCATOR Domain and applies to all three programs is: The Candidate possesses the personal skills and dispositions, and professional commitments that promote excellence in self and others.
The National Council for Accreditation of Teacher Education Online Glossary has the following definition:  Dispositions.  The values, commitments, and professional ethics that influence behaviors toward students, families, colleagues, and communities and affect student learning, motivation and development as well as the educator’s own professional growth.  Dispositions are guided by beliefs and attitudes related to values such as caring, fairness, honesty, responsibility and social justice.  For example, they might include a belief that all students can learn, a vision of high and challenging standards, or a commitment to a safe and supportive learning environment. 
Different researchers have placed special emphasis on the importance of particular beliefs, attitudes or behaviors as being desirable attributes of educational practitioners. Fried (2001) emphasizes passion as a primary attribute, while Stoddard (2007) synopsized the work of a number of researchers to develop a behaviorally based approach to identifying dispositions of pre-service teacher Candidates. With input from experienced teachers, school principals and other senior administrators, the Unit identified several abilities and dispositions that it judges necessary for the educational practitioner to cultivate excellence in her/his professional activities. These may be defined as the abilities and dispositions required to: enhance the effectiveness of one’s communication; continuously reflect on one’s own and others’ professional performance; employ critical thinking skills to systematically identify and solve professional problems; engage in collaborative practice with others, both in the school environment and the community; demonstrate  personal sensitivity, respect, and interpersonal skills when dealing with others; demonstrate adaptability and creativity when addressing the learning and professional needs of others; be a lifelong learner and engage in ongoing personal and professional development.

Self-knowledge on the part of the educator is so important that Palmer (1998) contends that self-knowledge forms the basic building blocks for the commitment to and love and mastery of teaching. Palmer claims that “We teach who we are… teaching emerges from one’s inwardness.” Palmer goes on to argue that attempts to reform or improve education will never be achieved by “rewriting curricula and revising texts if we fail to cherish – and challenge – the human heart that is the source of good teaching.” The educator is the element of the learning process who intentionally creates the conditions that help students learn (Palmer, 1998, p.90). These beliefs are expressly embedded in the Mission Statement of Sacred Heart University and are embodied in its School of Education.
Unit Assessment System and Conceptual Framework
For more than five years the Unit has been developing and refining components of its Assessment System. From the outset the Unit was guided by CSDE and INTASC Standards which called for outcomes based assessment of Candidates in terms of what they should know and be able to do upon completion of their program of study. As the Unit focused more closely upon the development of its Conceptual Framework, the Unit standards became defined in the form of the Domains and Proficiencies as described above.  By carefully aligning each of these Domains and Proficiencies with the requisite state, national, and professional standards (see Appendix A) the Unit’s Assessment System directly linked into the Conceptual Framework and reinforced the coherence of the Unit’s programs. Thus, Candidates’ knowledge, skills and dispositions are assessed in accordance with institutional, state, national, and professional society (SPA) standards.
The Unit assessments are both formative and summative, and include multiple assessments that assess Candidate performance in a variety of ways at multiple points throughout their program. Ongoing development, implementation and analysis of the assessment system itself and of data collected by the system is continually used to improve and refine Unit programs. The faculty established rubrics for each course to benchmark performance according to expectations rather than in comparison to other Candidates. In its Teacher Preparation and Initial Certification Program, the Unit increased the number and variety of field experiences Candidates must undertake prior to entering into student teaching, and the faculty have stressed with Candidates and their cooperating/supervising teachers during student teaching of the need to pay particular attention to assessing the Candidate’s content knowledge, pedagogical skills, and their ability to assess student learning during their student teaching experience. These assessments are reported through the Unit’s Clinical Assessment System by the cooperating teacher and the university supervisor, and Candidates are encouraged to engage in self-assessment and to reflect on their practices.
As noted previously, the Unit uses portions of its twice-a-month faculty meetings to discuss and get feedback on its Assessment System. Each teacher preparation course has been assigned a Course Coordinator from among the fulltime faculty who is responsible for getting feedback from adjunct faculty assigned to teach that course about course rubrics, assessment practices, concerns about particular Candidates, and any other information that will help continuously improve the Assessment System. The Course Coordinator has also been charged with developing Competency Assessment Rubrics (CAR) for each course they coordinate. These rubrics are used by all fulltime and adjunct faculty members teaching that course to assess each Candidate’s mastery of the content of the course. The rubrics are directly tied to the Domains and Proficiencies thus insuring that all teacher preparation Candidates have been assessed as to their level of mastery of each and all Proficiencies. A list of the Course Coordinators and the courses they are responsible for can be found in the Exhibit Room.
As the Unit developed its Assessment System the faculty implemented processes for data collection, analysis and reporting. The faculty uses two electronic tracking systems to maintain data, one within the University, and one unique to, and customized for, the School of Education. The University’s system, known as DATATEL, tracks candidate personal information, admission status, courses taken, GPA scores, etc. and is maintained by the Registrar’s Office. The Unit’s system, known as “e-STAR”, was designed and is maintained by an external company (ClientSolv) that specializes in online assessment systems. The e-STAR system accesses DATATEL information, and also tracks the Candidate’s outcomes based performance against course specific rubrics. Additionally, e-STAR tracks assessments of Candidate progress at the various data collection points established by the Unit, and also allows the Unit to identify areas of strength and weakness in its programs, thereby enabling faculty to make improvements to Unit programs on an ongoing basis. 

The Unit’s Assessment System is designed to meet the Standards of NCATE and CSDE. It was developed through a shared vision among the members of the Assessment Task Force, the Conceptual Framework Committee, and the Unit’s faculty with input from active K-12 teachers and administrators. Based on these requirements and deliberations, the Unit identified the following six goals for the Assessment System: 
1. The Assessment System shall assess Proficiencies in all five Domains.

2. The Assessment System shall include formative and summative assessments that can be used to facilitate Candidate learning and development.

3. The Assessment System shall utilize multiple sources of data.

4. The Assessment System shall specify procedures for collecting, tabulating, recording   and reporting data.     

5. The Assessment System shall delineate the procedure whereby data is used for decision making in the Unit.  

6. The Assessment System shall provide for assessment at various points in the program.

 1. Assessing Proficiencies in the Five Domains
The Assessment System provides for assessment of Proficiencies related to a candidate's familiarity with the educational Context, knowledge of Content, knowledge and skills related to the Learner, skills related to Pedagogy, and dispositions of an Educator.

2. Formative and Summative Assessments
The Assessment System provides, at appropriate moments, formative evaluation which provides a measure of Candidate progress in mastering the Proficiencies. Such evaluations can be used to provide feedback to Candidates on their progress. The Assessment System also provides for summative evaluations which are used to determine Candidate status in moving from one part of the program to another. This regularly occurs in the classroom, through field experience, and as the Candidate progresses through the first three gateways.

3. Multiple Sources of Data

The Assessment System uses varying types of data and multiple data collection instruments in its assessments. Standardized tests such as Praxis I and II, ACTFL, and CAT as well as GPA, course grades, checklists, course assignments and projects, questionnaires, and observation are some of the major sources of data on student progress. The Domain Assessment Charts for each of the Unit’s three programs delineates the data sources used by each program at the four common gateways which are articulated below. The Domain Assessment Matrix can be found in Appendices B - D of this report.
4. Collecting, Tabulating, Recording and Reporting Data
The Assessment System outlines the procedures that govern the collection of data, the means by which data is tabulated and recorded, and procedures for reporting data to the School of Education. As noted above, the Unit has implemented a customized, computer based data collection system to aid in this effort.

5. Decision-Making
The Assessment System provides data that is utilized by the Unit to make decisions about its programs. Time frames for presenting data, individual and committee responsibilities for assessment, and procedures for implementing recommendations based on data analysis, etc, have been outlined.

6. Various Assessment Points

The Assessment System provides for assessment at four points or gateways in the development of the Candidate. These gateway assessment points are:
A. Upon application to the Unit’s programs

B. Immediately prior to student teaching or professional clinical experience

C. Upon completing the program

D. Post program completion.
The Unit’s assessment system is discussed in greater detail in response to Standards 1 and 2 in this report. 
Commitment to Diversity
As highlighted in the Unit’s Conceptual Framework and further articulated in response to Standard 3, the Unit is committed to diversity in all of its forms and to developing the Candidate’s knowledge, skills and dispositions required to effectively identify the characteristics of different types of learners; and to address the needs of diverse student populations by differentiating instruction based on what is known about each child, including special needs and gifted children, and children from different cultural, ethnic and linguistic backgrounds. Teachers and principals who work toward creating equitable classrooms are not only responsive to the diversity of their students’ abilities and needs, they also shape the school structure and classroom environment to provide intellectual opportunities that counteract the effects of tracking and ability grouping (Boaler, 1997; Cohen & Lotan, 1997). 

At the Institutional level within Sacred Heart University, appreciation of diversity is considered to be a social and moral imperative. The Unit exemplifies this belief, and its curriculum and accompanying field experiences are designed to help Candidates understand the importance of diversity in teaching and learning. Candidates learn to develop and teach lessons that incorporate diversity and develop a classroom and school climate that values diversity. Candidates are required to engage in field experiences at culturally diverse schools as part of their normal course work, and all initial certification Candidates are required to complete course ED229/523 “Multicultural Education”.  This course includes a variety of required field experiences in which Candidates interact with persons of different cultural, linguistic, religious, socio-economic, and ethnic backgrounds.

The Unit plays a key role in helping school districts to attract and recruit graduates of its programs by hosting an annual Career Fair in which some 20-25 school districts are represented.  The participating districts display promotional materials about the district and send representatives of the districts to conduct initial interviews with Candidates who are nearing completion of the student teaching or clinical components of their program of study. Candidates pre-register for the event, and the Unit helps to schedule Candidate interviews with the districts. The districts that participate in the Career Fair approximate the diversity found in the State of Connecticut.
Additional evidence of the Unit’s commitment to diversity can be found within the faculty of the School of Education which boasts a wide distribution of cultural, ethnic and linguistic backgrounds (see Table 7 in Section 1). Faculty members have also made significant contributions to international research efforts, and regularly make presentations and participate in international conferences and symposia. In addition, a number of faculty members and students actively participate annually in international service learning projects, thus enhancing the appreciation of diversity and enriching the learning experiences among Candidates.

Commitment to Technology
Sacred Heart University has been identified by Intel Corporation as “one of the most unwired college campuses in America” in recognition of the University’s commitment to wireless technology to assist student learning. This investment permits the Unit’s Candidates to access the internet and their university-provided email accounts from any location on campus at any time. All classrooms on the Institution’s main campus and at the new location which houses the College of Education and Health Professions and the School of Education are fully equipped with state-of-the-art educational technology.
The Unit is committed to developing the ability to understand, integrate and effectively utilize current and emerging technologies and strategies in instruction and across the curriculum to help all students learn. All initial certification Candidates are required to take course number ED271/578 “Introduction to Computers in Education” or ED592 “Advanced PC Applications”. The Unit also provides an opportunity for Candidates for the Master of Arts in Teaching (MAT) degree to obtain their degree with a Concentration in Educational Technology by taking four courses in Educational Technology as part of fulfilling their MAT course requirements.
Throughout the academic year the Institution offers a variety of programs in educational technology which Unit faculty are invited to participate in and to share their experiences with the use of technology to enhance student learning. These programs range from monthly “lunch and learn” programs to a week-long intensive Summer Institute for which faculty members receive a stipend for participating. These programs are conducted by the University’s Director of Instructional Technology whose office is dedicated to helping faculty members become more skilled in the application of technology in the classroom.
Additional evidence of the Unit’s commitment to technology is demonstrated by the fact that in any given semester a number of courses are offered to our Candidates in fully online or blended formats through the use of Blackboard technology. The Unit also utilizes Web Advisor technology to enable faculty members to be of more assistance to Candidates. Also, as articulated above, the Unit has contracted with an outside supplier to develop a customized online data collection and assessment tracking system known as e-STAR to facilitate the Unit’s use of data in making changes to its programs.  
Summary Statement for Conceptual Framework
The Conceptual Framework of the Isabelle Farrington School of Education clearly establishes a shared vision for the Unit in preparing educators to work in K-12 schools. The Unit’s emphasis on content knowledge, pedagogical skills, and the ability of Candidates to assess student performance to help all children learn permeates its programs. An outcomes-based assessment system is continuously used across program and course development, instructional practices, clinical experiences, and assessment and evaluation to make improvements in the Unit’s operations and programs. A focus on technology to improve student learning is evidenced through specific course requirements that infuse technology in Candidate experiences. The Unit’s collaboration with local school districts and the professional community reflects its commitment to improve educational settings in diverse and rapidly changing environments. The theme of the conceptual framework, “Promoting a Culture of Excellence in a Changing World”, has as its foundation four Guiding Principles, culminating in five Domains of Excellence which distinguish graduates and programs and demonstrate the shared vision of the Unit and the Institution to prepare Candidates with a deep commitment to student learning and to the belief that all students can attain high levels of achievement. 
SECTION 2: RESPONSE TO NCATE STANDARDS



Standard 1Table 32


	Post Program Completion Survey of Program Graduates
In Section One of the Post Program Completion Survey, graduates were polled on whether the Unit’s program in educational leadership prepared them well, adequately, or poorly in the general area of pedagogy. The graduates responded that they were well or adequately prepared at a rate of 96.9%. In addition, another section of the Post Graduate survey was devoted to seeking the graduates’ thoughts on the value of individual courses offered program.  Each course was rated on a five-point scale, where “1” meant “of no value” while a five signified “very valuable.” Mean ratings for each course can be seen in Table 36.

Standard 1 Table 36

Survey of Graduates of Intermediate Administration and Supervision Program

Course

Mean Rating

EDL 605:         Advanced Curriculum

3.95

EDL 626:         Assessment and Evaluation of Learning

3.86

EDL 635:         Supervision, Evaluation and Professional Development

4.23

EDL 654/655:  Contemporary Issues in Leadership

4.32

EDL 650:         Law and Finance

4.11

EDL 698:         Administrative Practicum: Internship Part I

3.66

It is important to note that while these figures are relatively positive they represent only 20% of the graduates who were emailed this survey. It also appeared that those courses directly related to the CAT were perceived as having the “greatest value”.
ELEMENT 6: DISPOSITIONS FOR ALL CANDIDATES 

 

The School of Education believes that content knowledge and pedagogical knowledge are not sufficient, in and of themselves, for “Promoting a Culture of Excellence in a Changing World” as called for in the theme of the Unit’s Conceptual Framework. Candidates must also possess and demonstrate certain dispositions to fully succeed as educational professionals and to help all children learn. The Unit’s Conceptual Framework identifies Domain V- Educator as a Skill-Based and Dispositional-Based area for mastery. As stated in the Conceptual Framework the proficiency associated with Domain of Educator across all the Unit’s programs is the following: “The Educational Practitioner possesses personal and professional skills, dispositions and commitments that promote excellence in self and others.” 
As noted previously each program derived a set of Competencies from the Domains and Proficiencies which are aligned with state, institutional and SPA standards applicable to the particular program. Competencies relate to demonstrable Knowledge, Skills and Dispositions, and are assessed at various gateways to determine Candidates’ mastery of the Competencies. Candidates in all of the Unit’s programs are familiar with the dispositions expected of professionals. They must also possess the dispositions reflected in professional, state, and institutional standards in their work with students, families and communities.

 

TEACHER PREPARATION AND INITIAL CERTIFICATION PROGRAM

In coherence with the Unit’s Conceptual Framework, Candidates in the Unit’s Teacher Preparation and Initial Certification Program are assessed in the following Competencies that derive from the Proficiency of Domain V – Educator:
1. The Candidate demonstrates enthusiasm, commitment and respect for the teaching profession

2. The Candidate strives to develop one’s own ability and enhance professional performance

3. The Candidate engages in reflective practice for the purpose of improving one’s own professional performance, and the personal development and academic performance of students

4. The Candidate respects and values the thoughts, feelings and actions of others

5. The Candidate strives to promote the sense of self-worth, enhance the capabilities, and improve the academic performance of students. 

Assessments on the dispositions of Teacher Preparation Candidates are obtained through the following instruments and methods: 1) Admissions Interview, 2) Student Teaching Recommendation Form, and 3) Student Teaching Final Evaluation Form CAS11(d).  Copies of these instruments can be found in the Exhibit Room. The assessments are implemented at the Admissions Gateway, Pre-Clinical Gateway, and Program Completion Gateway.  Information on the assessment of Candidates’ dispositions is presented below: 

Competency:  The Candidate demonstrates enthusiasm, commitment and respect for the teaching profession

Gateway 1: Admissions Review
 Admissions review is a formal procedure required for all students for admission to the School of Education for Teacher Preparation and Initial Certification. The University’s Office of Graduate Admissions has assigned and Assistant Director of Graduate Admissions to work full time with the Isabelle Farrington School of Education. This provides the Unit and the Candidate with continuity throughout the admissions process. The Applicant first meets with Graduate Admissions and must meet all of the requirements for admission into the graduate program. Applicants in the Five Year Program, which is described in Section I, Part 1 of this report, are provisionally accepted into the graduate program at the end of their sophomore year. Applicants already holding an undergraduate degree from Sacred Heart University or another college or university must meet all of the requirements articulated in the graduate school policies. The steps and requirements of the admissions process are included in the Exhibit Room. After fulfilling the requirements for admission, Applicants meet with and are interviewed by members of the faculty who serve on the Unit’s Admissions Review Committee. Applicants are rated their response to written and oral questions and are given an overall rating by the members of the Committee. The rating is based on a five point scale with 1- poor, 2- fair, 3-good, 4- very good, and 5- superior. Copies of the instruments, questions and rubrics used by the Committee can be found in the Exhibit Room.

Among the items evaluated by the Admissions Review Committee are the Committee members’ assessments of each Applicant’s 1) dispositions, and 2) the appropriateness of response when answering the following questions: “Why do you want to be a teacher” and “What knowledge skills and dispositions will you bring to the teaching profession?” Table 37 reflects the average ratings of Applicants by the Admissions Review Committee.

Standard 1 Table 37

Average Ratings of Applicants by Admissions Review Committee

Fall 2006 – Fall 2007

Category

Average

 Rating

N

Dispositions 

1- Student demonstrates lack of interest and attention during the interview and poor dispositions for the teaching profession

2- Student demonstrates limited dispositions and limited understanding for the teaching profession 

3- Student is professionally attired, gives acceptable responses and shows some dispositions for the teaching profession

4- Student is professionally attired, expressive, enthusiastic, and shows positive dispositions for the teaching profession

5- Student is professionally attired, articulate, enthusiastic, and demonstrates superior dispositions for the teaching profession

            Appropriateness of Responses

1- Inappropriate/not serious, use of clichés, lacking clarity and demonstrates a lack of commitment to the teaching profession

2- Some responses are inappropriate, lacking depth and articulation and demonstrate limited commitment to the teaching profession

3- Responses demonstrate seriousness of approach, clarity, and demonstrate commitment to the teaching profession

4- Responses are focused, clear, articulate, appropriate, and significant and demonstrate commitment to the teaching profession

5- All responses are in-depth, clear, focused, precise, articulate, and demonstrate outstanding commitment to the teaching profession

3.66

3.65

274

274

Gateway 2: Pre-Clinical
Each Candidate as part of their application for student teaching is required to have two faculty members with whom the Candidate had taken courses fill out and submit a checklist that assesses the strength of the Candidate in terms of the Candidate’s Personal and Professional Qualities. Most of the qualities rated on these checklists relate directly to dispositions to be displayed by teachers. Candidates are assessed by the faculty member submitting the checklist on their behalf according to the following scale: 1 - Area of Concern, 2 - Acceptable and 3 - Exemplary. A copy of the form used for this purpose can be found in the Exhibit Room. Table 38 displays the assessment of Candidates by faculty.
Standard 1 Table 38

Average Scores Assessing Strengths of Candidates Applying for Student Teaching

Fall 2006 – Fall 2007  N= 145

Item

Average Rating

Contributes positively to team efforts
2.88

Communicates effectively in oral form
2.88

Communicates effectively in written form
2.87

Interacts effectively with and is sensitive to diversity in others
2.88

Accepts constructive criticism/feedback
2.89

Demonstrates flexibility when necessary
2.90

Exhibits professional decorum and dress
2.89

Demonstrates enthusiasm for the teaching profession
2.94

Competency: The Candidate strives to develop one’s own ability and enhance professional performance.
Gateway 3: Program Completion
Each teacher preparation Candidate is evaluated at different points during their student teaching experience using the Unit’s Clinical Assessment System (CAS) which has been described previously in this section.  At the completion of student teaching the Student Teaching Evaluation form CAS11(d) is used to assess the Candidate on four criteria that reflect the Candidate’s dispositions as evidenced in Table 39. Candidates are rated by their cooperating teacher and by the university supervisor on a two-point scale of Acceptable (2) or Unacceptable (1). Copies of CAS11 (a), (b), (c) and (d) can be found in the Exhibit Room.

Standard 1 Table 39

CAS11(d) Mean Ratings of Candidates’ Dispositions At Post-Clinical Gateway

Category

Criteria

Elementary N=89

Secondary N=28

Professional Responsibility

Conducting oneself as a professional in accordance with the Code of Professional Responsibility for Teachers.
2.00

2.00

Professional Responsibility

Conducting oneself as a professional in regard to student teaching.
2.00

2.00

Professional Responsibility

Working collaboratively with colleagues set goals for professional development.
2.00

2.00

Professional Responsibility

Demonstrating dispositions critical to self and students.
2.00

2.00

Competency: The Candidate engages in reflective practice for the purpose of improving one’s own professional performance, and the personal development and academic performance of students.
Gateway 3: Program Completion
One of the criterion of  the Unit’s Clinical Assessment System form CAS11(c) assesses a Candidate’s willingness to be a reflective practitioner by asking if they engage in: “Reflecting upon and analyzing the process of teaching based on student learning or failure to learn and adjust future plans and instructional approaches accordingly.” The combined average ratings by cooperating teachers and university supervisors can be found in Table 40. Candidates are rated on a three-point scale, based on ratings of Unacceptable (1), Acceptable (2) and Proficient (3).
Standard 1 Table 40
CAS11(c) Mean Rating of Candidates’ Dispositions At Post-Clinical Gateway

Category

Criteria

Elementary N=89

Secondary N=28

Assessing
Reflecting upon and analyzing the process of teaching based on student learning or failure to learn and adjust future plans and instructional approaches accordingly 

2.89
2.78
Competency: The Candidate respects and values the thoughts, feelings and actions of others.
Gateway 2: Pre-Clinical
Two faculty members are required to fill out and submit a checklist that assesses the dispositions of a Candidate who is applying for student teaching. Item #4 on the checklist asks the faculty members to evaluate their perception as to whether the Candidate, “Interacts effectively with and is sensitive to diversity in others.” As evidenced in Table 38, Candidates received an average rating of 2.88 (on a three-point scale) from faculty members on this competency.
Gateway 3: Program Completion
Candidates are assessed by one of the criterion on form CAS11(b) which addresses Candidates’ abilities in: “Fostering a learning community (rapport, respect for individual differences, and risk-taking).” Table 41 presents the average ratings of Candidates on this competency at the conclusion of their student teaching experience by cooperating teachers and university supervisors.
Standard 1 Table 41
CAS11(b) Mean Rating of Candidates’ Dispositions At Post-Clinical Gateway

Category

Criteria

Elementary N=89

Secondary N=28

Instructing
Fostering a learning community (rapport, respect for individual differences, and risk-taking)
2.91
2.95
Competency: The Candidate strives to promote the sense of self-worth, enhance the capabilities, and improve the academic performance of students.

Gateway 3: Program Completion
“Monitoring student understanding of the lesson and engagement at appropriate points and adjusting teaching when necessary” is another criterion assessed by Student Teaching Evaluation form CAS11(c). The data on this assessment is provided in Table 42.

Standard 1 Table 42
CAS11(b) Mean Rating of Candidates’ Dispositions At Post-Clinical Gateway

Category

Criteria

Elementary N=89

Secondary N=28

Assessing
Monitoring student understanding of the lesson and engagement at appropriate points and adjusting teaching when necessary
2.84
2.92
Exit Interview of Program Completers at Program Completion
Candidates were administered an exit survey upon completion of student teaching. They responded to a twenty-one item questionnaire using a 3-point scale to indicate whether they were in “Agreement” (3 points), “Partial Agreement” (2 points) or “Disagreement” (1 point) with statements about the Teacher Preparation and Initial Certification Program’s efficacy in developing the competencies expected of educational professionals. A copy of the survey instrument can be found in the Exhibit Room.  Two-hundred forty-five program completers were surveyed in Fall 2006 and Spring and Fall 2007.  The average rating for the four Competencies related to dispositions was 2.88. Based on this data the respondents reported a high level of agreement that the certification program helped them to acquire the dispositions necessary for excellence in the profession as can be seen in Table 43.  

Standard 1 Table 43
Average Ratings of Dispositions by Program Completers (N=245) 

Fall 2006, Spring and Fall 2007

Disposition Items

Average 

Rating

16. Increased commitment to personal professional development.

17. Encouraged reflection and responsive action on student performance.

18. Encouraged personal professional and ethical behavior.

19. Encouraged personal reflection and responsive action on teaching.

2.82

2.89

2.91

2.89

                 Mean of the averages: 2.88

Program Completion Surveys of Cooperating Teachers and University Supervisors

Two additional surveys were conducted to triangulate information on the dispositions of program completers. The first survey was of cooperating teachers, and the second, of university supervisors. In the surveys the respondents were asked to evaluate the dispositions of student teachers who had been assigned to them. Both instruments used in the surveys consisted of twelve items, and used a rating scale of 1 to 3, with 1 signifying Unacceptable, 2 Acceptable, and 3 Target behaviors. See the Exhibit Room for the survey instrument.

 With reference to the survey of cooperating teachers, the data presented in Table 44 show that average ratings for the two competencies related to dispositions exhibited by the program completers evaluated (N = 100) were 2.90 and 2.91. Based on these high values, the data shows that the cooperating teachers perceived their student teachers as having demonstrated dispositions near Target level. 
Standard 1 Table 44
 Average Ratings of Program Completers’ Dispositions by Cooperating Teachers 

Spring and Fall 2007
Disposition Items

N
Average 

Rating

 8. Demonstration of professionalism and collegiality.

 9. Demonstration of dispositions critical to the teaching profession

98

100

2.90

2.91

Mean of the averages: 2.91
Data presented in Table 45 on the university supervisors’ assessment of the dispositions of their student teachers (N = 187) show average ratings for the two dispositions of 2.91 and 2.88, with an overall average of 2.90.  Based on these high values the data shows that the supervisors perceived their student teachers as having demonstrated dispositions near Target level.

Standard 1 Table 45
 Average Ratings of Program Completers’ Dispositions by University Supervisors 

Spring and Fall 2007
Disposition Items

N
Average 

Rating

8. Demonstration of professionalism and collegiality. 

9. Demonstration of dispositions critical to the teaching profession 

178

180

2.91

2.88

Mean of the averages: 2.90

.

 
Post Program Completion Survey of Program Graduates

An e-mail survey of program graduates was conducted in 2006 and 2007, three months or more after the graduates had completed the teacher certification program. The questionnaire was comprised of twelve items, each with a five-point scale: “Strong Agreement” (5 points), “Agreement” (4 points), Neutral (3 points), “Disagreement” (2 point), and “Strong Disagreement” (1 point). Three of the items provided Candidates the opportunity to assess the success of the Teacher Preparation Program in developing three Competencies related to dispositions. The survey instrument may be found in the Exhibit Room.   

Data obtained from 70 graduates is presented in Table 46. Based on these results the respondents demonstrated a moderate to high level of agreement that the certification program helped Teacher Preparation and Initial Certification Program graduates acquire the dispositions necessary for excellence in the profession
Standard 1 Table 46
 Average Ratings on Dispositions from Follow-up Survey of Graduates 

Summer 2006, Spring and Fall 2007

Disposition Items

N
Average

Rating

8.  Taught me to incorporate effective communication skills and understanding of the dynamics of group work.

9.   Taught me about ethical issues in teaching. 

10. Taught me professional responsibility through ethical practice, reflection, leadership and collaboration.

68

68

68
4.12

3.94

4.35

        Mean of the averages: 4.17

Post Program Completion Survey of Administrators Hiring Program Graduates
A follow-up survey of 65 district office personnel and building administrators who have hired the Unit’s graduates was conducted in 2007. The questionnaire was comprised of twelve items, each with a three-point scale, with 3 indicating above average mastery, 2 average mastery and 3 below average mastery. The instrument provided the respondents the opportunity to assess the success of the Teacher Preparation Program in developing two of the competencies associated with dispositions. The survey instrument can be found in the Exhibit Room.
Data presented in Table 47 on the employers’ assessment of the dispositions of hired SHU graduates (N = 65) show an overall average of 2.64.  These moderately high values support the conclusion that administrative personnel perceive the graduates they hired to demonstrate dispositions required for excellence in the profession. 
Standard 1 Table 47
  Average Ratings of SHU Graduates’ Dispositions by Administrators Hiring Program Graduates
Fall 2007

Disposition Items

N
Average

Rating

8. Demonstration of professionalism and collegiality. 

9. Demonstration of dispositions critical to the teaching profession 

62

59

2.69

2.59

          Mean of the averages: 2.64

REMEDIAL READING/REMEDIAL LANGUAGE ARTS PROGRAM

The Remedial Reading / Remedial Language Arts Program is committed to evaluating Candidates' content knowledge; pedagogical and professional knowledge, skills and dispositions; and effects on student learning in accord with IRA standards. Dispositions for Remedial Reading Specialists are identified in IRA Assessments as relating to professional development. The Unit utilizes its Competency Assessment Reports (CAR) for courses in the Remedial Reading / Remedial Language Arts Program to assess Candidates from the standpoint of dispositions and professional development as presented below. Copies of CAR assessment instruments and rubrics can be found in the Exhibit Room. Tables 24–30 present the scores assigned to Candidates in each of the CARs.

CAR for EDR 505 Early Reading and Language Arts Success (PreK-3)
Reflection Paper on Professional Development in Literacy 

This project provides feedback on the candidate’s ability to reflect and learn from a professional development workshop on literacy.
CAR for EDR 507: Developmental Reading and Language Arts (4-6) 
Reflection of a Professional Development session 

This project provides feedback on the candidate’s ability to reflect and learn from a professional development workshop on literacy.
CAR for EDR 510 Content Reading Instruction (7-12)
Reflection on Professional Development(Pedagogy)

This project provides feedback on the candidate’s ability to reflect and learn from a professional development workshop on literacy.
CAR for EDR 540 Advanced Diagnosis and Remediation
Reflection on Professional Development(Pedagogy)

This project provides feedback on the candidate’s ability to reflect and learn from a professional development workshop on literacy.
CAR for EDR 545 Assessment and Evaluation CT Model
Professional Development Presentation (Pedagogy)

This Unit requires a presentation on a specific component of the CT Assessment Model.
CAR for EDR 550: Clinic Experience I
Professional Development Presentation(Pedagogy)

This presentation provides feedback on the candidate’s ability to present an instructional lesson to other colleagues.
INTERMEDIATE ADMINISTRATION AND SUPERVISION PROGRAM

 

The Intermediate Administration and Supervision Program (also known as the Educational Leadership or EDL Program) at the Isabelle Farrington School of Education stresses those leadership dispositions which accompany each of the twelve requirements of the Connecticut Standards for School Leaders. These include but are not limited to:

1.   Values the participation of members of the school community (staff and parents) in developing a common vision of the educated person and identifying the implications of that vision for students, staff, and the school’s programs.

2.   Is willing to examine all assumptions, beliefs, and practices regarding school programs.

3.   Respects the unique qualities of each learner, and is committed to helping each of them develop self-confidence and competence.

1.  4.   Is committed to the continuous development of individual teacher abilities and provides opportunities for teacher growth and reflection.

5.   Values cultural diversity within the school and community as an asset to the instructional program.

6.   Is committed to the belief that all children can learn and has high expectations for their achievement.

7.   Is committed to considering diverse perspectives as part of the decision-making processes.

8.   Is committed to using formal and informal assessment strategies to monitor progress toward school goals.

9.   Values the participation and collaboration of members of the school community to establish a climate of reflection and learning and to improve the overall learning environment for students.

10.  Believes that the quality of teaching and learning can be influenced by attending to staff selection, teacher evaluation, professional development, and school improvement.

11.  Understands and is committed to developing organizational structures and allocating resources in a manner that improves student learning and staff productivity.

12.  Believes that resources are for all the students in the school.

Four key course assessments are used in the EDL program to measure Candidates’ professional knowledge, skills and dispositions. These occur in courses: 1) EDL 635 - Supervision, Evaluation and Professional Development - Instructional Analysis Case Study; 2) EDL 698-Administrative Practicum- Internship Part I; 3) EDL  626: Assessment and Evaluation of Learning – School Improvement Simulation; 4) EDL 605: Advanced Curriculum-School Improvement Simulation. Copies of the assessment instruments and rubrics can be found in the Exhibit Room.
Case Study
The four assessments for courses EDL605, EDL626, EDL635 and EDL698 include assessment of the dispositions expected of Intermediate Administration and Supervision Candidates. In addition, the Admissions Case Study provides faculty with an early (although limited) assessment of a potential Candidate’s disposition. During the application process, the Candidate must also respond to a writing prompt by submitting a 2-3 page essay. The prompt is drawn from an ISSLC case study and asks the Candidate to respond to educational leadership problems and questions presented in the case designed primarily to assess the Candidates’ dispositions.  The Candidate is also given the rubric upon which the essay response will be evaluated.  The case study is evaluated by a full time faculty member of the Intermediate Administration and Supervision Program on a scale of 1-3 using a holistic rubric.  “2” is the minimum score for admission. The assignment and scoring rubrics can be found in the Exhibit Room. As demonstrated in Table 48, the data for these Case Studies indicate that Candidates applying for the Intermediate Administration and Supervision Program possess dispositions expected of future educational leaders. 
                                                                                     Standard 1 Table 48:

                                                           Average Ratings on Admissions Case Study

                                                                         Spring 2006 – Fall 2007

3=Target

2=Acceptable

1=Unacceptable

129

95

2

Post Program Completion Survey of EDL Program Graduates

In the first section of this survey, Program graduates were queried on their level of preparation under the heading of Educator, including “possession of personal skills and dispositions, and professional commitments that promote excellence in self and others.”  To this 97.69% answered that they were well or adequately prepared.

The Unit is committed to assessing Dispositions of Candidates in all of its Programs.  The data presented above demonstrate that Candidates and graduates of each of the programs possess the dispositions necessary for educators to live up to the theme of the Conceptual Framework -- “Promoting a Culture of Excellence in a Changing World.”
ELEMENT 7: STUDENT LEARNING FOR TEACHER CANDIDATES  

By the time the Unit’s teacher preparation Candidates complete the program they are expected to demonstrate a focus on student learning as shown in their ability to assess student learning, their use of assessments in instruction, and how to develop meaningful learning experiences for students based on students’ developmental levels and prior experience. 

 

Clinical Assessment System

The Unit uses its Clinical Assessment System (CAS) which was previously described, to have cooperating teachers and university supervisors assess Candidates at the completion of their student teaching experience. Form CAS11(c) deals specifically with the Candidates ability to assess student learning. Consolidate ratings of Candidates can be found in Table 49. The first three criteria in Table 49 are assessed on a three-point scale where 3 is Target level, 2 is Acceptable, and 1 is Unacceptable. The last item utilizes a two-point of scale of Acceptable or Unacceptable.  Forms used in the Clinical assessment System can be found in the Exhibit Room. 

Standard 1 Table 49
   CAS11(c) Mean Rating of Candidates’ Ability to Assess Student Learning At Post-Clinical Gateway

Category

Criteria

Elementary N=89

Secondary N=28

Assessing
Monitoring student understanding of the lesson and engagement at appropriate points and adjusting teaching when necessary
Providing performance feedback (oral or written) that focuses on content and assists students in improving their performance
Reflecting upon and analyzing the process of teaching based on student learning or failure to learn and adjust future plans and instructional approaches accordingly
Analyzing multiple sources of student data to examine student progress

2.84

2.85

2.89

1.99*

* 2-point scale

2.92

2.80

2.78

2.00
The data in Table 49 demonstrates that cooperating teachers and university supervisors evaluate the Unit’s Candidates as possessing the knowledge and skills to assess and effect student learning.

Program Completion Exit Interview of Program Completers 

During the Fall of 2006 and Spring and Fall of 2007, two hundred and forty five Candidates were administered an exit survey upon completion of student teaching. They responded to a twenty-one item questionnaire using a 3-point scale to indicate whether they were in “Agreement” (3 points), “Partial Agreement” (2 points) or “Disagreement” (1 point) with statements about the Teacher Preparation and Initial Certification Program. Item 12 on the questionnaire asked the Candidates to assess the program’s assistance in helping them to “Develop my skills in utilizing different methods and instruments to assess student learning.” The average of the respondents ratings was 2.73, indicating that there was a high level of mastery of assessment strategies of student learning.
Program Completion Surveys of Cooperating Teachers and University Supervisors

Surveys were conducted among cooperating teachers and university supervisors, asking them to evaluate Candidates upon completion of their student teaching experience. In the surveys the respondents were asked to evaluate the how effective the student teachers who had been assigned to them were in assessing and impacting student learning. Both instruments used in the surveys consisted of twelve items, and used a rating scale of 1 to 3, with 1 signifying Unacceptable, 2 Acceptable, and 3 Target behaviors. See the Exhibit Room for the survey instrument. 

With reference to the survey of cooperating teachers, the data presented in Table 50 shows a mean average of 2.84 for the ratings of three measures, with minimal variation, on the use and effectiveness of assessment by Program Completers (N = 100). Based on these high values and the overall average, which approach the Target level of behavior, the data shows that the cooperating teachers perceived their student teachers were effective in assessing and impacting student learning.  

Standard 1 Table 50
 Average Ratings of Program Completers’ Assessment Abilities by Cooperating Teachers 

Spring and Fall 2007
Assessment and Learning Items

N
Average 

Rating

10. Ability to analyze multiple sources of data to evaluate student  

       progress.

11. Ability to provide oral and written feedback to improve student 

       performance

12. Rating of effectiveness of student teachers impact on student  

       learning.

98

100

96

2.80

2.85

2.86

Mean of the averages: 2.84
Table 51 presents the results of an evaluation of 187 program completers by university supervisors with regard to Candidate’s ability to assess and impact student learning. The responses resulted in a mean average of 2.80, with minimal variation in the ratings assigned to the three items of the questionnaire which dealt with Candidates’ ability to assess and impact student learning. These high values show that the supervisors perceive their student teachers as achieving near target level of competence in assessing students and impacting learning.  
Standard 1 Table 51
 Average Ratings of Program Completers’ s Assessment Abilities (N = 187) by University Supervisors 

Spring and Fall 2007

Assessment and Learning Items

N
Average 

Rating

10. Ability to analyze multiple sources of data to evaluate student  

      progress.

11. Ability to provide oral and written feedback to improve student 

       performance

12. Rating of effectiveness of student teachers impact on student learning.

182

177

180

2.75

2.80

2.86

          Mean of the averages: 2.80

Summarizing the data obtained from the two surveyed groups substantiate the conclusion that the Unit’s Program Completers demonstrate the requisite abilities to impact student learning though the use of effective assessment strategies.
Post Program Completion Survey of Program Graduates

An e-mail survey of graduates was conducted in 2006 and 2007, three months or more after the graduates had completed the teacher certification program. The questionnaire was comprised of 12 items, each with a 5-point scale: “Strong Agreement” (5 points), “Agreement” (4 points), Neutral (3 points), “Disagreement” (2 point), and “Strong Disagreement” (1 point). Item #3 of the questionnaire dealt with assessment, and asked the graduates to respond to the statement: “My coursework and/or field experiences taught me a variety of techniques to assess student learning.”  The average of the respondents’ ratings for item #3 was 4.05, which indicated that that the respondents judged the program to be effective in developing Candidates' abilities to assess and impact student learning. The survey instrument and additional data can be found in the Exhibit Room.
Post Program Completion Survey of Administrators Hiring Program Graduates

A survey of 65 district office personnel and building administrators who have hired graduates (N = 100) of the Unit’s Teacher Preparation Program was conducted in 2007. The questionnaire was comprised of 12 items, each with a three-point scale: 3 indicating above average mastery, 2 average mastery and 3 below average mastery. The data show a mean average of 2.84 for the combined ratings on the three measures pertaining to the use and effectiveness of student assessment by program completers. Based on this rating, the data shows that the employing administrators perceived that the Unit’s graduates were effective in assessing and impacting student learning.  

ELEMENT 8: STUDENT LEARNING FOR OTHER SCHOOL PERSONNEL
 

REMEDIAL READING/REMEDIAL LANGUAGE ARTS PROGRAM

The Remedial Reading / Remedial Language Arts Program is committed to evaluating Candidates' effects on student learning in accord with IRA standards. The Unit utilizes specific criteria from Competency Assessment Reports (CAR) for courses in the Remedial Reading / Remedial Language Arts Program to assess Candidates from the standpoint of their ability to create positive environments for student learning as presented below. Copies of CAR assessment instruments and rubrics can be found in the Exhibit Room. Tables 24–30 of the response to this Standard present the scores assigned to Candidates in each of the CARs listed below.
CAR for EDR 505 Early Reading and Language Arts Success (PreK-3)
- Connecticut State Department of Education (CSDE) Lesson Plan

       This assignment provides feedback on the candidate’s content knowledge of reading, as well    

       as demonstrates if the candidate can effectively plan classroom-based instruction

CAR for EDR 507: Developmental Reading and Language Arts (4-6) 
- Motivational Lesson

       This demonstration provides feedback on the candidate’s ability to develop a standards-
       based lesson which effectively incorporates modeling of reading and writing for real 
       purposes

CAR for EDR 510 Content Reading Instruction (7-12)
- Contextual Lesson Plan

       This lesson plan provides feedback on the candidate’s ability to develop a lesson plan using 
       the CT State Department Lesson Plan

CAR for EDR 540 Advanced Diagnosis and Remediation
- Development of Diagnostic Analysis

       The assessments provide feedback on the Candidate’s ability to analyze student 
       performance data. 

- Development of Remediation/Intervention Plan

       The intervention plan provides feedback on the candidate’s ability to analyze data and create 
       a remediation/intervention plan
CAR for EDR 545 Assessment and Evaluation CT Model
- Instructional Grouping Plan

       This provides feedback on the candidate’s ability to group students for skill development.

- Connecticut Alternative Assessment Unit
       This Unit provides feedback on the candidate’s ability to develop an alternate assessment  

       based on the Connecticut Model

- Assessment Analysis Plan

       This plan provides feedback on the Candidate’s ability to analyze student performance data 
       by subgroups, as well as to recommend instructional strategies aligned to assessments.
CAR for EDR 550: Clinic Experience I
- Case Study (Effect on Student learning) 

       The case study on one student provides feedback on the candidate’s ability to improve 
       student performance

- Motivational Lesson 

       This lesson provides feedback on the candidate’s ability to motivate the student being 
       tutored.

- Observation Protocol
       This observation provides feedback on the candidate’s ability to observe a literacy lesson 
       and evaluate its effectiveness

CAR for EDR 555 Clinic Experience II
Candidates are required to complete the same assignments as in EDR 550 (see above) except that they are to work with a small group of students and complete a case study for each of the students.
Within the CARs for courses EDR 550 and EDR 552, all criteria relate directly to effect on student learning. Both CARs use the same criteria for assessing Candidates. The high scores found in Table 52 indicate that Candidates achieve high evaluations of their demonstrated ability to impact student learning. 

Standard 1 Table 52
CAR for EDR 550 
Criteria1

Criteria 2

Criteria 3

Criteria 4

Criteria 5

mean

3.00

3.00

3.00

3.00

3.00

N

16

16

16

16

16

Criteria1

Criteria 2

Criteria 3

Criteria 4

Criteria 5

mean

3.00

3.00

3.00

3.00

3.00

N

10

10

10

10

10

CAR for EDR 555

                               Criteria 1.  Demonstrate knowledge of the major components of reading

                               Criteria 2.  Use assessment information to plan, evaluate, and revise effective   instruction

                               Criteria 3.  Work with colleagues to observe, evaluate and provide feedback 

                               Criteria 4.  Motivate learners to be lifelong readers

                                   Criteria 5.  Communicates results of assessments to specific individuals
INTERMEDIATE SUPERVISION AND ADMINISTRATION PROGRAM

The Intermediate Supervision and Administration Program is also committed to evaluating Candidates' effects on student learning. The Unit utilizes specific criteria form Competency Assessment Reports (CAR) for courses in the Educational Leadership Program to assess Candidates’ knowledge, skills and dispositions and their ability to have a positive impact on student learning. The ability of Candidates to create positive environments for student learning is most clearly assessed in the CAR for course EDL626 as described below. Copies of CAR assessment instruments and rubrics can be found in the Exhibit Room.
EDL 626 - Assessment and Evaluation of Learning: Final Assessment
This Final Assessment is a take home assignment that all Candidates in the 092 program complete at the end of EDL 626: Assessment and Evaluation of Learning: Qualitative and Quantitative Measures.
The objectives for this course include:
1.   To develop the knowledge of the psychological and pedagogical assumptions basic to the construction, administration and interpretation of psychological and educational assessment data and procedures, including structured observations of behavior.

2.   To help teachers explore the universe of assessment measures and evaluation procedures so that they can appropriately select instruments and techniques to evaluate student performance based upon instructional objective data.

3.   To develop and practice the skills to correctly interpret and use assessment data in planning for instruction.

4.   To develop skills in revising instruction to meet student needs as a result of various performance measures.

5.   To develop skills in identifying appropriate standardized, criterion-referenced performance measures at various developmental levels, to meet specific program requirements.

6.   To develop and practice skills in collecting, organizing and analyzing high stakes assessments for the improvement of student learning, including cohort trend and year to year analyses at the classroom, school, district, DRG and statewide levels.

The EDL 626: Final Assessment is a comprehensive assignment involving four case study scenarios that require the Candidate to apply the major principles of assessment and evaluation related to student learning. The case studies involve both formative and summative assessment situations, including cohort trend analyses, year-to-year longitudinal analysis, high stakes testing, and performance and portfolio based assessments. A fifth section on the EDL 626 Final Assessment consists of multiple choice items that require the Candidate to select the assessment, statistics, interpretation, analysis, or methodology most appropriate for a brief, specific scenario. Taking on the role of a school principal, the Candidate responds to each of the four case studies in essay format; some calculations and simple statistical application are required. In addition, the Candidate is expected to identify the specific CSSLs that he/she used in responding to each case study. 
The course instructor uses a 1-3 scale rubric. Benchmark responses for each case study were developed that provide the expected criteria needed to achieve a score of 3, 2 or 1. During this last semester, Candidates were also required to score his/her assessment using the same benchmark responses the course instructor used.  At this time, the Candidate’s self assessment is not used in determining the final grade. This may change as the process becomes more refined. Table 53 displays the scoring results as determined by the faculty members teaching the course and completing the assessment rubrics.
Standard 1 Table 53
EDL 626: Assessment Data Table

N
Target

Acceptable

Unacceptable

113
67

43

3

The results of this assessment show that the majority of Candidates have demonstrated a solid understanding of and skill in applying critical assessment and evaluation strategies related to student learning. By reviewing the benchmark responses and completing the self assessment instrument Candidates further enhance their expertise in this area. In addition, their responses provide evidence in their ability to apply the Connecticut Standards for School Leaders and ELCC standards in appropriate and meaningful ways. 
Post Graduate Survey of Program Completers

In the Learner category (Understanding the cognitive and affective processes in learning) of the Post Graduate Survey, graduates believed they were well or adequately prepared to create a positive learning environment at a rate of 93.54%.  Additional information and data about this survey can be found throughout this report and in the Exhibit Room.


	


SECTION 2: RESPONSE TO NCATE STANDARDS

PART II. EVIDENCE FOR MEETING EACH STANDARD
 

STANDARD 2: PROGRAM ASSESSMENT AND UNIT CAPACITY

      
Overview of Program and Institutional Level Assessments
At the Program Review level, assessments employed by the Unit address Candidates’ mastery of the knowledge, skills and dispositions identified as being necessary for promoting a culture of excellence in a changing world (as stipulated in the theme of our Conceptual Framework) of educational practices and performance. At the Institutional Review level the emphasis shifts to a formative assessment that assures our Candidates are progressing satisfactorily through identified gateways on their way to becoming educational professionals. 

The following pages provide a graphic representation of Program and Institutional assessments in terms of what is being assessing and when.  The Program Level assessments presented in the following pages incorporates the Unit’s responses to preliminary feedback from CSDE regarding the need for additional clarity in the Assessments provided by the Unit in Section II of the Program Reports. Copies of the Unit’s Program Review reports as submitted in November 2007 to the Connecticut State Department of Education may be found in the Exhibit Room. Additional information and descriptions of the use of the assessment instruments listed on the following pages may be found in response to Standard 1 in this report. 
Program Level Assessments Incorporating CSDE Feedback
Teacher Preparation and Initial Certification – Elementary Education

	Name of Assessment
	Type or Form of Assessment
	When Administered
	What is Assessed

	Praxis II tests 10011 and 20012
	State Licensure Exam
	Prior to Program Completion
	Content Knowledge

	Transcript Review and

Coursework Review
	CT Regulations Concerning State Educator Certificates, Permits and Authorizations


	Admission

Prior to Student Teaching
	-Content Knowledge 

-Subject Area Major or Interdisciplinary Major
-General education requirements

-Fulfillment of conditions and prerequisites

	CAR Lesson Plans
223/430, 221/413 and 387/560
	Course-embedded Competency Assessment Report(CAR) of Development of Lesson Plans
	Prior to Student Teaching
	Ability to develop and evaluate lesson plans

	CAR Essays
223/430, 221/413 and 387/560
	Course-embedded Competency Assessment Report(CAR) of Essays
	Prior to Student Teaching
	Knowledge and application of learning theory, Human Growth & Development, and differentiation

	CAS 11(a) Planning 
	Competency Assessment System(CAS) related to Candidate’s ability to apply Knowledge to Planning

	During Student Teaching

Completion of Student Teaching
	Ability to meet CCCT requirements pertaining to Planning:

-designing learning tasks

-selecting appropriate resources

-planning differentiated instruction

	CAS 11(b) Instructing 
	Competency Assessment System(CAS) related to Candidate’s Skills and ability to engage in Instructing

	During Student Teaching

Completion of Student Teaching
	Ability to meet CCCT requirements pertaining to Instructing:

-reinforcing appropriate behavior

-fostering a learning community
-managing routines and transitions

-promoting shared learning

-organizing instruction

-leading students to learn content

-promoting critical thinking

-implementing learning tasks that support differentiated instruction

-communicating clearly

-monitoring learning and adjusting teaching 

	CAS 11(c)  Assessing 
	Competency Assessment System(CAS) related to Candidate’s Skill to engage in

Assessing student learning
	During Student Teaching

Completion of Student Teaching
	Ability to meet CCCT requirements pertaining to Assessing student learning:

-providing feedback focused on content and performance

-reflecting on student learning and adjusting future plans and approaches

-analyzing multiple sources of student data to examine student performance



	CAS 11(d) Professional Responsibility
	Competency Assessment System(CAS related to Candidate’s Dispositions and commitment to the profession
	During Student Teaching

Completion of Student Teaching
	Ability to meet CCCT requirements pertaining to Professional Responsibility:
-conducting oneself in accordance with Code of Professional Responsibility for Teachers

-conducting oneself as a professional in regard to student teaching

-working collaboratively with colleagues

-demonstrating dispositions critical to self and students


Program Level Assessments Incorporating CSDE Feedback

Teacher Preparation and Initial Certification – Secondary Education
	Name of Assessment
	Type or Form of Assessment
	When Administered
	What is Assessed

	Praxis II 
(or ACTFL)
	State Licensure Exam

(SPA Mandated Exam)
	Prior to Program Completion
	Content Knowledge

	Transcript Review and

Coursework Review
	-Meet CT Regulations Concerning State Educator Certificates, Permits and Authorizations


	-Admission

-Prior to Student Teaching
	-Content Knowledge 

-Subject Area Major or Equivalent

-Courses required by SPA

-General education requirements

-Fulfillment of conditions and prerequisites

	CAR Lesson Plans
262/428 and 264/429
	Course-embedded Competency Assessment Report(CAR) of Development of Lesson Plans
	Prior to Student Teaching
	Ability to develop and evaluate lesson plans

	CAR Essays
262/428 and 264/429
	Course-embedded Competency Assessment Report(CAR) of Essays
	Prior to Student Teaching
	Knowledge and application of learning theory, Human Growth & Development, and differentiation

	CAS 11(a) Planning 
	Competency Assessment System(CAS) related to Candidate’s ability to apply Knowledge to Planning
	-During Student Teaching

-Completion of Student Teaching
	Ability to meet CCCT requirements pertaining to Planning:

-designing learning tasks

-selecting appropriate resources

-planning differentiated instruction

	CAS 11(b) Instructing 
	Competency Assessment System(CAS) related to Candidate’s Skills and ability to engage in Instructing

	-During Student Teaching

-Completion of Student Teaching
	Ability to meet CCCT requirements pertaining to Instructing:

-reinforcing appropriate behavior

-fostering a learning community
-managing routines and transitions

-promoting shared learning

-organizing instruction

-leading students to learn content

-promoting critical thinking

-implementing learning tasks that support differentiated instruction

-communicating clearly

-monitoring learning and adjusting teaching when necessary

	CAS 11(c)  Assessing 
	Competency Assessment System(CAS) related to Candidate’s Skill to engage in

Assessing student learning
	-During Student Teaching

-Completion of Student Teaching
	Ability to meet CCCT requirements pertaining to Assessing student learning:

-providing feedback focused on content and performance

-reflecting on student learning and adjusting future plans and approaches

-analyzing multiple sources of student data to examine student performance



	CAS 11(d) Professional Responsibility 
	Competency Assessment System(CAS related to Candidate’s Dispositions and commitment to the profession
	During Student Teaching

Completion of Student Teaching
	Ability to meet CCCT requirements pertaining to Professional Responsibility:
-conducting oneself in accordance with Code of Professional Responsibility for Teachers

-conducting oneself as a professional in regard to student teaching

-working collaboratively with colleagues

-demonstrating dispositions critical to self and students


Program Level Assessments Incorporating CSDE Feedback

Intermediate Administration and Supervision Program

	Name of Assessment
	Type or Form of Assessment
	When Administered
	What is Assessed

	Connecticut Administrator Test (CAT)
	State Licensure Test: 4 Timed comprehensive essays
	Prior to Program Completion
	Content Knowledge

	EDL 650: Law and Finance Case Study
	Case Study: Essay
	Final Course Assessment
	Content Knowledge 

	EDL 635: Supervision, Evaluation and Professional Development
	Instructional Analysis Case Study


	End of Course Assessment
	Conceptual knowledge and experiential learning for evaluating and supervising teachers

	EDL 698: Administrative Practicum/Internship
 Part 1 
	Clinical Experience


	Toward  completion of  program
	Skills, interests, and abilities to identify challenges or problems facing schools or districts

	EDL 626: Assessment and Evaluation of Learning
	Comprehensive Final (Case Study)


	Final Course Assessment
	Assessment of student learning including:

-construction, administration, and interpretation of psychological and educational assessment data and procedures and observations of behavior

-selection of assessment measures and techniques

-interpret and use assessment data for planning instruction

-revision and differentiation of instruction

-select appropriate assessment measures to meet program requirements

-collect, organize and analyze high stakes assessments



	EDL 626: Assessment and Evaluation of Learning
	School Improvement Simulation


	Mid Course Assessment
	Modeled after CAT

-applying leadership skills 

Identifying and addressing significant issues/problems and evaluating actions taken to address them

	EDL 605: Advanced Curriculum: School Improvement 
	School Improvement Case Study


	Mid Course Assessment
	Incorporates all ELCC and CSSL standards

-application of systems thinking to respond to question “What really matters in a school?”


Program Level Assessments Incorporating CSDE Feedback

Remedial Reading/Remedial Language Arts Program

	Name of Assessment
	Type or Form of Assessment
	When Administered
	What is Assessed

	Competency Assessment Report (CAR) for EDR 505
	Mixed-methods, course-embedded Competency Assessment Report(CAR) including:

-Chart of Major Theories

-CSDE Lesson Plan 

-Theory Essay for Lesson Plan
	Prior to Program Completion
	Content and Pedagogical Knowledge of Early Reading and Language Arts Success (PreK-3)

	Competency Assessment Report (CAR) for EDR 507
	Mixed-methods, course-embedded Competency Assessment Report(CAR) including:

-Motivational Lesson
-Trade Book Project

-Evaluation of Prof. Development
	Prior to Program Completion
	Content and Pedagogical Knowledge of Developmental Reading and Language Arts (4-6)



	Competency Assessment Report (CAR) for EDR 510
	Mixed-methods, course-embedded Competency Assessment Report(CAR) including:

-Thematic Unit Project

-CSDE Lesson Plan

-Theory Essay linked to Lesson Plan
	Prior to Program Completion
	Content and Pedagogical Knowledge of Content Reading Instruction (7-12)



	Competency Assessment Report (CAR) for EDR 540
	Mixed-methods, course-embedded Competency Assessment Report(CAR) including:

-Pre-Assessment Remediation Plans

-Evaluation of Prof. Development
	Prior to Program Completion
	Pedagogical Knowledge of Developmental Advanced Diagnosis and Remediation



	Competency Assessment Report (CAR) for EDR 545
	Mixed-methods, course-embedded Competency Assessment Report(CAR) including:

-CT Alternate Assessment Plan

-Instructional Grouping Plan

-Assessment Analysis Plan 
	Prior to Program Completion
	Pedagogical Knowledge of Assessment and Evaluation CT Model


	Competency Assessment Report (CAR) for EDR 550 Clinic Experience I
	Mixed-methods, course-embedded Competency Assessment Report(CAR) including:

-Case Study on One Student

-Motivational Lesson

-Observation Protocol

-Parent / Student Report

-Professional Dev. Presentation
	Prior to Program Completion
	Student Learning and Pedagogical Knowledge 


	Competency Assessment Report (CAR) for EDR 555 Clinic Experience II
	Mixed-methods, course-embedded Competency Assessment Report(CAR) including:

-Case Study on Three Students

-Motivational Lesson

-Observation Protocol

-Parent / Student Report

-Professional Dev. Presentation
	Prior to Program Completion
	Student Learning and Pedagogical Knowledge  



Unit Level Assessment Gateways

Teacher Preparation and Initial Certification

	Admission
	Pre-clinical
	Program Completion
	Post Program Completion

	Praxis I (or waiver)

-General academic abilities

Transcript Review

-GPA (2.75 undergrad; 3.0 grad)

-Content Area Major  or Equivalent (Secondary)

- Content Area Major  or Interdisciplinary (Elementary)

-General education requirements

Interview
-Dispositions

-Oral communications skills
Essay
-Written communications skills

-Reflective practice

-Critical thinking skills
Letters of

   Recommendation 

 
	Transcript Review

 -completion of 10 required courses before entering student teaching, content area
 -GPA

Essay

Lesson Plan


	Transcript Review

 -all course requirements are met
-GPA

Praxis II  (or ACTFL)

CAS 11(a) 
CAS 11(b)

CAS 11(c)
CAS 11(d)

	Post Graduate Survey

Administrator Survey

Administrators Focus Group


Unit Level Assessment Gateways

Intermediate Administration and Supervision Program
	Admission
	Pre-clinical
	Program Completion
	Post Program Completion

	Transcript Review

-GPA (MA: 3.0)

Case Study Essay

Letters of 
Recommendation

Plan of Study
	Administrative 
   Practicum Proposal 


	Transcript Review

-EDL 650, 655/654

-EDL 635, EDL 626

Administrative Practicum 

Connecticut

   Administrator Test (CAT)


	Post Graduate Survey




Unit Level Assessment Gateways

Remedial Reading/Remedial Language Arts Program

	Admission
	Pre-clinical
	Program Completion
	Post Program Completion

	Interview 


	EDR 505

-Lesson Design

-Research  Reflection Paper

EDR507

-Motivational Lesson

EDR 510

-Integrated Lesson  Design

EDR 540

-Assessment Case Study

EDR 545

-Alternative Assessments
-Individualized Assessment Plan
-District Assessment Plan
	EDR 550

EDR 555

Case Study

Professional

   Development

   Presentation
	 Post Graduate
    Survey


ELEMENT 1: ASSESSMENT SYSTEM
Candidate quality and assessment are critical components of the Mission and Philosophy of the Isabelle Farrington School of Education. Indeed, the entire theme of the Unit’s Conceptual Framework is focused on “Promoting a Culture of Excellence.” For more than five years the Unit has been developing and refining components of its Assessment System. Nearly a dozen of the Unit’s faculty members have participated in various NCATE and CSDE workshops focused on NCATE Standards. The Director of the School of Education, Dr. Edward Malin, and another faculty member, Dr. Gail Nordmoe, have undergone training to become part of CSDE Visiting Teams. The Unit’s Director participated on the team which visited Connecticut College in 2006. In developing the Unit’s Assessment System the faculty was guided by state, professional, institutional and NCATE standards which called for outcomes based assessment of Candidates in terms of what they should know and be able to do upon completion of their program of study. 
The Unit’s Assessment System is derived from its Conceptual Framework, and designed to meet NCATE Standards, CSDE requirements and the standards established by relevant SPAs. The Assessment System was developed through a shared vision among the members of the Assessment Task Force, the Conceptual Framework Committee, and the Unit’s faculty with input from active K-12 teachers and administrators. Additional information about the Assessment Task Force and its meetings can be found in the Exhibit Room. 

As articulated in the Unit’s Conceptual Framework and as included in the response to Standard 1, there are four Principles that guide the Unit’s programs. These Principles include a belief that professional education practitioners: (1) possess a Professional Knowledge Base; (2) effectively utilize natural and acquired Personal and Professional Skills; (3) cultivate and demonstrate Professional Dispositions and Commitments; and, (4) respond to Change in the Educational Environment. Based on input received from the fulltime and adjunct faculty of the School of Education and from K-12 public school teachers and administrators, the Unit identified five Domains of Excellence which it believes encompass the knowledge, skills and dispositions related to educational practitioner performance. These Domains are further defined by a corresponding Proficiency in which Candidates are assessed. Each of the Unit’s three programs reflects the same Theme, Principles, Domains, Proficiencies, and Assessment System. They are at the heart of the Unit’s assessment system. These Domains and Proficiencies are listed below, and also appear in response to Standard 1. 

Domain 


Proficiency
I.  Context
The Candidate understands the context of the profession, both current and past, static and changing.

II. Content
The Candidate demonstrates knowledge of facts, concepts,   principles and methods of inquiry of the general and specialized content required for successful practice of the   profession.

III. Learner
The Candidate incorporates an understanding of cognitive and affective processes in designing and implementing learning experiences.

IV. Pedagogy
The Candidate demonstrates professional/ technical skills that are associated with the successful educational practice.

V.  Educator
The Candidate possesses the personal skills and dispositions, and professional commitments that promote excellence in self and others.
As the Unit focused more closely upon the development of its Conceptual Framework and identified our own Unit standards in the form of the Domains and Proficiencies described above, each program articulated a set of Competencies in which each Candidate in that program is expected to demonstrate mastery. The Competencies assessed in the Teacher Preparation and Initial Certification Program are aligned with the CCCT, the Competencies required of Candidates in the Intermediate Administration and Supervision Program align with the Connecticut Standards for School Leaders (CSSL), and with the Educational Leadership Constituents Council (ELCC). The Competencies associated with the Remedial Reading/Remedial Language Arts Program match the standards of the International Reading Association (IRA). The alignment of the Unit’s Proficiencies across its programs with national, state and SPA with standards can be seen in the Program Alignment Matrix in Appendix A.  
The organization of the outcomes of the Unit’s programs into five Domains, each with a corresponding Proficiency, from which each program has derived specific Competencies that encompass the knowledge, skills and dispositions related to excellence in educational practitioner performance is a unique feature of the Isabelle Farrington School of Education. The Competencies required of Candidates in each program are presented below.
TEACHER PREPARATION AND INITIAL CERTIFICATION COMPETENCIES
	Domain/ Proficiency
	Program Competencies

	I. CONTEXT 

I. The Candidate understands the context of the profession, both current and past, static and changing.


	1.1 History and Philosophy

The Candidate demonstrates knowledge of the historical development and the philosophical influences on American public education, both at the national and local levels, as well as the current trends that effect public education.

 1.2 Legal and Regulatory Issues
The Candidate demonstrates knowledge of legal and regulatory issues, including the CCCT competencies and NCATE standards, and how these relate to the successful practice of the teaching profession.

1.3 School Structure and Functioning
The Candidate demonstrates knowledge of the curriculum, organization and leadership of the American public school, and the functions and administrative structure of the school district.  

1.4 Community
The Candidate demonstrates knowledge of the community and its resources, and how these may be use to enhanced student learning. 

	II. CONTENT

II. The Candidate demonstrates knowledge of facts, concepts, principles and methods of inquiry of the general and specialized content required for successful practice of the profession.

	2.1 General Academic Knowledge

The Candidate demonstrates the general academic knowledge and skills required for the successful practice of the teaching profession 

2.2 Subject Specific Knowledge

The Candidate demonstrates knowledge of concepts, skills, and methods of inquiry of subject specific content mandated by the curriculum 

2.3 Content Area Standards

The Candidate demonstrates knowledge of national and local standards that govern the selection of content to be taught in the curriculum 

	III. LEARNER

III. The Candidate incorporates an understanding of cognitive and affective processes in designing and implementing learning experiences.


	3.1 Learning Process

The Candidate demonstrates knowledge of human learning theories and how they apply to the design and implementation of learning experiences
3.2 Growth and Development

The Candidate demonstrates knowledge of human development theories: physical, cognitive, and moral; and how they apply to student learning 

3.3 Diverse Learner

The Candidate demonstrates knowledge of the mediating factors that affect student learning, such as cognitive dispositions, exceptionalities, and linguistic and cultural characteristics 

	IV. PEDAGOGY

IV. The Candidate demonstrates professional/ technical skills that are associated with the successful educational practice.


	4.1 Learning Environment

The Candidate plans and implements procedures and routines that create a classroom environment that is safe and conducive to learning, and that demonstrates commitment to students’ personal development and academic success. 

4.2 Instructional Design

The Candidate organizes appropriate and well-designed lesson and Unit plans that contribute to students’ academic learning and their personal and social development. 

4.3 Instructional Delivery

The Candidate employs a variety of instructional techniques, methods, and strategies that develop students’ critical and creative thinking skills, problem solving abilities, and ethical and responsible behavior 
4.4 Differentiation

The Candidate differentiates instruction based on the needs of diverse student populations, as determined by learning styles and exceptionalities; and cultural, ethnic, and linguistic backgrounds 

4.5 Assessment

The Candidate uses a variety of appropriate assessment techniques to evaluate student learning, and utilizes the results to modify instruction and to provide feedback to students and parents 

4.6 Integration of Technology

The Candidate integrates emerging technologies and strategies across the curriculum. 


	V. EDUCATOR

V. The Candidate possesses the personal skills and dispositions, and professional commitments that promote excellence in self and others.  


	5.1 Communication Skills

The Candidate demonstrates effective oral and written communication skills 

5.2 Interpersonal/ Collaborative Skills

The Candidate interacts in a positive, collaborative and appropriate manner with others. 

5.3 Critical Thinking Skills

The Candidate demonstrates the willingness and ability to identify and methodically provide solutions to emerging problems of instruction.  

5.4 Enthusiasm and Respect for the Profession 

The Candidate demonstrates enthusiasm, commitment to and respect for the teaching profession 

5.5 Professional Development

The Candidate strives to develop one’s own ability and enhance professional performance. 

5.6 Reflective Practice

The Candidate engages in reflective practice for the purpose of improving one’s own professional performance, and the personal development and academic performance of students 

5.7 Respect for Others

The Candidate respects and values the thoughts, feelings and actions of others.

5.8 Student Development 

The Candidate strives to promote the sense of self-worth, enhance the capabilities, and improve the academic performance of students.


INTERMEDIATE SUPERVISION AND ADMINISTRATION COMPETENCIES
	Domain/ Proficiencies
	CSSL (State Leadership Standards)
	ELCC (National Leadership Standards)

	I. CONTEXT

I. The Candidate understands the context of the profession, both current and past, static and changing.
	I   The Educated Person 
The school leader possesses an understanding of the educated person; and engages staff, parents, and the community in developing a common vision of the educated person and in identifying the implications of that vision for students and the school’s programs. 

V  School Goals 
The school leader actively engages members of the school community to establish goals that encompass the school’s vision of the educated person and in developing procedures to monitor the achievement of those goals. 


	ELCC Standard 1: School Vision

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school or district vision of learning supported by the school community.

ELCC Standard 6: Political, Social, Economic, Legal Responsibilities

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.

	II CONTENT

II. The Candidate demonstrates knowledge of facts, concepts, principles and methods of inquiry of the general and specialized content required for successful practice of the profession.


	II  The Learning Process 
The school leader possesses a current, research- and experience-based understanding of learning theory and human motivation, helps develop such understanding in teachers and parents, and uses that understanding to promote the continuous improvement of student learning (i.e. Common Core of Learning). 

XI Organization, Resources, and School Policies 

The school leader works with staff to review organization and resources, and develops and implements policies and procedures to improve program effectiveness, staff productivity, and learning for all students.


	ELCC Standard 2: School Culture and the Learning Environment: Curriculum, Instruction & Professional Development

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.

ELCC Standard 3: Organizational Management; Technology and Resource Allocation 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment. 

	III. LEARNER

III. The Candidate incorporates an understanding of cognitive and affective processes in designing and implementing learning experiences.


	II  The Learning Process 
The school leader possesses a current, research- and experience-based understanding of learning theory and human motivation, helps develop such understanding in teachers and parents, and uses that understanding to promote the continuous improvement of student learning (i.e. Common Core of Learning). 

IV  Diverse Perspectives 
The school leader understands the role of education in a pluralistic society, and works with staff, parents and community to develop programs and instructional strategies that incorporate diverse perspectives. 
	ELCC Standard 2: School Culture and the Learning Environment: Curriculum, Instruction & Professional Development

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.



	IV PEDAGOGY

IV. The Candidate demonstrates skills that are associated with the successful practice of the profession


	III  The Teaching Process 
The school leader possesses a knowledge of teaching which is grounded in research and experience, and uses that knowledge to foster teachers’ reflection on the impact of their professional beliefs, values, and practices on student learning. 

VII  Student Standards and Assessment 

The school leader works with the school community to establish rigorous academic standards for all students and promotes the use of multiple assessment strategies to monitor student progress.
	ELCC Standard 2: School Culture and the Learning Environment: Curriculum, Instruction & Professional Development

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.

	V. EDUCATOR

The Candidate possesses the personal skills and dispositions, and professional commitments that promote excellence in self and others.


	VI  School Culture 
The school leader utilizes multiple strategies to shape the school culture in a way that fosters collaboration among the staff and the involvement of parents, students, and the community in efforts to improve student learning. 

XII School-Community Relations 

The school leader collaborates with staff to create and sustain a variety of opportunities for parent and community participation in the life of the school.
	ELCC Standard 4.0:
 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community interests and needs, and mobilizing community resources.

Standard 5.0:

 Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairly, and in an ethical manner


REMEDIAL READING/REMEDIAL LANGUAGE ARTS COMPETENCIES

	Domains/ Proficiencies
	IRA Standards

	I. CONTEXT 

I. The Candidate understands the context of the profession, both current and past, static and changing.


	1.1 The Candidate demonstrates knowledge of psychological, sociological and linguistic foundations of reading and writing processes and instruction. 

1.2 The Candidate demonstrates knowledge of reading research and histories of reading.

3.4 The Candidate communicates results of assessments to specific individuals (students, parents, caregivers, colleagues, administrators, policy makers, policy officials, community, etc.)



	II. CONTENT

II. The Candidate demonstrates knowledge of facts, concepts, principles and methods of inquiry of the general and specialized content required for successful practice of the profession.

	1.4 The Candidate demonstrates knowledge of the major components of reading (phonemic awareness, word identification, phonics, vocabulary and background knowledge, fluency, comprehension strategies, and motivation) and how they integrate in fluent reading.

	III. LEARNER
III. The Candidate incorporates an understanding of cognitive and affective processes in designing and implementing learning experiences.


	1.3The Candidate demonstrates knowledge of language development and reading acquisition and the variations related to cultural and linguistic diversity.

4.1 The Candidate uses students’ interests, reading abilities, and backgrounds as foundations for the reading and writing program.



	IV. PEDAGOGY
IV. The Candidate demonstrates professional/ technical skills that are associated with the successful educational practice.


	2.1 The Candidate uses instructional grouping options (individual, small-group, whole-class, and computer based) as appropriate for accomplishing given purposes,

2.2 The Candidate uses a wide range of instructional practices, approaches and methods, including technology-based practices, for learners at different stages of development and from differing stages of development from differing cultural and linguistic backgrounds.

2.3 The Candidate uses a wide variety of curriculum materials in effective reading instruction for learners at different stages of reading and writing development and, from different cultural and linguistic backgrounds.

3.1 The Candidate uses a wide range of assessment tools and practices that range from individual and group standardized tests to individual and group informal classroom assessment strategies, including technology-based assessment tools. 

3.2 The Candidate places students along a developmental continuum and identifies students’ proficiencies and difficulties

3.3 The Candidate uses assessment information to plan, evaluate, and revise effective instruction that meets the needs of all students, including those at different developmental stages and those from different cultural and linguistic backgrounds.

4.2 The Candidate uses a large supply of books, technology-based information, and non-print materials representing multiple levels, broad interests, and cultural and linguistic backgrounds. 

5.3 The Candidate works with colleagues to observe, evaluate, and provide feedback on each other’s practice.

5.4 The Candidate participates in the initiation, implementation and evaluation of professional development programs.


	Educator

V. The Candidate possesses the personal skills and dispositions, and professional commitments that promote excellence in self and others.  


	4.3 The Candidate models reading and writing enthusiastically as valued lifelong activities. 

4.4 The Candidate motivates learners to be lifelong readers. 

5.1 The Candidate displays positive dispositions related to reading and the teaching of reading. 

5.2 The Candidate continues to pursue the development of professional knowledge and dispositions.




Assessment System Goals
The Unit’s assessment system reflects the Unit’s commitment to preparing Candidates who have the requisite knowledge of the profession, of general academic content, of the content area in which they will be teaching, and of the standards of professional practice; and who demonstrate the pedagogical and interpersonal skills to affect and assess student learning; and possess the necessary dispositions to succeed as education professionals. Based on these requirements and in accord with the input and suggestions from faculty, school administrators, and K-12 teachers, the Isabelle Farrington School of Education identified six goals for its Assessment System. These six identified goals are:

 
1. Assessing Proficiencies in the Five Domains.
The Assessment System provides for assessment of Proficiencies related to a candidate's familiarity with the educational Context, knowledge of Content, knowledge and skills related to the Learner, skills related to Pedagogy, and dispositions of an Educator.
2. Formative and Summative Assessments
The Assessment System provides, at appropriate moments, formative evaluation which provides a measure of students’ progress in mastering the Unit Proficiencies. Such evaluations can be used to provide feedback to students on their progress. The Assessment System also provides for summative evaluations which are used to determine student status in moving from one part of the program to another. This regularly occurs in the classroom, through field experience, and as the Candidate progresses through the first three gateways.
3. Multiple Sources of Data

The Unit’s Assessment System uses varying types of data and multiple data collection instruments in its assessments. Standardized tests such as Praxis I and II, ACTFL, and CAT are used. GPA, course grades, checklists of required courses are evaluated during transcript and coursework reviews, while questionnaires and observation are some of the major sources of data collection on Candidate progress at the four common gateways.

4. Collecting, Tabulating, Recording and Reporting Data.
The Assessment System outlines the procedures that govern the collection of data, the means by which data is tabulated and recorded, and procedures for reporting data to the School of Education.  As discussed below, the Unit has implemented a customized, computer based data collection system to aid in this effort.

5. Decision-Making
The Assessment System provides data that is utilized by the School of Education to make decisions about its programs. Time frames for presenting data, individual and committee responsibilities for assessment, and procedures for implementing recommendations based on data analysis, and other ways the data can be used to strengthen our programs have been outlined.
6. Various Assessment Points

The Assessment System provides for assessment at four points or gateways in the development of the Candidate. These gateway assessment points are: 1) Upon application to the Unit’s programs, 2)  Immediately prior to student teaching or professional clinical experience, 3) Upon completion of the Unit’s programs, and 4)  After completion of the program and/or completion of an initial professional experience.
To meet the above goals, the School of Education developed a unique set of data collection methodologies, procedures and instruments, all of which are based on CSDE requirements. These include:

Admissions Procedures

TEACHER PREPARATION AND INITIAL CERTIFICATION

Isabelle Farrington School of Education strictly follows all state regulations regarding teacher preparation programs. Candidates for admission to our initial certification programs must meet the following entrance requirements:

· Pass the Praxis I exam or obtain a Praxis waiver from the Connecticut State Department of Education. 

· Complete an essay stating their reason(s) for wanting to be a teacher and describing any experiences that may have influenced that decision. 

· Present at least two letters of recommendation from people able to testify to the Candidate’s suitability as a prospective teacher. 

· Be interviewed by the University’s Graduate Admissions office and/or (due to fact some of our current undergrads have not been interviewed by grad admissions?) by members of the faculty of the Education Department.

· Applicants to the post-baccalaureate programs must have an undergraduate cumulative GPA no less than 2.75 (on a 4.0 scale). If an applicant’s GPA is below 2.5 he/she must request a waiver of this requirement from the Graduate Education program in order to be considered for admission. The process for the GPA waiver appeal is described in the graduate school catalog. Data on waiver requests from Fall 2006 to Spring 2007 can be found in Table 1 below.
Applications for admission to the Teacher Preparation and Initial Certification Program are processed by a member of the Graduate Admissions Office who is specifically assigned to the School of Education. Transcript reviews are conducted for Teacher Preparation Program applicants during an in-person meeting with a member of the Unit’s faculty.  In the case of graduate level admissions, the transcript review ensures that applicants have graduated from a regionally-accredited college or university and has an acceptable subject area major or meets the content area requirements for a Subject Area Major Equivalent, or for Elementary Certification Candidates, evidence of an Interdisciplinary Major. Additionally, the transcript is reviewed to ensure all applicants have completed the state mandated 3-credit survey course in US History. Because each endorsement area has different subject matter requirements, each area a separate transcript review form is used for each endorsement area. Copies of the transcript review forms for the endorsement areas are located in the Exhibit Room. 

The faculty member then fills out a Plan of Study to help the Candidate understand the program requirements, and to establish a timeframe for completion of the program. Copies of the Plan of Study forms used by the Unit can be found in the Exhibit Room. The Candidate then returns to the Graduate Admissions office for processing of the application. Next, an appointment is made for the Candidate to meet with the Unit’s Admissions Review Committee for an interview during which the Candidate’s communications skills and dispositions are evaluated. The Candidate also undergoes a writing sample during the interview process. The Admissions Procedure including interview questions, the writing sample and grading rubrics can be found in the Exhibit Room. 

The Unit has a policy that requires an undergraduate Grade Point Average of 2.75 for admission into the Teacher Preparation and Initial Certification Program. However, the Unit recognizes that in some small number of cases, serious extenuating circumstances may result in an otherwise highly intelligent individual failing to achieve the required undergraduate GPA. In such cases it is possible for the individual to achieve a waiver of the 2.75 GPA requirement based on their professional achievements and experience after completing their baccalaureate studies. Table 1 of Standard 2 presents the number of applicants to our Teacher Preparation and Initial Certification Program, the number of applicants admitted, and the number admitted requesting and receiving waiver of the GPA requirement and the conditions under which the waiver was granted in cases where it was.

Standard 2  Table 1
Applications, Admissions and Appeals for GPA Waiver

	
	Fall ’06 - Present
	Fall ’06 – Su ‘07
	Fall ’07 - Present

	# Applications
	1030
	468
	562

	# Admitted
	561
	365
	196

	# Applicants < 2.75 GPA
	66
	41
	25

	# Accepted with < 2.75 w/o additional coursework requirements
	18
	9
	9

	# Assigned additional coursework prior to being admitted
	38
	26
	12

	Appeal for waiver denied
	10
	6
	4


INTERMEDIATE ADMINISTRATION AND SUPERVISION

Candidates for admission to the 092 Certification Program in Administration must submit an application to the Graduate Admissions office, as well as other documentary evidence, including:  recommendations from school administrators and university professors attesting to the Candidate’s pedagogical abilities as well the character and ability of the Candidate to become an outstanding school leader; a Masters degree and an official transcript indicating at least a 3.0 GPA during the Candidate’s Masters’ program; and a copy of teacher certification (or eligibility). During the application process, the Candidate must also respond to a writing prompt by submitting a 2-3 page essay. The prompt is drawn from an ISSLC case study and asks the Candidate to respond to educational leadership questions presented in the case designed primarily to assess the Candidates’ dispositions.  The Candidate is also given the rubric upon which the essay response will be evaluated.  The case study is evaluated by a full time faculty member on a scale of 1-3 using a holistic rubric.  “2” is the minimum score for admission. Copies of the assessment instruments and scoring rubrics can be found in the Exhibit Room

REMEDIAL READING AND REMEDIAL LANGUAGE ARTS

Candidates for admission into the program meet with a full-time faculty member to begin the process of completing a preliminary plan of study. The following criteria for eventual recommendation for the 102 are first checked at admissions 

-  The candidate must hold Connecticut Teacher Certification or be eligible for certification
-  The candidate must have a minimum of 30 months teaching experience 

-  The candidate must have completed a special education course

Transcript And Coursework Review 

TEACHER PREPARATION AND INITIAL CERTIFICATION

Transcript reviews occur at three points in initial certification programs:

1. During the admissions process, a transcript review is conducted to screen for deficiencies in general education, statutory requirements, GPA, and for secondary Candidates subject area content knowledge

2. At the preclinical gateway, to verify satisfaction of any deficiencies noted during the admissions process review

3. At the program completion gateway, to verify satisfactory completion of all coursework and student teaching requirements of the Connecticut State Department of Education.
REMEDIAL READING AND REMEDIAL LANGUAGE ARTS
A transcript review is undertaken in the Remedial Reading and Remedial Language Arts Program at Admission as a faculty member works with the Candidate to prepare a Plan of Study. A transcript review is also part of the Preclinical process to determine that the Candidate has taken all of the courses required prior to beginning the clinical experience. At the Post-clinical point, the transcript is reviewed once again to ensure that the Candidate has received satisfactory grades in all coursework prior to program completion.
INTERMEDIATE ADMINISTRATION AND SUPERVISION

Transcript reviews occur at the Admission and Program Completion Gateways in the Intermediate Administration and Supervision Program. During the Admissions Process the transcript is reviewed to determine that the applicant holds an appropriate Masters degree with a minimum GPA of 3.0. At the Program Completion Gateway a transcript/coursework review is undertaken to make sure the Candidate has successfully completed all coursework requirements for EDL626 - Assessment and Evaluation of Learning: School Improvement Simulation; EDL635 - Supervision, Evaluation and Professional Development; EDL650 Education Law and Finance; and EDL654 Leadership: Contemporary Educational Problems or EDL655 Distinguished Lectures In Education. 
Competency Assessment Reports

The rubrics used in each CAR are used by all fulltime and adjunct faculty members teaching that course to assess each Candidate’s mastery of the content of the course. The rubrics are directly tied to the Domains, Proficiencies and Competencies thus insuring that all program Candidates have been assessed as to their level of mastery. The use of CARs to assess Candidates’ Knowledge, Skills and Dispositions is highlighted in response to Standard 1 of this report, and examples of the rubrics used in conjunction with the CARs can be found in the Exhibit Room.
TEACHER PREPARATION AND INITIAL CERTIFICATION 
Pre Clinical Lesson Plan Evaluations
At the Pre-Clinical Gateway, Candidates are required to develop a lesson plan in each of their elementary or secondary methods courses. The elementary methods courses are ED221/413 Elementary Curriculum & Methods: Reading, Writing and Language Arts; ED223/430 Elementary Curriculum & Methods: Social Studies & Health; and ED222/459 Elementary Curriculum & Methods: Mathematics and Science.  Secondary methods courses are identified as ED262/428 Secondary Curriculum and ED264/429 Secondary Methods in the Content Areas. Student performance on Developing Lesson Plans is recorded in the Competency Assessment Report (CAR) for each methods course.  Average scores for the both elementary and secondary methods courses are presented in Tables 16 and 17 in Standard 1 of this report. Successful completion of the lesson plans which demonstrate Candidate proficiency in the requirements of Domain IV – Pedagogy provide one of the measures that determine a Candidates’ eligibility for student teaching.
Pre Clinical Essay on Learning
At the Pre-Clinical Gateway, Candidates are required to write an essay that relates learning theory and human growth and development concepts for typical and atypical students to the lesson. The essay is designed to evaluate Candidates’ knowledge of the learner and the learning process as required in Domain III – Learner. The assessment is conducted in each of the methods courses of the elementary and secondary programs. Successful completion of the essay provides one of the measures that determine a Candidate’s eligibility for student teaching. Candidate performance on the Learning Theory essay is recorded in the Competency Assessment Report (CAR) for each methods course.  Data on candidate performance on the essay in each of the endorsement areas is presented in Tables 10 and 11 in Standard 1. The rubrics for these CARs can be found in the Exhibit Room.
REMEDIAL READING AND REMEDIAL LANGUAGE ARTS

Competency Assessment Reports (CAR)

At the Pre Clinical Gateway the Candidates will have been evaluated through the use of course-embedded Competency Assessment Reports in the following courses: EDR505 Early Reading and Language Arts Success (PreK-3); EDR507: Developmental Reading and Language Arts (4-6); EDR510 Content Reading Instruction (7-12); EDR540 Advanced Diagnosis and Remediation; and EDR545 Assessment and Evaluation CT Model. Copies of the rubrics are included in the Exhibit Room.


INTERMEDIATE ADMINISTRATION AND SUPERVISION
By the time Candidates have reached the Program Completion Gateway they will have been assessed through CARs in courses EDL 626 - Assessment and Evaluation of Learning: School Improvement Simulation; EDL 635 - Supervision, Evaluation and Professional Development; EDL 650 Education Law and Finance; and EDL 654 Leadership: Contemporary Educational Problems or EDL 655 Distinguished Lectures In Education. Candidate scores on these CARs can be found in Standard 1, and copies of the rubrics are included in the Exhibit Room.
TEACHER PREPARATION AND INITIAL CERTIFICATION

Clinical Assessment System
As noted in response to Standard 1, the Unit’s Clinical Assessment System (CAS) provides another key assessment of the subject matter knowledge of Candidates and is the foundation of the Unit’s Student Teaching assessment. The CAS is a course-embedded set of activities and evaluation forms that permit an assessment of a student teacher’s mastery of knowledge, skills and dispositions articulated in the Unit’s Conceptual Framework. In the student teaching experience Candidates work with a cooperating teacher, are supported by a university supervisor, and attend a weekly seminar conducted by University faculty. Candidates prepare extensive portfolio documents of both written and presented lesson/unit plans that are aligned with CCCT standards. The entire portfolio is reviewed by the university supervisor and the seminar instructor as part of the evaluation process using the Clinical Assessment System.  The CAS includes also includes observations, feedback, self assessments, and preparation of a binder of evidence of meeting CCCT requirements including: clinical practice; content standards; pedagogical and professional knowledge, skills, and dispositions; and effect on student learning. It is the Unit’s contention that teachers must be able to apply their content knowledge in the classroom. Therefore, the Unit’s assessment system requires Candidates to be observed three times during their student teaching experience by a university supervisor. For each visit the Candidate writes a lesson plan, which includes information on how the content to be taught during the lesson is aligned with local (school, district) or national content standards. The results of the observations and evaluations of the lesson plans are also components of the Clinical Assessment System. The Clinical Assessment System is based on the CCCT and on Enhancing Professional Practice: a Framework for Teaching by Charlotte Danielson (ASCD, 1996). 
One component of the Unit’s Clinical Assessment System is a 20-item, four-part student teaching evaluation instrument identified as CAS 11(a) - Planning, (b) - Instructing, (c) - Assessment, and (d) – Professional Responsibility.  The cooperating teacher uses a different CAS form to provide formative feedback on the Candidate’s knowledge, skills, dispositions, and effect on student learning at the midpoint of the Candidate’s student teaching. At the end of the student teaching experience, forms CAS 11(a), (b), (c), and (d) are used by the cooperating teacher and the university supervisor to conduct a summary assessment of the Candidate’s overall performance. The rubrics used to assess the items on CAS 11 are based on those developed by the CSDE and found in its Student Teaching Rubric & Data Collection Form, Fall 2005 Pilot Version. Unit faculty participated in the project to develop this State Standard Student Teaching Assessment Instrument which the Unit then adopted (in modified form) to replace our previous systems for monitoring and assessing student teachers. Data on our teacher preparation Candidates’ scores on the four CAS 11 assessment instruments is presented in Tables 2– 5 below. CAS 11(a), (b), and (c) are based on a 3-point rubric, where 3 = Proficient, 2 = Acceptable, and 1 = Unacceptable. CAS 11(d) utilizes a 2-point rubric of Acceptable or Unacceptable. In the tables, the data for Biology and Chemistry endorsement areas has not been disaggregated. This data is included in the data for Secondary Science.
Standard 2 Table 2

Mean Scores of Candidate Assessments on CAS 11(a)
	Criterion
	Elementary

Education
	Secondary

English
	Secondary

Math
	Secondary

H/SS
	Secondary

Science
	Secondary

Spanish
	Secondary

Business

	
	N= 89
	N= 5
	N= 5
	N= 11
	N= 2
	N= 3
	N= 2

	1 Planning
	2.82
	3.00
	2.80
	2.73
	3.00
	2.67
	3.00

	2 Planning
	2.90
	3.00
	3.00
	2.82
	3.00
	2.67
	2.50

	3 Planning
	2.79
	2.80
	2.60
	2.55
	3.00
	3.00
	3.00

	1. Planning
	Designing learning tasks and assessment (objectives, promote application of skills and conceptual understanding, build on prior learning, goals aligned with standards).
	

	2, Planning
	Selecting appropriate resources (materials, technology, human) and instructional groups to support students’ learning.
	

	3. Planning
	Planning instruction that addresses identified instructional needs/strategies for differentiated instruction.
	


Standard 2  Table 3
Mean Scores of Candidate Assessments on CAS 11(b)

	Criterion
	Elementary

Education
	Secondary

English
	Secondary

Math
	Secondary

H/SS
	Secondary

Science
	Secondary

Spanish
	Secondary

Business

	
	N= 89
	N= 5
	N= 5
	N= 11
	N= 2
	N= 3
	N= 2

	4 Instructing
	2.85
	2.80
	2.80
	2.82
	3.00
	3.00
	3.00

	5 Instructing
	2.91
	3.00
	3.00
	2.73
	3.00
	3.00
	3.00

	6 Instructing
	2.83
	3.00
	2.80
	2.45
	3.00
	3.00
	3.00

	7 Instructing
	2.94
	3.00
	3.00
	2.82
	3.00
	2.67
	3.00

	8 Instructing
	2.79
	3.00
	2.60
	2.45
	3.00
	3.00
	2.50

	9 Instructing
	2.87
	3.00
	2.80
	2.73
	3.00
	3.00
	2.50

	10 Instructing
	2.88
	3.00
	2.80
	2.64
	3.00
	3.00
	2.50

	11 Instructing
	2.76
	3.00
	2.80
	2.55
	3.00
	3.00
	2.50

	12 Instructing
	2.91
	3.00
	3.00
	2.91
	3.00
	2.67
	2.50

	13 Instructing
	2.84
	3.00
	2.80
	2.73
	3.00
	3.00
	3.00

	4. Instructing
	Communicating and reinforcing developmentally appropriate standards of behavior.



	5. Instructing
	Fostering a learning community (rapport, respect for individual differences, risk-taking)



	6. Instructing
	Managing routines and transitions.



	7. Instructing
	Promoting shared responsibility for learning (communicating and reinforcing high expectations, varying instruction)

	8. Instructing
	Implementing instruction that includes effective initiation/closure, well organized, sequenced and paced learning activities.

	9. Instructing
	Leading students to learn within the content or discipline (important content, making connections, accuracy/clarity).

	10Instructing
	Promoting the development of critical thinking, problem-solving and deeper understanding of concepts.

	11Instructing
	Implementing learning tasks, activities and using materials that support a range of instructional needs through differentiated instruction.

	12Instructing
	Communicating clearly, using acceptable oral and written expressions.



	13Instructing
	Monitoring student understanding of the lesson and engagement at appropriate points and adjusting teaching when necessary.


Standard 2  Table 4
Mean Scores of Candidate Assessments on CAS 11(c)

	Criterion
	Elementary

Education
	Secondary

English
	Secondary

Math
	Secondary

H/SS
	Secondary

Science
	Secondary

Spanish
	Secondary

Business

	
	N= 89
	N= 5
	N= 5
	N= 11
	N= 2
	N= 3
	N= 2

	14 Assessing
	2.85
	3.00
	2.60
	2.73
	3.00
	3.00
	2.50

	15 Assessing
	2.89
	3.00
	2.80
	2.73
	3.00
	2.67
	2.50

	16 Assessing
	1.99
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00

	14 Assessing
	Providing performance feedback (oral or written) that focuses on content and assists students in improving their performance.

	15 Assessing
	Reflecting upon and analyzing the process of teaching based on student learning or failure to learn, and adjusts future plans and instructional approaches accordingly.

	16 Assessing
	Analyzing multiple sources of student data to examine student progress.








(1 or 2 rating only)


Standard 2  Table 5

Mean Scores of Candidate Assessments on CAS 11(d)

Note: CAS 11(d) is based on a 2-point Rubric

	Criterion
	Elementary

Education
	Secondary

English
	Secondary

Math
	Secondary

H/SS
	Secondary

Science
	Secondary

Spanish
	Secondary

Business

	
	N= 89
	N= 5
	N= 5
	N= 11
	N= 2
	N= 3
	N= 2

	17 Prof. Responsibility
	2.00
	2
	2
	2.00
	2
	2.00
	2

	18 Prof. Responsibility
	2.00
	2
	2
	2.00
	2
	2.00
	2

	19 Prof. Responsibility
	2.00
	2
	2
	2.00
	2
	2.00
	2

	20 Prof. Responsibility
	2.00
	2
	2
	2.00
	2
	2.00
	2

	17 Professional Responsibility
	Conducting oneself as a professional in accordance with the Code of Professional Responsibility for Teachers.

(1 or 2 rating only)

	18 Professional Responsibility
	Conducting oneself as a professional in regard to student teaching.

(1 or 2 rating only)

	19 Professional Responsibility
	Working collaboratively with colleagues set goals for professional development.

(1 or 2 rating only)

	20 Professional Responsibility
	 Demonstrating dispositions critical to self and students.

(1 or 2 rating only)


INTERMEDIATE ADMINISTRATION AND SUPERVISION PROGRAM

Administrative Practicum 
EDL 698 – The Administrative Practicum: Internship – Part 1 is required for 092 Administrative Certification.  EDL 696 and EDL 697 – The Administrative Internship – Parts 2 and 3 are required for the 6th Year degree in Administration along with EDL 690 and EDL 691 – The Research and Thesis Seminars. The Administrative Practicum is custom designed to provide “administrative aspirants” with the opportunity to demonstrate their unique talents and abilities by further integrating and applying their skills and insights to clinical problems.  Personal and academic characteristics such as enthusiasm, energy, demonstrated skill, and conceptual ability, eventually differentiate the “successful” Candidate from the “ordinary” Candidate seeking administrative positions.  Specifically, the Unit’s program in administration, both in course work and in the Practicum, is designed to assist tomorrow’s school administrator in becoming a competent educational leader. The Administrative Practicum – Internship – Part 1 has been directly referenced to the national ELCC Standards for Educational Leaders. The Administrative Practicum is further explained in response to Standard 1, including Candidate scores on the assignment. Assessment instruments and rubrics for the Practicum may be found in the Exhibit Room.

Connecticut Administrator Test

The Connecticut State Department of Education (CSDE) began the administration of the Connecticut Administrator Test (CAT) in September 2001 and requires that all Candidates pass the test before a university can recommend them for 092, Intermediate Administrative Certification.  The test is divided into two sections: Instructional Analysis and School Improvement.  Both parts of the test focus on elementary as well as secondary schools. The specific content of these assessments as well as the scoring procedures are described in the Connecticut Registration Bulletin/Study Guide available to each Candidate. Evaluation of Candidate responses to each module of the CAT  are made by Connecticut school leaders who have been trained to score these responses using a rubric that is based upon the Connecticut Standards for School Leaders (CSSL).  The rubrics and criteria used to score the all modules of the CAT are included in the Exhibit Room. The results obtained by Candidates can be found in Standard 1.

REMEDIAL READING AND REMEDIAL LANGUAGE ARTS PROGRAM

Case Study (Effect on Student learning) 

The Remedial Reading/Remedial Language Arts Program assesses a Candidate’s clinical experience through a case study prepared by the Candidate in course EDR550 on his/her interaction and remedial work with one student. Program faculty offer feedback on the Candidate’s ability to improve student performance based on the Candidate’s clinical experience and ability to demonstrate the requisite knowledge, skills and dispositions. A second clinical experience takes place during EDR555 during which Candidates work with a group of three students and complete a case study for each of the students. Additional information on Candidates’ scores on the CAR for EDR555 can be found in Standard 1. Assessment instruments and rubrics can be found in the Exhibit Room.
Professional Development Presentation
The Candidate is required to present an instructional professional development lesson to other colleagues. Feedback is provided on the Candidate’s knowledge of the subject matter and on the ability to instruct and motivate others. More information about this assessment can be found in Standard 1.

TEACHER PREPARATION AND INITIAL CERTIFICATION PROGRAM
Post Program Completion Survey of Program Graduates
In 2006 and 2007 a survey of graduates was conducted at the Post Program Completion Gateway, three months or more after the graduates had completed the teacher certification program. The questionnaire, comprised of 10 scaled items, provided Candidates the opportunity to assess the success of the Teacher Preparation Program in developing the competencies derived from the proficiencies and Domains of Excellence. Candidates responded on a 5-point scale that indicated whether they are in “Strong Agreement” (5 points), “Agreement” (4 points), Neutral (3 points), “Disagreement” (2 points), and “Strong Disagreement” (1 point) with statements about the program’s efficacy in developing their knowledge, skills and dispositions as defined in the Unit’s Conceptual Framework. A copy of the survey instrument can be found in the Exhibit Room. Evaluations of the Teacher Preparation and Initial Certification Program by program graduates can be found in Standard 1. 

Post Program Completion Survey of Administrators Hiring Program Graduates
In 2007 a survey was conducted among 65 district office personnel and building administrators who have hired the Unit’s Teacher Preparation and Initial Certification Program graduates. The questionnaire was comprised of 12 items, each with a 3-point scale: 3 indicating above average mastery, 2 average, and 1 below average mastery. A copy of the survey instrument can be found in the Exhibit Room, and the results are presented in Standard 1.
INTERMEDIATE ADMINISTRATION AND SUPERVISION PROGRAM
Post Program Completion Survey of Program Graduates
In the spring of 2007 the Unit initiated a survey of individuals who had completed its administrative certification program between 2003 and 2006.  The purpose of the survey was to generate data relating to the effectiveness of the department’s certification and sixth-year programs in providing its students with the requisite skills and knowledge to become effective educational leaders in Connecticut’s schools. In total, 360 questionnaires were sent via e-mail.  The number of completed and tabulated responses was 73 for a return rate of 20.27%. Section one of the survey instruments was intended to develop data relating to the success of the program in aiding students to gain an understanding of the standards that Connecticut sets for its school leaders. In coherence with the Unit’s Conceptual Framework, those standards were divided into five categories for purposes of this survey: Context, Content, Learner, Pedagogy, and Educator.  Each graduate was asked to rate the Intermediate Administration and Supervision program based on their belief that they were Well Prepared, Adequately Prepared, or Poorly Prepared relating to a series of questions posed in each category. 
In the area of Context (Understanding the context of the profession) respondents were asked to rate the extent to which the Unit’s program prepared them to understand program effectiveness, staff productivity, and learning for all students and to supervise and evaluate professional personnel in order to provide staff development and assist in improved teaching and learning for all students.  To these issues 95.45% of the graduates responded that they were well or adequately prepared. 
Relative to Content (Knowledge necessary for successful practice in the profession), respondents were asked to rate the program based on the extent it helped them to develop a vision of the educated person and monitor the achievement of goals.  Once again, 95.45% of the graduates responding said they were well prepared or adequately prepared. The data from these surveys attests to the quality of the Unit’s programs and the preparedness of our Candidates. 
REMEDIAL READING/REMEDIAL LANGUAGE ARTS PROGRAM
Post-Program Completion Survey of Program Graduates

In 2007 an email survey was sent to 30 graduates of the Unit’s 102 Certification Program. There were twenty-five responses received. The graduates were asked to rate the program on fourteen areas on a three-point scale where 3 means the program prepared the graduate to perform at Target level, 2 equates to Acceptable, and 1 is Unacceptable.  The results can be found in Standard 1 Table 31. Based on the data, graduates of the Unit’s Remedial Reading/Remedial Language Arts rate the program quite high in terms of preparing them for their professional endeavors.

ELEMENT 2: DATA COLLECTION, ANALYSIS, AND EVALUATION

The Unit assessment system was created in three phases over several years. The development of the system included feedback from full time and adjunct faculty members, K-12 educators and administrators in the community, and Candidates. This shared vision served to provide the School of Education with a comprehensive assessment system that integrates multiple measures. This unique system has been developed so that Candidate performance outcomes will provide fair and consistent formative and summative feedback.
As the Assessment System evolved, the Unit has implemented processes for data collection, analysis and reporting. It uses two electronic tracking systems to maintain data, one within the University, and one unique to and customized for the School of Education. The University’s system (known as DATATEL) tracks candidate personal information, admission status, courses taken, GPA scores, etc. and is maintained by the Registrar’s Office. The Unit’s system, known as “e-STAR” was custom designed and is maintained by an external company (ClientSolv) that specializes in online assessment systems. The e-STAR system has been used to manage the collection, aggregation and analysis of course-embedded assessments since Fall, 2006, and all faculty began responding to e-STAR based CAR evaluations beginning with the Spring 2007 semester. Data collected through e-STAR was collected and organized for use in the Unit’s Program reviews in Fall 2007, and for this Institutional Report. The e-STAR system accesses DATATEL information, and also tracks the Candidate’s outcomes based performance against specific course rubrics. Additionally, e-STAR tracks assessments of Candidate progress at the various data collection points established by the Unit, and also allows identification of areas of strength and weakness in the Unit’s programs thereby enabling improvements to be made on an ongoing basis. The Unit continues to use portions of twice-a-month faculty meetings to discuss and get feedback which allows the Unit to monitor and make improvements to the Assessment System, and the Assessment Task Force reviews the assessment systems on a regular basis.
In 2001 the Unit’s system was brought into alignment with the CCCT through the development and implementation of the Scope and Sequence Matrix, Competency Assessment Reports (CAR), Clinical Assessment System (CAS), and the Admission Review Interview. This launched the start of phase one. In the creation of these performance measures faculty teams were established, course coordinators were organized, and an advisory board was developed. The Unit continuously analyzed the assessment system through bi-weekly department meeting, annual adjunct receptions, and ongoing course evaluations.  

The assessment system rolled into phase two when the Unit’s-e-STAR customized relational database system was purchased and two full time System Managers were employed by the School of Education. The e-STAR database maintains candidate files, stores their performance (based on knowledge, skills and dispositions), and is used for advisement. In Spring 2006 the School of Education held its first three week retreat for all full time faculty to develop the Conceptual Framework and to launch e-STAR. From this retreat, three work groups were established: the Conceptual Framework Committee to continue and finalize the department’s conceptual framework; the Assessment Task Force to align assessments in transition gateways with the Competencies our Candidates are expected to master; and a team of faculty members to attend the summer workshop hosted by the Connecticut State Department of Education on NCATE preparation. 

By the end of the summer of 2006 phase three began. As faculty returned for the Fall 2006 semester they evaluated the Conceptual Framework as a living document that would help guide the Unit as a whole, and to gain coherence among the Unit’s three programs. Course coordinators met with all faculty members teaching the course they managed to jointly develop rubrics that would be aligned to the Domains, Proficiencies and Competencies addressed in the course with corresponding NCATE and CCCT standards. The Program Alignment Matrix can be found in Appendix A. The e-STAR database permits analysis of performance assessments organized by course, standard, Competency, Proficiency, or Domain. The Domain Matrix Charts, found in Appendices B - D, list the assessments and at which gateway (Admissions, Pre-Clinical, Program Completion, and Post Program Completion) they are administered in the program. Data collected in the Unit’s assessment system is entered into the e-STAR database.
The assessment system is summarized and analyzed through a Crystal Report© using e-STAR. The database system tracks all Candidates within the Unit’s programs. The reports generated through e-STAR provide information on student performance based on domains, proficiencies, and competencies. The Crystal Report© provides a detailed analysis on each Candidate by program and calculates a score on how each Candidate performed in each competency measure. 

The data is reviewed, analyzed and summarized by the Unit’s Director and System Managers.

Both the Director of the School of Education and the Dean of the College of Education and Health Professions maintain candidate records through e-STAR, and through paper files. This allows the Unit to respond quickly in the event a Candidate was to raise a complaint and the history as to how the issue was resolved. 

ELEMENT 3: USE OF DATA FOR PROGRAM IMPROVEMENT

The Unit’s Assessment System is a work in progress. It is continually being reviewed, updated and improved. To date, within each of the Unit’s Programs the faculty has:

·  Described the Competencies in which Candidates are assessed 

· Aligned the Competencies with state, national and institutional standards 

· Identified appropriate assessment points within the curriculum and gateways

· Drafted rubrics for assessments in courses and at gateways 

· Installed the rubrics within the e-Star application and associated them with appropriate courses.

· Successfully collected faculty responses for one full calendar year using the web based e-Star system

· For critical assessments (directly linked to the program or Unit reporting obligations) the assessment instruments have been fully formed and standardized across all sections of each course and for all Candidates. 

· For other course- embedded assessments ( including pre-clinical field experience activities) the rubrics and data collection systems are in place, however the specific tasks, assignments, required artifacts, and preliminary evaluations have been left to the instructors’ discretion.

The Unit’s Assessment System provides a functioning system for collecting data on all Candidates. It is based on the Unit’s Conceptual Framework and is aligned with institutional, state, regional and national standards. The Unit has successfully collected gateway data for one year and have collected data through our e-Star system relating to Competency Assessment Reports in all certification courses since January 2007 (Spring, Late Spring, and Summer semesters). It is premature to place great weight on the analysis of these data.  However, the process of developing this system has appropriately directed the Unit’s attention to the need for quantifying outcomes for all Candidates. 

The Unit’s reflection and program modification process has been based on a consideration of Candidate performance data, ongoing programmatic review, and on modifications suggested by full time and adjunct faculty, as well as feedback from cooperating teachers and clinical supervisors. Since the last program approval cycle, The Unit has engaged in the following systemic changes as a result of both external review and internal analysis:

1. Increased the number of fulltime faculty (from 14 in 2002 to 24 in Fall 2007) in pursuit of the following goals: a reduction in class size; a reduction in faculty semester teaching load; and to increase the proportion of courses taught by full time faculty.

2. Clarity in the distribution of regional and national standards across the curriculum. 

a. Regular revisions of our Scope and Sequence matrix

b. The articulation of the Unit’s Conceptual Framework in terms of Domains of Excellence and Proficiencies that are aligned with the CCCT and national standards.

c. The translation of that alignment into a systematic, course imbedded assessment system  known as Competency Assessment Reports (CAR)

3. The assurance of consistency across the curriculum by the creation of the Course Coordinator system. Each certification course has a faculty member designated as Course Coordinator who communicates with all faculty teaching their course, shares sample or model syllabi, assures the maintenance of required records, and assures completion of required assessments

4. The establishment of a pre-clinical field experience system for  initial certification courses aligned with the Conceptual Framework 

5. The assignment of a common lesson plan format for methods and curriculum courses which includes essays reflecting the application of learning theory, developmental theory, and attention to diverse needs of students. Performance in these assignments is monitored via course imbedded Competency Assessment Reports (CAR) 

6. The evolution of the Clinical Assessment System (CAS) that guides the student teaching component of initial certification programs. The CAS: is portfolio based; is aligned with the CCCT; is based on the CSDE effort to develop a uniform rubric for student teaching; was developed in collaboration with adjunct and supervisory faculty; and contributes summary assessment data to e-Star via the CAS 11 instruments 

7. The development of a more coherent set of program descriptions that distinguishes between the Post- Baccalaureate program (i.e. admission after the BA/BS- requires 48 credits to certification and MAT) and the five year program for SHU Candidates admitted as Sophomores who complete 21 credits as undergraduates and 39 credits as graduate students to complete the requirements for a MAT degree and initial certification 

8. During the preparation for this present program approval process, the Unit’s faculty, adjunct faculty, cooperating teachers, public school administrators, and supervisory faculty have engaged in:

a. The formation and adoption of the Unit’s Conceptual Framework

b. The alignment of the Conceptual Framework Domains and Proficiencies with CCCT and national standards

c. The re-definition of gateway assessments

d. The acquisition, installation, and implementation of a web-based application (e-Star) for collecting, and aggregating data based on our Competency Assessment Report (CAR) and Clinical Assessment Systems (CAS). 

Summary

The Unit’s Assessment System was designed to insure conformity to University policy and CSDE regulations covering academic standards and certification requirements. The Admissions process includes many of the traditional elements such as screening for appropriate academic standing, standard testing, dispositions toward education, and appropriate academic curricular planning. Progress through the curriculum was monitored via registrar records, and interactions with advisors. Program completion was validated by interview with the certification officer. The Unit’s Intermediate Administration and Supervision Program was re-designed in preparation for the Unit’s last program review cycle. That re-design was based on the then current NCATE Standards. The Remedial Reading/Remedial Language Arts Program was designed prior to 2004 and was approved by the review team during an interim visit by CSDE in Spring 2005 based on candidate outcomes assessments.

                  SECTION 2: RESPONSE TO NCATE STANDARDS

PART II. EVIDENCE FOR MEETING EACH STANDARD
STANDARD 3: FIELD EXPERIENCES AND CLINICAL PRACTICES


ELEMENT 1: COLLABORATION BETWEEN UNIT AND SCHOOL PARTNERS
Candidates hone their teaching skills through the development and delivery of instruction by preparing and presenting sample lesson plans in their required courses. Appropriate dispositions and skills are developed through reading, writing, discussion, observation, and modeling throughout the education program and continuing throughout the student teaching component. Hence, the Teacher Preparation and Initial Certification Program provides Candidates with opportunities to develop and demonstrate their teaching skills in order to perform effectively during their student teaching experience. Candidates are also required to participate in a variety of field experiences during their coursework prior to student teaching. Various courses have field experiences embedded within the course requirements. These field experiences have been aligned with the Domains and Proficiencies found in the Unit’s Conceptual Framework, as well as with CCCT Standards as demonstrated in the field experience alignment chart which can be found in the Exhibit Room.

The purpose of pre-professional field experiences for Teacher Preparation and Initial Certification Candidates is to prepare the Candidates for student teaching by acquainting them with K-12 environments.  These field experiences reflect the realities and challenges schools and teachers face.  As result, the field experiences are designed to complement the Candidate’s coursework and provide the Candidates with real life experiences in diverse classrooms that will foster a better understand about the education profession as well as helping to develop the knowledge, skills, and dispositions needed to promote a culture of excellence in teaching.

The Unit has designed field experience for teacher preparation Candidates as a continuum which provides a sequence of activities that increase in complexity and responsibility culminating with student teaching. For more than two years the Unit’s faculty has been participating in the effort to strengthen the field experience for Candidates. Faculty members have collaborated with adjunct faculty, cooperating teachers and supervisors of student teachers, and administrators who have hired the Unit’s graduates to enhance pre-clinical field experiences that are designed to link theory and practice, and which provide opportunities for Candidates to reflect on topics such as:
· The teaching and learning process

· Connections between coursework and its application in learning environment

· Schools as changing organizations 

· The planning and implementation of lessons

· The importance of documentation in the teaching profession 

· The impact of diverse school settings, diverse student populations and diverse communities on learning and teaching

· The value of technology in teaching and learning

· The significance of instruction modification for special education and gifted and talented students

The Isabelle Farrington School of Education draws Candidates for its Teacher Preparation and Initial Certification Program from across the State of Connecticut as well as from New York, New Jersey, throughout New England and elsewhere. This wide geographic distribution coupled with the relatively large number of Candidates in the Unit’s program and the fact that most of the present Candidates are enrolled in the program as graduate students, many of whom are employed full time during the day, has led the Unit to decide not to enter into traditional “partnerships” with specific schools in which our Candidates would complete their field experience requirements. However, approximately 80% of the Unit’s teacher certification graduate-level Candidates choose to participate in the Internship Program. These Candidates will generally be able to complete most of their pre-student teaching field experience requirements at the school in which they are interning. All undergraduate Candidates entering the program under the provisions of the new Five Year Program described in Section 1 of this report will participate in the internship arrangement, and will satisfy some of their pre-student teaching field experiences through their internship experience. In those courses which require a field experience that they take as undergraduates, these Candidates will be required to complete the field experience required in the course at the time they take the course. For those in the internship program, the field experiences the Candidate undertakes are designed and evaluated by the faculty member teaching the course in which the field experience takes place in concert with the school-based supervisor of the intern. The Candidate’s experience in the assigned field experiences are evaluated by both the faculty member and the supervisor. For non-interns the Unit facilitates connections between Candidates and school districts. The Unit also collaborates with the University’s service learning department to develop additional opportunities for field experiences for Candidates. 

ELEMENT 2:  DESIGN, IMPLEMENTATION, AND EVALUATION OF FIELD EXPERIENCES AND CLINICAL PRACTICE
TEACHER PREPARATION AND INITIAL CERTIFICATION PROGRAM

The Unit’s field experiences are divided into three developmental and complementary types or levels of engagements providing teacher Candidates with the opportunity to reflect on theory and practice. These three levels are: (1) Initial pre-clinical field experiences, (2) Intermediate pre-clinical field experiences, and (3) the culminating or clinical phase - the Student Teaching experience. Observation, participation, reflection, and assessment are all essential aspects of field experiences at all levels. 

In Initial pre-student teaching field experiences, the Candidates participate in activities such as structured observations, interviews, shadowing, etc. This level of experience is generally related to introductory education courses.  At this stage, Candidates are not required to engage in instructional responsibilities with students in the classroom.  
During Intermediate field experiences, Candidates are exposed to activities such as case study methodologies, individual instruction, small group instruction, whole group instruction, field project investigation, case study, implementation of conflict resolution strategies, teaching lessons, giving assessments, supervision of children with the mentor teacher, etc. Candidates are encouraged to have completed many different types of field experiences prior to student teaching.  
The Unit has assigned responsibility to the Course Coordinators to ensure that each full time or adjunct faculty member teaching a course in which a pre-clinical field experience is called for require all Candidates in the course to complete the same type or level of field experience and to provide documentation for having done so. The Unit is in the process of standardizing a field experience form which Candidates will use to obtain and provide the required documentation of each of their field experiences. A copy of the form which is presently being adopted can be found in the Exhibit Room.  

The Unit has devoted portions of the twice-a-month faculty meetings as well as time during the 2006 and 2007 faculty retreats to a discussion of field experiences for Candidates. Through a series of these deliberations, the faculty agreed that field experiences of an Initial or Intermediate nature would be required in the courses listed in Table 1.
The Course Coordinator establishes guidelines concerning the nature of the field experience Candidates are to engage in during the course the Coordinator is responsible for. However, the precise nature of the experience is jointly worked out between the Candidate, the faculty member teaching the course, and the classroom teacher in whose class the field experience is to take place. This ensures that the needs of all the “partners” in the experience are met. Typically, Candidates are expected to engage in reflective practices about their field experiences, and many faculty members require Candidates to maintain journals and/or write reflection papers about what they learned from the field experience and from their reflections.  
The Unit’s Teacher Preparation and Initial Certification Program for Elementary Education Teachers requires pre-student teaching field experiences that are in keeping with CCCT competencies in seven courses. Elementary Education Candidates are required to complete 70 hours of activities in the field prior to student teaching. Individual professors, however, may require additional hours of field experiences to achieve their course objectives. The courses and required number of hours of pre-student teaching field experience for Elementary Education Candidates is presented in Standard 3, Table 1. The table also indicates whether an initial or intermediate level of field experience is required.

Standard 3  Table 1

Field Experience Requirements for Elementary School Teacher Candidates

	Hours
	FE Level
	Courses


	15
	Initial
	ED 101/553 Educational Psychology

	3
	Initial
	ED271/578 Intro to Computers in Education or
ED 592 Adv. PC Application P-12

	5
	Initial
	ED 152/552 Education in the United States

	23
	
	TOTAL


	Hours
	
	Courses


	2
	Initial
	ED207/565/566 Classroom Management

	5
	Intermediate 
	ED 205/569 Education of Special Needs Students

	10
	Intermediate
	ED 229/523 Multicultural Education

	17
	
	TOTAL


	Hours
	
	Courses


	30
	Intermediate
	ED 221/413 Elementary Curriculum & Methods: Reading, Writing & Language Arts

	30
	
	TOTAL


Secondary Education Teacher Candidates engage in pre-student teaching field experiences tied to CCCT competencies in seven courses. Secondary Education Teacher Candidates are required to complete 43 hours of activities in the field prior to student teaching. Individual professors may require additional hours of field experiences to achieve their course objectives. The courses and required number of hours of pre-student teaching field experience for Secondary Education Candidates is presented in Table 2.  The table also indicates whether an initial or intermediate level of field experience is required.                                     

Standard 3  Table 2

Field Experience Requirements for Secondary School Teacher Candidates
	Hours
	FE Level
	Courses


	15
	Initial
	ED 101/553 Educational Psychology

	3
	Initial
	ED271/578 Intro to Computers in Education or
ED 592 Adv. PC Application P-12

	5
	Initial
	ED 152/552 Education in the United States

	23
	
	TOTAL


	Hours
	
	Courses


	3
	Initial
	ED 272/627 Societal Issues in Adolescence

	2
	Initial
	ED207/565/566 Classroom Management

	10
	Intermediate
	ED 229/523 Multicultural Education

	5
	Intermediate
	ED 205/569 Education of Special Needs Students

	20
	
	TOTAL


Proposed Pre-Professional Field Experience Guidelines
The Field Experience Task Force has proposed the following guidelines concerning field experiences which the Unit’s faculty is in the process of implementing:
1. Field Experience levels and hours are consistent across sections of the same course. However individual professors may organize and schedule field experiences according to teacher Candidate’s needs and those of the teacher in whose classroom the field experience will take place.

2. If a course has multiple sections, all faculty/instructors will use the same standards-based evaluation rubric to assess the field experience. 

3. Field Experiences are in accordance with national, state and institutional standards.
4. Field Experience standards are clearly communicated to Candidates and are assessed as part of the Unit’s assessment system

5. Field Experiences will be documented through the Field Experience Hours Log, which is to be submitted by the Candidate to the faculty member at the end of the semester.

6. The Field Experience rubric and the Field Experience Hours Log are to be included as part of the syllabus in each course requiring a field experience.

7. Faculty teaching a course which requires Field Experiences must fulfill the following requirements:

· have at least one standards-based assignment related to the field experience 

· require documentation from Candidates in the course including amount of hours dedicated to the field experience,

· require Candidates to submit a product which establishes the relationship between the course content, field experience and CCCT standards, and

· use the standards-based evaluation rubric that is common to all sections of the course.

8. ED532 Multicultural Education requires a pre-professional field experience in diverse settings (e.g. gender, race, culture, linguistic and socioeconomic backgrounds)

9. ED 569 Education of Special Needs Students requires a pre-professional field experience that targets a special needs population (e.g. gifted and talented, exceptionalities)

10. If a Candidate receives an unsatisfactory grade in field experience, a remediation process will be established. Candidates must satisfactorily complete field experience requirements prior to be eligible to student teach.
11. Based on the goals of the individual course, field experiences may take place in locales other than in classrooms. Examples of these other types of locations include: community agencies and organizations, museums, daycare centers, private/parochial schools, etc.
Student Teaching/Clinical Experience
TEACHER PREPARATION AND INITIAL CERTIFICATION PROGRAM
Teacher Preparation and Initial Certification Program Candidates are offered an opportunity to participate in a 40-week internship program that affords Candidates the opportunity to complete teacher certification and/or the Master of Arts in Teaching (MAT) degree program requirements in a supervised internship setting. The Intern is required to complete ten weeks, out of the forty week internship assignment, completing the mandated student teaching requirement.  The Internship Program is described in Section 1 of this report. Candidates who do not participate in the internship program are required to student teach 12 weeks. During student teaching, Candidates are assigned a BEST trained cooperating teacher and a university supervisor who assist, guide, mentor, and assess the Candidate throughout the student teaching experience. In addition, both intern and non-intern student teachers must participate in ED 391/491 Student Teaching Seminar: Elementary School or ED 395/495 Student Teaching Seminar: Secondary School. These courses run weekly under the guidance of Unit faculty who also assess the Candidate at the end of their student teaching experience.

INTERMEDIATE ADMINISTRATION AND SUPERVISION PROGRAM

EDL 698: Administrative Practicum- Internship Part 1

The course EDL698-Administrative Practicum- Internship Part 1 is required of all Candidates in the 092 certification program.  While supplemented by other required field experiences in various 092 courses, the Administrative Practicum is the capstone field experience in the 092 program and was recognized as an “exceptional” clinical experience during the 2003 SDE re-accreditation. It is a major school improvement project, generally requiring 150-200 hours of preparation that requires Candidates to not only demonstrate competencies in both the state and national leadership standards but to also showcase their unique skills and abilities that will differentiate themselves from other applicants for future administrative positions. The Administrative Practicum is used as both a Unit and as a Program assessment. 

After reviewing the Administrative Practicum Guidelines, and after consulting with mentors in the field, a Candidate submits a proposal to the Director of Educational Leadership.  Candidates are also given an “Assessment Rubric” so they know in advance, the basis upon which their Practicum proposal and final product will be evaluated. Over 100 completed Practicum are on file for review in the Education Office; a database of Exemplars is also maintained and available for review.  The Administrative Practicum Guide, Assessment Rubric and data are provided in Section III attachments of this document.  

EDL626: Assessment and Evaluation of Learning

In course EDL 626, Assessment and Evaluation of Learning, Candidates are required to undertake an authentic assessment field study project. The main purpose of this field study is to provide the opportunity for Candidates to demonstrate skills in the areas of collecting, organizing, and analyzing evidence of student learning. These could include: conducting a multi-year, cohort trend and/or year to year analysis of CMT/CAPT scores; creating benchmark assessments using a table of specification, conducting co-relational studies between formative and summative assessments, evaluating existing assessments, developing analytical rubrics, creating a portfolio system, and teaching the class about major aspects of psycho-educational assessments. Working individually or in small groups, Candidates complete a project outline describing the goals, intended outcomes, and action plan that the instructor must approve. At the completion of the project, each Candidate creates a power point presentation that is shared with the entire class. Examples of the project outline, power point presentations and project results can be viewed in the exhibit room.

REMEDIAL READING/REMEDIAL LANGUAGE ARTS PROGRAM

The Remedial Reading / Remedial Language Arts (102) Certification Program is an advanced studies program offering two comprehensive Clinic experiences. The clinic experiences occur at the end of the program sequence. This design helps to ensure that Candidates have a thorough understanding of reading theory and content, as well as instructional and assessment strategies, prior to the clinics. When the School of Education moved to its new location in Trumbull, the Remedial Reading/Remedial Language Arts Program established an on-site reading clinic in which the clinical aspects of EDR 550 and EDR 555 described below are conducted.
EDR 550: Clinic I

Clinic I is supervised by university faculty from the Remedial Reading/Remedial Language Arts Program. Candidates are required to tutor one student who is having difficulty in reading. They meet with the student in a clinical setting, and determine a plan of remediation based on prior student performance data and a course required reading assessment. Candidates meet with the students each week for the entire length of the course and provide 30 hours of tutoring. Candidates are required to complete a case study on each student including: general student information; previous assessments; pre-assessment data; daily lesson plans based on analysis of assessments; post-assessment data; analysis of student progress and preparation of an informational letter to a student’s parent and/or teacher.

In addition, Candidates demonstrate a Motivational Lesson that is observed by the university faculty, complete an Observation Protocol of another teacher providing reading instruction, provide a Parent / Student report with a copy to the child’s teacher, and teach a lesson as part of their Professional Development Presentation. Candidates meet with the assigned faculty member a minimum of 6 hours during the length of this course. After completing Clinic I, they are ready for Clinic II.

EDR 555: Clinic II

Clinic II is also supervised by university faculty from the Remedial Reading/Remedial Language Arts Program. Candidates are required to tutor a minimum of three students who are having difficulty in reading. The grouping arrangements move from small group for same skill instruction to individualized instruction for specific skill development. Candidates are to meet with the students in a clinical setting, and determine a plan of remediation based on prior student performance data and a course required reading assessment. The candidate must meet with the students each week for the entire length of the course and provide 30 hours of tutoring. Candidates complete a Case Study (as outlined in EDR 550) on all three students, as well as complete the same requirements of Clinic I.
ELEMENT 3: CANDIDATES’ DEVELOPMENT AND DEMONSTRATION OF KNOWLEDGE, SKILLS AND DISPOSITIONS TO HELP ALL STUDENTS LEARN

TEACHER PREPARATION AND INITIAL CERTIFICATION PROGRAM

Clinical Assessment System

As noted previously in this report, for Teacher Preparation and Initial Certification Program Candidates the Unit uses a Clinical Assessment System (CAS) that is the foundation of the Student Teaching experience. During their student teaching experience Candidates are expected to: monitor students; prepare the lesson plan, deliver the lesson and, if necessary adjust teaching; provide performance feedback that assists students in improving their performance; and reflect upon and analyze the process of teaching based on student learning or failure to learn, and adjust future plans accordingly. 
During student teaching Candidates work with a cooperating teacher, are supported by a university supervisor, and attend a weekly seminar conducted by University faculty. Candidates prepare extensive portfolio documents of both written lesson/Unit plans and presented lessons that are aligned with CCCT standards. The entire portfolio is reviewed by the university supervisor and the seminar instructor as part of the evaluation process. The CAS includes also includes observations, feedback, self assessments, and preparation of a binder of evidence of meeting CCCT requirements including: clinical practice; content standards; pedagogical and professional knowledge, skills, and dispositions; and effect on student learning. The Clinical Assessment System is based on the CCCT and on Enhancing Professional Practice: a Framework for Teaching by Charlotte Danielson (ASCD, 1996).

The cooperating teacher uses the CAS to provide formative feedback on the Candidate’s knowledge, skills, dispositions, and effect on student learning at the midpoint of the Candidate’s student teaching. At the end of the student teaching experience, the cooperating teacher and the university supervisor use forms CAS11 (a), (b), (c) and (d) to conduct a summary assessment of the Candidate’s overall performance. CAS11(a) is used to assess the Candidate’s knowledge and the Candidate’s competency in Planning. CAS11(b) asks the cooperating teacher and university supervisor to assess the Candidate’s pedagogical skill in Instructing. CAS11(c) covers the Candidate’s effect on student learning and the Candidate’s abilities in Assessing student learning. CAS11(d) is used to assess the Candidate’s dispositions and understanding of Professional Responsibility. The rubrics used to assess the items on CAS 11 are based on those developed by the CSDE and found in its Student Teaching Rubric & Data Collection Form, Fall 2005 Pilot Version. Unit faculty participated in the project to develop this State Standard Student Teaching Assessment Instrument which the Unit then adopted (in modified form) to replace our previous systems for monitoring and assessing student teachers. 
Data on teacher preparation Candidates’ scores on the CAS 11(c) assessment instrument is presented in Tables 3 and 4. Criteria 14 and 15 of CAS 11(c) are based on a 3-point rubric, where 3 = Proficient, 2 = Acceptable, and 1 = Unacceptable. Criterion 16 is based on a 2 point scale of Acceptable or Unacceptable. The criteria in Table 4, which relates to Candidate dispositions, are all based on 2 point scales of Acceptable or Unacceptable.

Standard 3  Table 3
Mean Scores of Candidate Scores on CAS 11(c) (Assessment)

	Criterion
	Elementary

Education
	Secondary

English
	Secondary

Math
	Secondary

H/SS
	Secondary

Science
	Secondary

Spanish
	Secondary

Business

	
	N= 89
	N= 5
	N= 5
	N= 11
	N= 2
	N= 3
	N= 2

	14 Assessing
	2.85
	3.00
	2.60
	2.73
	3.00
	3.00
	2.50

	15 Assessing
	2.89
	3.00
	2.80
	2.73
	3.00
	2.67
	2.50

	16 Assessing
	1.99
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00

	Assessing
	Providing performance feedback (oral or written) that focuses on content and assists students in improving their performance.

	Assessing
	Reflecting upon and analyzing the process of teaching based on student learning or failure to learn, and adjusts future plans and instructional approaches accordingly.

	Assessing
	Analyzing multiple sources of student data to examine student progress.








(1 or 2 rating only)


Standard 3  Table 4

Mean Scores of Candidate Assessments on CAS 11(d) (Professional Responsibility/Dispositions)

Note: CAS 11(d) is based on a 2-point Rubric

	Criterion
	Elem
Education
	Secondary

English
	Secondary

Math
	Secondary

H/SS
	Secondary

Science
	Secondary

Spanish
	Secondary

Business

	
	N= 89
	N= 5
	N= 5
	N= 11
	N= 2
	N= 3
	N= 2

	17  Prof. Responsibility
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00

	18 Prof. Responsibility
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00

	19 Prof. Responsibility
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00

	20 Prof. Responsibility
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00
	2.00

	Professional Responsibility
	Conducting oneself as a professional in accordance with the Code of Professional Responsibility for Teachers.

(1 or 2 rating only)

	Professional Responsibility
	Conducting oneself as a professional in regard to student teaching.

(1 or 2 rating only)

	Professional Responsibility
	Working collaboratively with colleagues set goals for professional development.

(1 or 2 rating only)

	Professional Responsibility
	 Demonstrating dispositions critical to self and students.

(1 or 2 rating only)


As evidenced by the data presented in Tables 3 and 4, the Unit’s Candidates demonstrate that they possess the knowledge, skills and dispositions to help all students learn. The Unit believes however, that more precise data on student learning can be obtained through quantitative and qualitative assessments. To that end, faculty presently require as part of the CAS that Candidates present a report, based on a variety of assessment tools, on the progress of two students in their student teaching classroom. This information, collected but not yet quantified, is used to provide data on the Candidate’s assessment of student learning. These reports, analyzed collectively at the end of each semester, provide additional data on student learning that can be utilized to provide more comprehensive data on student performance. The faculty recommends, therefore, that a more specific rubric be established and included as part of the program’s assessment system directed towards student learning.
INTERMEDIATE ADMINISTRATION AND SUPERVISION PROGRAM

Administrative Practicum 
EDL 698 – The Administrative Practicum: Internship – Part 1 is required for 092 Administrative Certification.  EDL 696 and EDL 697 – The Administrative Internship – Parts 2 and 3 are required for the 6th Year degree in Administration along with EDL 690 and EDL 691 – The Research and Thesis Seminars. The Administrative Practicum is custom designed to provide “administrative aspirants” with the opportunity to demonstrate their unique talents and abilities by further integrating and applying their skills and insights to clinical problems.  Personal and academic characteristics such as enthusiasm, energy, demonstrated skill, and conceptual ability, eventually differentiate the “successful” Candidate from the “ordinary” Candidate seeking administrative positions.  Specifically, Sacred Heart University’s program in administration, both in course work and in the Practicum, is designed to assist tomorrow’s school administrator in becoming a competent educational leader. The Administrative Practicum – Internship – Part 1 has been directly referenced to the national ELCC Standards for Educational Leaders. The Administrative Practicum is further explained in response to Standard 1, including Candidate scores on the assignment. Assessment instruments and rubrics for the Practicum may be found in the Exhibit Room.
REMEDIAL READING AND REMEDIAL LANGUAGE ARTS PROGRAM

Case Study (Effect on Student learning) 

The Remedial Reading and Remedial Language Arts Program assesses a Candidate’s clinical experience through a case study prepared by the Candidate in course EDR550 on his/her interaction and remedial work with one student. Program faculty offer feedback on the Candidate’s ability to improve student performance based on the Candidate’s clinical experience and ability to demonstrate the requisite knowledge, skills and dispositions. A second clinical experience takes place during EDR 555 during which Candidates work with a small group of students (3) and complete a case study for each of the students. Tables   and   indicate the scores Candidates received on the CARs for EDR 550: Clinical Experience 1, and EDR 555: Clinical Experience 2. This information can also be found in response to Standard 1. Assessment instruments and rubrics used in the CARs for these courses can be found in the Exhibit Room.
Standard 3  Table 5
CAR for EDR 550

	
	Criteria1
	Criteria 2
	Criteria 3
	Criteria 4
	Criteria 5

	mean
	3.00
	3.00
	3.00
	3.00
	3.00

	SD
	0.00
	0.00
	0.00
	0.00
	0.00

	N
	16
	16
	16
	16
	16


Within the CAR for EDR 550, all criteria relate directly to effect on student learning. The high means and low standard deviations indicate that Candidates achieve high evaluations of their demonstrated ability to meet the Criteria assessed in the CAR: 

Criteria 1: Present major components of reading;

Criteria 2: Create and use case studies on students; 

Criteria 3: Work with colleagues to provide feedback;

Criteria 4: Use motivational strategies;

Criteria 5: Communicate results of assessments to specific individuals. 

Standard 3  Table 6
CAR for EDR 555

	
	Criteria1
	Criteria 2
	Criteria 3
	Criteria 4
	Criteria 5

	mean
	3.00
	3.00
	3.00
	3.00
	3.00

	SD
	0.00
	0.00
	0.00
	0.00
	0.00

	N
	10
	10
	10
	10
	10


Within the CAR for EDR 555, all criteria relate directly to effect on student learning. The high means and low standard deviations indicate that Candidates achieve high evaluations of their demonstrated ability to meet the Criteria assessed in the CAR:

Criteria 1: Present major components of reading;

Criteria 2: Create and use case studies on students; 

Criteria 3: Work with colleagues to provide feedback;

Criteria 4: Use motivational strategies;

Criteria 5: Communicate results of assessments to specific individuals.
SECTION 2: RESPONSE TO NCATE STANDARDS

PART II. EVIDENCE FOR MEETING EACH STANDARD
STANDARD 4:  DIVERSITY


Introduction

As articulated in its Conceptual Framework, the Unit is committed to developing the candidate’s knowledge, skills and attitudes required to effectively identify the characteristics of different types of learners; and to address the needs of diverse student populations by differentiating instruction based on what is known about each child, including special needs and gifted children, and children from different cultural, ethnic and linguistic backgrounds. Teachers and principals who work toward creating equitable classrooms are not only responsive to the diversity of their students’ abilities and needs, they also shape the school structure and classroom environment to provide intellectual opportunities that counteract the effects of tracking and ability grouping (Boaler, 1997; Cohen & Lotan, 1997).
At the Institutional level within Sacred Heart University, appreciation of diversity is considered to be a social and moral imperative. The Unit exemplifies this belief, and its curriculum and accompanying field experiences are designed to help candidates understand the importance of diversity in teaching and learning. Candidates learn to develop and teach lessons that incorporate diversity and develop a classroom and school climate that values diversity in all its forms. 

Sacred Heart University’s commitment to diversity is reflected in every aspect of University life and in the habits of heart and mind manifested in the students and faculty to do well in the world for the betterment of all members of the human family. As a nonsectarian Catholic institution, the University’s faculty and students are called to service in all sectors of society driven by what we do for the least among us—the poor, minorities, and others who have been disadvantaged by past and present inequities.
A commitment to diversity is woven into the fabric of campus life and put into practice in the Isabelle Farrington School of Education through its curriculum, service learning, field and clinical experiences, and outreach to communities. The Unit recognizes that its Candidates must develop the cultural competency and moral commitment to teach and lead in broadly diverse communities through direct engagement with students and their families. Candidates are nested in a layer of influences that begin with:

·  an institutional commitment reflected in the University’s documents and institutional practices

· appropriations for volunteer service in diverse communities, especially those of the poor

· consistent Candidate contact with diverse faculty in the classroom, through the Candidate advisement process, and supervision of clinical placements

· field experiences that place Candidates in diverse communities to experience the influence of various environments on human growth and development

· an explicit emphasis in course content and clinical experiences that ensures Candidates possess the knowledge, skills and dispositions to create effective instructional strategies and a culture of achievement for diverse students

The synergy between the University’s institutional commitment to fairness and justice provides an organizational culture that supports and enhances the teaching and learning ethos embraced by the School of Education. The Unit exhibits a passionate commitment to building Candidates’ capacities to teach and serve in diverse communities with a relentless devotion to the best interests of children and families through the artful application of scientific pedagogy and knowledge of human growth and development.

ELEMENT 1: DESIGN, IMPLEMENTATION, AND EVALUATION OF CURRICULUM AND EXPERIENCES

The School of Education’s primary mission is to develop the capacities, talents and abilities of its Candidates through an integration of theory and practice in a performance-based program, upon completion of which Candidates possess the knowledge, skills and dispositions to facilitate the learning of all children. The term “all children” reflects the University’s and Unit’s commitments to developing and educating children across the range of human diversity.
Pre Clinical Field Experiences in Diverse Settings
Candidates are required to engage in field visits to culturally diverse schools and settings as part of their normal coursework. All Initial Certification Candidates are required to complete course ED229/523 “Multicultural Education”. This course is designed to foster understanding of ethnicities through literature and storytelling. Students attain problem-solving and listening skills necessary for attitudinal changes for appreciation of diversity. Group process activities are presented to help students understand biases and stereotypical assumptions, and how these affect decisions in the classroom. Portions of this course are experiential. There is a 10-hour service-learning requirement. Students visit a Masjid, a Buddhist temple and the American Indian Archeological Institute. The rubrics for assessing Candidates in ED 229/523 are presented below:
	Course Rubrics ED 229/523

	The Candidate demonstrates knowledge of the mediating factors that affect student learning and growth and development, such as linguistic and cultural characteristics  The Candidate’s work shows understanding of:  the importance of diversity in teaching and learning; different teaching and learning styles that are shaped by cultural influences;  how student learning is influenced by language, culture, heritage, family and community values  and  how instruction and services may be adapted appropriately for all students.  

	The Candidate demonstrate skills for differentiated instruction based on the needs of diverse student populations, as determined by cultural, ethnic, and linguistic backgrounds The Candidate develop lessons that incorporate diversity and develop a climate that values diversity--- utilizing strategies for building understanding, acceptance and a positive sense of community 

	The Candidate demonstrates a caring attitude towards children and adolescents, and a willingness to empathize with them. The candidate demonstrate dispositions that value fairness and learning by all students. 

	The Candidate engages in reflective practice for the purpose of improving professional performance of self and of others.  The Candidate shows familiarity with the dispositions expected of professionals in the context of the cultural diversity and recognizes when their own dispositions may need to be adjusted 

	The Candidate The candidate demonstrates knowledge of and commitment to upholding the ethical and professional values of the teaching profession


The Unit also enjoys a relationship with the Superintendent of Schools of the City of Bridgeport, designated by the state of Connecticut as a priority school district for need and funding.  Bridgeport is the largest city in Connecticut and the most highly diversified city in Fairfield County, Connecticut. The Director of the Isabelle Farrington School of Education is a Charter Member of the Bridgeport Higher Education Alliance, and Unit faculty members have worked to design, develop and implement Magnet Schools to help insure appropriate integration within the City’s Public School System. In addition, the Unit’s Candidates are regularly engaged in field experiences, student teaching and internships in Bridgeport and in schools of other diverse communities throughout the State of Connecticut.
Competency Assessment Report (CAR)

The Unit strives to clearly articulate the proficiencies that Candidates are expected to develop during their professional program. The curriculum and field experiences are designed to help candidates understand the importance of diversity in teaching and learning. In the Methods and Curriculum courses Candidates demonstrate their ability to develop lesson plans that meet the needs of diverse learners. One of the assessment criteria of the Candidate’s lesson plan deals with designing learning tasks and assessments, the second criteria with selecting appropriate resources, and the third is to demonstrate the Candidate’s ability to plan differentiated instruction. They must also write an essay in each of the courses to demonstrate their knowledge of learning theory, human growth and development issues, and diversity and differentiation.  

The methods courses for elementary school Candidates are ED 221/413 Elementary Curriculum & Methods: Reading, Writing and Language Arts; ED223/430 Elementary Curriculum & Methods: Social Studies & health; and ED 222/459 Elementary Curriculum & Methods: Mathematics and Science.  Secondary methods courses are identified as ED 262/428 Secondary Curriculum and 264/429 Secondary Methods in the Content Areas. In these courses Candidates learn to develop and teach lessons that incorporate diversity and develop a classroom and school climate that values diversity. Candidates become aware of different teaching and learning styles shaped by cultural influences and must demonstrate that they are able to adapt instruction and services appropriately for all students, including students with exceptionalities. They must also demonstrate dispositions that value fairness and learning by all students. Assessments of Candidate proficiencies provide data on the ability to help all students learn. Candidates’ assessment data are used to provide feedback to Candidates for improving their knowledge, skills, and dispositions. Candidate performance on the Lesson Plan and the Learning Theory Essay are recorded in the Competency Assessment Report (CAR) for each methods and curriculum course. The tables below display the average scores of Candidates on the lesson plan and essay completed during the Curriculum and Methods courses. The rubrics for these Competency Assessment Reports can be found in the Exhibit Room.
Standard 4  Table 1

Average Scores on Lesson Plan Assessments For Elementary Methods Courses:

December 2006 to August 2007

	Program
	Course

ED 221/413
	Course

ED 223/430
	Course

ED 222/459
	Average

	Elementary
	2.9
	2.8
	2.8
	2.8


Standard 4  Table 2
Average Scores on the Lesson Plan Assessment For Secondary Methods Courses:

December 2006 to August 2007

	Program
	Course

ED 262/428
	
Course

ED 264/429
	Average

	Secondary
	2.9
	2.6
	2.7



Standard 4  Table 3
Average Scores on Essays in
Preclinical Methods Courses

	
	
	Elementary
	
	Criteria
1
	Criteria
2
	Criteria
3
	Total

	
	
	221/413
	   Average
	          2.9
	          2.9
	        2.9
	           2.9

	
	
	222/459
	   Average
	2.9
	2.9
	2.9
	2.9

	
	
	223/430
	   Average
	2.9
	2.9
	2.9
	2.9

	
	
	overall
	   Average
	2.9
	2.9
	2.9
	2.9

	
	
	Secondary
	
	Criteria
1
	Criteria
2
	Criteria
3
	Total

	
	
	262/428
	   Average
	2.9
	2.9
	2.9
	2.9

	
	
	264/429
	   Average
	2.7
	2.7
	2.7
	2.7

	
	
	Overall 
	   Average
	2.8
	2.8
	2.8
	2.8


                 Criteria 1
Knowledge of Learning Theory and Process

                 Criteria 2
Knowledge of Human Growth and Development

                 Criteria 3 
Knowledge of Diversity and Differentiation
Clinical Assessment System (CAS)

As noted in response to Standard 1, the Unit’s Clinical Assessment System (CAS) provides another key assessment of the subject matter knowledge of Candidates and is the foundation of the Unit’s Student Teaching assessment. The CAS is a course-embedded set of activities and evaluation forms that permit an assessment of a student teacher’s mastery of knowledge, skills and dispositions articulated in the Unit’s Conceptual Framework. In the student teaching experience Candidates work with a cooperating teacher, are supported by a university supervisor, and attend a weekly seminar conducted by University faculty. Candidates prepare extensive portfolio documents of both written and presented lesson/unit plans that are aligned with CCCT standards. The entire portfolio is reviewed by the university supervisor and the seminar instructor as part of the evaluation process using the Clinical Assessment System.  The CAS includes also includes observations, feedback, self assessments, and preparation of a binder of evidence of meeting CCCT requirements including: clinical practice; content standards; pedagogical and professional knowledge, skills, and dispositions; and effect on student learning. It is the Unit’s contention that teachers must be able to apply their content knowledge in the classroom. Therefore, the Unit’s assessment system requires Candidates to be observed three times during their student teaching experience by a university supervisor. For each visit the Candidate writes a lesson plan, which includes information on how the content to be taught during the lesson is aligned with local (school, district) or national content standards. The results of the observations and evaluations of the lesson plans are also components of the Clinical Assessment System.

The cooperating teacher uses the CAS to provide formative feedback on the Candidate’s knowledge, skills, dispositions, and effect on student learning at the midpoint of the Candidate’s student teaching. At the end of the student teaching experience, the cooperating teacher and the university supervisor use forms CAS11 (a), (b), (c) and (d) to conduct a summary assessment of the Candidate’s overall performance. CAS11(a) is used to assess the Candidate’s knowledge and the Candidate’s competency in Planning. CAS11(b) asks the cooperating teacher and university supervisor to assess the Candidate’s pedagogical skill in Instructing. CAS11(c) covers the Candidate’s effect on student learning and the Candidate’s abilities in Assessing student learning. CAS11(d) is used to assess the Candidate’s dispositions and understanding of Professional Responsibility. Table 4 presents aggregated data on the assessments made by cooperating teachers and university supervisors using a three-point scale (3=Above Average Mastery, 2=Average Mastery, and 1= Below Average) of the ability of Candidates in developing lesson plans which demonstrate knowledge of appropriate ways to address diversity as evaluated by cooperating teachers and university supervisors on form CAS11(a).

Standard 4  Table 4
Combined Data for Lesson Plan Development During Student Teaching

	
	
	Elementary


	
	Criteria

1
	Criteria

2
	Criteria

3
	Total

	
	
	CAS 11(a)
	   Average
	2.8
	2.9
	2.8
	2.8

	
	
	Secondary
	
	
	
	
	

	
	
	CAS11 (a)
	   Average
	2.8
	2.9
	2.8
	2.8


         Criteria 1
Designing learning tasks

         Criteria 2
Use of appropriate resources

         Criteria 3 
Plan for Differentiation 

Program Completion Exit Survey

Candidates completing the Teacher Preparation and Initial Certification Program are administered an exit survey upon completion of student teaching, at the Program Completion Gateway. They respond to a twenty-one item questionnaire using a 3-point scale to indicate whether they were in “Agreement” (3 points), “Partial Agreement” (2 points) or “Disagreement” (1 point) with statements about the program’s efficacy in helping them to develop the requisite competencies to help all children learn. Two-hundred forty-five program completers were surveyed in Fall 2006 and Spring and Fall 2007.  Based on this data presented in Table 5, the respondents demonstrated a moderate to high level of agreement that their certification program helped them to acquire the skills necessary for excellence in the classroom. A copy of the survey instrument can be found in the Exhibit Room.

Standard 4  Table 5
                                    Average Ratings of Program Completers (N=245) Exit Survey on Pedagogical Skills: 

                                                                Fall 2006, Spring and Fall 2007

	Pedagogical Skill Items
	Average Rating

	 10. Develop skills in designing lessons and Unit plans.

 11. Develop skills in teaching techniques, methods and strategies. 

 12. Develop skills in utilizing assessment methods and instruments.

 13. Develop skills in managing learning environment. 

 14. Developed skills in differentiating instruction.

 15. Developed skills in using instructional technology in the classroom. 


	2.88

2.76

2.73

2.62

2.54

             2.24


Mean of the Averages = 2.63
Program Completion Surveys of Cooperating Teachers and University Supervisors
Two additional surveys were conducted to triangulate information on Pedagogical Skills of program completers. The first survey was of cooperating teachers, and the second of university supervisors. In the surveys the respondents were asked to evaluate student teachers who had been assigned to them. Both instruments used in the surveys consisted of 12 items, seven of which measured program completers’ mastery of pedagogical skills on a rating scale of 1 to 3, with 1 signifying Unacceptable, 2 Acceptable, and 3 Target behaviors. A copy of the survey instrument can be found in the Exhibit Room.
Data on the responses to the surveys of cooperating teachers and of university supervisors are presented in Tables 6 and 7, which show that average ratings for mastery of the seven competencies related to diversity and differentiation by the program completers.  Based on the overall ratings of for the seven competencies, the data shows that the cooperating teachers perceived their student teachers as having demonstrated abilities well above the Acceptable level. 
Standard 4  Table 6
             Average Ratings of Program Completers (N = 100) by Cooperating Teachers 

                                                                       Spring and Fall 2007

	Pedagogical Skill Items
	N
	Average Rating

	3.   Ability to write a coherent lesson plan.

4.   Ability to implement effective lesson plans.

5.   Ability to promote critical thinking, problem solving, understanding of concepts.

6.   Ability to differentiate instruction to meet needs of diverse learners.

7.   Ability to manage behavior.

10. Ability to analyze multiple sources of data to evaluate student progress.

11. Ability to provide oral and written feedback to improve student performance.
	99

97

95

98

94

98

100
	2.92

2.87

2.75

2.80

2.72

2.80

2.85


   Mean of the averages: 2.82

Standard 4  Table 7
          Average Ratings of Program Completers (N = 187) by University Supervisors
                                                                        Spring and Fall 2007

	Pedagogical Skill Items
	N
	Average Rating

	3.   Ability to write a coherent lesson plan.

4.   Ability to implement effective lesson plans.

5.   Ability to promote critical thinking, problem solving, understanding of concepts.

6.   Ability to differentiate instruction to meet needs of diverse learners.

7.   Ability to manage behavior.

10. Ability to analyze multiple sources of data to evaluate student progress.

11. Ability to provide oral and written feedback to improve student performance.


	175

177

187

181

186

182

177
	2.93

2.86

2.80

2.80

2.83

2.75

2.80


Mean of the averages: 2.82

Post Program Completion Survey of Program Graduates 
In 2006 and 2007 a follow-up survey of graduates was conducted, three months or more after the graduates had completed the teacher certification program. The questionnaire, comprised of 10 scaled items, provided Candidates the opportunity to assess the success of the Teacher Preparation and Initial Certification Program in helping Candidates develop pedagogical content knowledge that would help the Candidates to address issues of diversity and differentiation. Candidates responded on a 5-point scale that indicated whether they are in “Strong Agreement” (5 points), “Agreement” (4 points), Neutral (3 points), “Disagreement” (2 points), and “Strong Disagreement” (1 point). A copy of the survey instrument can be found in the Exhibit Room.
Data on the responses to the questions related to diversity and differentiation are presented in Tables 8 and 9. The data indicates that the graduates responding to the survey agreed that the certification program helped them to acquire the necessary pedagogical knowledge and skills to help them deal with diversity, differences in learning styles and developmental needs of students.

                                                                     Standard 4  Table 8

Average Evaluation Ratings from Survey of Graduates 

                                                  Summer 2006, Spring and Fall 2007

	Question Number
	Average Rating

	4.  Taught me to develop lesson plans, assessments, and reflections that demonstrate an understanding of students’  developmental needs and learning styles

6.  Taught me to plan lessons and reflections based on understanding of students’ cultural profiles and diversity
	4.20

3.75


Standard 4  Table 9
 Average Ratings from Follow-up Survey of Graduates (N = 70) 

Summer 2006, Spring and Fall 2007

	Question Number
	N
	Average Rating

	2. Taught me to employ a variety of teaching techniques and strategies

 3. Taught me to use a variety of techniques to assess student learning.

5.  Taught me to write lesson plans, assessments that allow me to differentiate instruction.


	69

68

68
	4.16

4.06

3.96


Mean of the averages: 4.06
Post-Program Completion Survey of Administrators Hiring Program Graduates

In 2007 a follow-up survey was conducted among 65 district office personnel and building administrators who have hired our Teacher Preparation and Initial Certification Program graduates. The questionnaire was comprised of 12 items, each with a 3-point scale: 3 indicating above average mastery, 2 indicating average mastery, and 1 below average mastery. The instrument provided the respondents the opportunity to assess the success of the Teacher Preparation Program in developing the pedagogical skills associated with student learning and diversity.  A copy of the survey instrument can be found in the Exhibit Room.
Standard 4  Table 10
 Average Ratings of Program Graduates by Hiring Administrators 

 Fall 2007

	Pedagogical Skill Items
	N
	Average Rating

	3.   Ability to write a coherent lesson plan.

4.   Ability to implement effective lesson plans
5.   Ability to promote critical thinking, problem solving, understanding of concepts.

6.   Ability to differentiate instruction to meet needs of diverse learners.

7.   Ability to manage behavior.

10. Ability to analyze multiple sources of data to evaluate student progress.

11. Ability to provide oral and written feedback to improve student performance.


	60

61

62

60

61

60

61
	2.60

2.57

2.47

2.32

2.41

2.40

2.44


Mean of the averages: 2.46
ELEMENT 2:  EXPERIENCES WORKING WITH DIVERSE FACULTY
Evidence of the Unit’s commitment to diversity can be found within the faculty of the Isabelle Farrington School of Education which boasts a wide distribution of cultural, ethnic and linguistic backgrounds. The Unit’s faculty members have made significant contributions to international research efforts, and regularly make presentations and participate in international conferences and symposia. Several faculty members have also taught in and/or helped to organize P12 schools in other countries. In addition, a number of the Unit’s faculty members and Candidates actively participate annually in international service learning projects, thus enhancing the appreciation of diversity and enriching the learning experiences for Candidates. Faculty demographics are presented in Table 11. 

Standard 4  Table 11
    Faculty Demographics

	
	Prof. Ed. Faculty in Initial Teacher Preparation Programs
	Prof. Ed. Faculty

in Advanced Programs*

	
	       N (%)

       N = 21
	       N (%) 

        N = 9

	American Indian or Alaskan Native
	
	

	Asian or Pacific Islander
	1        5%
	

	Black, non-Hispanic
	    2      10%
	   1        11%

	Hispanic
	    2      10%
	   1        11%

	White, non-Hispanic
	  15      70%
	   7        78%

	Two or more races
	
	

	Other
	     1         5%
	

	Race/ethnicity unknown
	
	

	Total
	
	

	
	
	

	Female
	    11        52%
	   5        56%

	Male
	    10        48%
	   4        44%


                           *Faculty are counted in both initial teacher preparation and advanced programs 
                             if they teach at both levels.
ELEMENT 3: EXPERIENCES WORKING WITH DIVERSE CANDIDATES

Information about the ethnicity and gender of Candidates is not part of the Unit’s data collection system. The data in Table 12 was provided by the University’s Office of Institutional Research. While the numbers may not be entirely accurate, by all estimations it would seem that the unit’s demographics reflect the demographics of the University. The Unit actively recruits minorities, and most of the Unit’s classes engage in small group activities, where every effort is made to ensure that teams are as diverse as possible

.
      Standard 4  Table 12
    Candidate Demographics

	
	Candidates in Initial Teacher Preparation Programs
	All Students in

the Institution

	
	   N       (%)
  962
	       N          (%) 

     5826

	American Indian or Alaskan Native
	    3             .5%
	     13               .2%

	Asian or Pacific Islander
	    5             .5%
	     87              1.5%

	Black, non-Hispanic
	  20            2%
	    230             4%

	Hispanic
	  20            2%
	    316             5.4%

	White, non-Hispanic
	865          90%
	  5014           86.1%

	Two or more races
	
	

	Other
	  24           2.5%
	       88             1.5%

	Race/ethnicity unknown
	  25           2.5%
	       78             1.3%

	Total
	
	

	
	
	

	Female
	727         76%
	  3726             64%

	Male
	235         24%
	  2100             36%


ELEMENT 4: EXPERIENCES WORKING WITH DIVERSE STUDENTS IN P12 SCHOOLS

The Unit’s field experiences clearly reflect the Unit’s commitment to working with diverse populations of students.  Candidates work with a wide range of diversity among students including students who are hearing and/or sight impaired, gifted and talented students, and students with learning disabilities of various sorts, as well as with students from diverse socioeconomic levels, racially diverse students, and other exceptionalities.

The Unit’s Candidates serve in a variety of school settings.  Some of them work with students in private schools, schools in affluent districts and in schools where virtually all students qualify for free or low cost meals. Candidates are exposed to urban school settings and suburban school settings. During the class time in courses which require a field experience, Candidates have   the opportunity to share experiences and reflect on their experiences with varieties of learners.  In addition, some courses require journaling which is a useful method for helping Candidates to become more reflective practitioners.  

Student teaching and internship placements provide Candidates with an opportunity to work with students in diverse settings. As can be seen in the following chart, the Unit has placed Candidates in school districts within virtually every DRG in the State of Connecticut.
	DRG
	Towns Where Student Teachers Placed AY 2007

	A
	New Canaan, Darien, Westport, Weston, Easton, Wilton, Redding

	B
	Woodbridge, Monroe, Fairfield, Trumbull, Newtown, Greenwich, Cheshire

	C
	Salem, Mansfield

	D
	Milford, Shelton, Bethel, Stonington, East Lyme, Wallingford, Colchester,

 Old Saybrook, Waterford

	E
	Lisbon, North Stonington, Preston, Lebanon, Woodstock

	F
	Griswold, Montville, Thompson

	G
	Stratford, Groton, Plainfield

	H
	Ansonia, Norwalk, West Haven, Stamford, Norwich

	I
	Bridgeport, New Haven, New London


Additional evidence of the Unit’s commitment to providing its Candidates with opportunities to work with diverse students is demonstrating by the fact that each year the School of Education sponsors an Annual Job Fair for teachers and other professional school personnel. Typically 20 – 30 or more school districts from Fairfield, Hartford and New Haven counties send representatives to meet and interview Candidates and graduates of all three of the Unit’s Programs. In 2008, the school districts registered to participate include: Bridgeport, Danbury, New Haven, West Hartford, Waterbury, Stamford, and many other districts with significantly diverse student populations. School districts from almost all of the DRGs in the State of Connecticut participate. 

SECTION 2: RESPONSE TO NCATE STANDARDS

PART II. EVIDENCE FOR MEETING EACH STANDARD
STANDARD 5:

FACULTY QUALIFICATIONS, PERFORMANCE, AND DEVELOPMENT
     

ELEMENT 1: QUALIFIED FACULTY
At present, there are 24 fulltime faculty members in the School of Education. They are responsible for researching, planning and implementing the Unit’s education programs. These faculty members are academically and experientially qualified in the subject areas in which they teach. Most of the Unit’s faculty members have served as P-12 teachers, administrators, and literacy specialists. Other members have many years of experience as professional development experts and educational consultants. The faculty is proud of its reputation among the Candidates as having the ability to meld theory and practice in their teaching styles. The fulltime faculty is augmented by a cadre of adjunct faculty members. All fulltime and adjunct faculty members are highly qualified and known for their teaching excellence. Table 1 displays the academic rank of the Unit’s fulltime faculty members.
Standard 5  Table 1
Academic Rank of Professional Education Faculty

For Academic Year: ​​​​​​2007-2008

	Academic Rank
	# of Faculty with Tenure
	Non-tenured Faculty

	
	
	# on Tenure Track
	# Not on Tenure Track

	Professors
	1
	
	

	Associate Professors
	3
	
	3

	Assistant Professors
	
	3
	12

	Lecturers
	
	
	1

	Visiting Professors 
	
	
	1

	Total
	4
	3
	17


Of the 24 fulltime faculty members, 83% hold doctorates, and the rest are ABD. Adjunct faculty and those who supervise student teachers or interns possess advanced degrees and extensive work experience in P-12 school settings. See the Exhibit Room for Curriculum Vitae of the Unit’s fulltime faculty members. 

Adjunct faculty members used in the Unit’s three programs are carefully screened and selected based on their academic accomplishments and experience. Many of the adjunct faculty members hold terminal academic or professional degrees, and the rest hold 6th year certificates. Most of the adjunct faculty members are employees of schools and school districts as administrators, teachers, or specialists. Nonetheless, the Unit strives to have as many courses and classes as feasible taught by fulltime faculty. The tables below present an overview of the Unit’s use of adjunct and fulltime faculty in the three programs.

Standard 5   Table 2

Teacher Preparation and Initial Certification

 Course Sections Taught By Fulltime and Adjunct Faculty

	Academic Year
	# Sections Taught by

Full Time Faculty
	# Sections Taught by

Adjunct Faculty

	2005
	235
	168

	2006
	249
	212

	2007 
	243
	241

	2008 Spring & Winter Sessions
	92
	82


Standard 5  Table 3

Intermediate Administration and Supervision Program

Fulltime and Adjunct Faculty Comparison
	Educational Leadership Programs 2007-2008

	Ratios- Regular Faculty: Adjunct Faculty

	
	Fall 2007
	Spring 2008

	
	Regular
	Adjunct
	Regular
	Adjunct
	TBA

	Traditional
	7
	3
	6
	5
	

	Cohort
	7
	2
	2
	
	
	

	
	8
	2
	0
	
	
	

	
	9
	1
	1
	
	
	

	
	10
	2
	2
	3
	3
	

	
	11
	3
	1
	3
	1
	2

	Totals
	19
	9
	12
	9
	2


Standard 5  Table 4

Remedial Reading/Remedial Language Arts Program

	Regular
	Adjunct

	4
	18


With regard to its Remedial Reading/Remedial Language Arts Program, the School of Education has devoted significant resources to bolstering that program. Three fulltime faculty members have been added to the program over the past two years, and the Unit has opened an on-site Reading Clinic in the new facility which houses the School of Education.  
ELEMENT 2: MODELING BEST PROFESSIONAL PRACTICES IN TEACHING


Content Knowledge

The Isabelle Farrington School of Education Faculty are active teacher-scholars who demonstrate an in-depth understanding of current research, content area knowledge, teaching methods and candidate learning by integrating what they know into instructional practice. 
Faculty members teach in their specialty fields and are kept informed of current issues and trends through: memberships in professional associations and organizations; conference attendance and/or meetings at the local, regional, and national levels; contact with educational specialists at the state and federal levels; and communication with colleagues at local, state, regional, national and international levels. Course syllabi include objectives, topics, bibliographies, reading lists, and references to state and national standards that provide evidence of the current research bases and critical issues integrated into each course.  
Instructional Strategies and Assessment

The delivery of course content by the education faculty is achieved through appropriate instructional strategies and measured through embedded assessments in coursework, field experiences, and clinical practice. In order to gather relevant data, a Faculty Survey that included questions regarding these practices was administered during the Fall 2007 to all full-time and adjunct faculty. Table 5 summarizes the responses of full-time faculty.  Data revealed that during the 2006-2007 Academic Year (July 1 through June 30), full-time faculty members employed a variety of instructional strategies that encouraged the development of Candidate reflection, critical thinking, problem solving, and professional dispositions. These strategies included: lecture (15%), discussion (13%), reflection (5%), fieldwork (9%) and case analysis (6%). The use of additional strategies was also reported by faculty such as class demonstrations (9%), peer teaching (8%) and technology (9%), among others. Table 5 data suggest that faculty incorporate a wide array of strategies into the teaching and learning process.

Standard 5  Table 5
	 Instructional Strategy Usage by Full-time Faculty (AY 06-07)

	Assessment      Type
	Number    of Faculty

(N=17)
	Percentage  of Usage
	Assessment      Type
	Number    of Faculty

(N=17)
	Percentage  of Usage

	Lecture
	16
	15%
	Reflection
	12
	5%

	Discussion
	17
	13%
	Research 
	10
	5%

	In-Class Assignment
	12
	7%
	Peer Teaching
	5
	8%

	Case Analysis
	7
	6%
	Socratic Method
	3
	7%

	Simulation
	5
	4%
	Debate
	3
	3%

	Fieldwork
	10
	9%
	Class Demonstration
	12
	9%

	Technology
	11
	9%
	Other
	---
	0%


In addition to full-time faculty, adjunct faculty members were surveyed during Fall 2007 through the use of the Faculty Survey previously described Copies of the survey instrument can be found in the Exhibit Room. Table 6 summarizes the responses of these faculty members regarding their use of instructional strategies and course-embedded performance assessments.  Data revealed that during the 2006-2007 Academic Year (July 1 through June 30), adjunct faculty members employed a variety of teaching strategies that encouraged the development of candidate reflection, critical thinking, problem solving, and professional dispositions. These strategies included; lecture (8%), discussion (15%), reflection (7%), fieldwork (6%) and case analysis (9%). Additional techniques were also employed such as class demonstrations (8%), peer teaching (5%) and technology use (13%). Table data suggest that adjunct faculty incorporate a wide array of strategies into the teaching and learning process since a single instructional strategy is not used more than 15% of the time
Standard 5  Table 6

	 Teaching Strategy Usage by Adjunct Faculty (AY 06-07)

	Assessment      Type
	Number    of Faculty

(N=23)
	Percentage  of Usage
	Assessment      Type
	Number    of Faculty

(N=23)
	Percentage  of Usage

	Lecture
	23
	8%
	Reflection
	18
	7%

	Discussion
	19
	15%
	Research 
	12
	9%

	In-Class Assignment
	13
	6%
	Peer Teaching
	11
	5%

	Case Analysis
	9
	9%
	Socratic Method
	5
	5%

	Simulation
	5
	4%
	Debate
	3
	5%

	Fieldwork
	11
	6%
	Class Demonstration
	13
	8%

	Technology
	12
	13%
	Other
	---
	0%


Faculty model best professional practices as evidenced by their use of a variety of assessment methods, including performance assessments that measure Candidate knowledge, skills, and dispositions Assessment strategies employed by full-time and adjunct faculty are also included in each syllabus and have been further described in response to Standards 1 and 2 of this report. Through the use of the Faculty Survey, full-time and adjunct faculty members rated their use of fourteen different assessment types during the 2006-2007 Academic Year (see Tables 7 and 8).  Responses regarding forms of candidate assessment included exams, class participation, peer evaluation, reflection papers, and others. Based on this sample, full-time faculty most frequently used class participation (12%), group discussion (9%), class presentations (8%), and portfolios (15%) to evaluate Candidate performance.  In addition, CD-based educational technology portfolios, Internet-based assignments, and PowerPoint presentations were reported as frequently used methods for evaluating the technological literacy of Candidates. Additional forms of assessment were indicated in the survey category of “Other” that included case studies, research, and class projects 
Percentages related to the assessment methods used by adjunct faculty members varied slightly from those of full-time faculty and included; class participation (14%), group discussion (8%), and portfolios (9%). Educational technology portfolios, Internet-based assignments, and PowerPoint presentations were also reported as frequently used methods for evaluating the technological literacy of Candidates. It is interesting to note that when compared to their full-time colleagues, adjunct faculty members placed a greater emphasis on the use of class presentations (20%) and journals (8%) when assessing Candidate performance. Additional forms of assessment were indicated in the survey category of “Other” however, methods were not specified. 
	Standard 5  Table 7

Assessment Usage by           

Full-time Faculty (AY 06-07)

	Assessment      Type
	Number    of Faculty

(N=17)
	Percentage  of Usage

	Examinations
	3
	5%

	Class Participation 
	14
	12%

	Group Discussion 
	11
	9%

	Quizzes
	4
	3%

	Performance Tests
	1
	<1%

	In-Class Writing
	6
	5%

	Peer Evaluation
	10
	5%

	Rubric Papers
	10
	11%

	Field Observations
	9
	10%

	Class Presentation
	12
	8%

	Reflection Papers
	10
	7%

	Journal
	3
	3%

	Portfolio
	11
	15%

	Observation
	2
	2%

	Other
	3
	5%

	Standard 5  Table 8
Assessment Usage by       

Adjunct Faculty (AY 06-07)

	Assessment      Type
	Number    of Faculty

(N=23)
	Percentage  of Usage

	Examinations
	4
	3%

	Class Participation 
	16
	14%

	Group Discussion 
	13
	8%

	Quizzes
	3
	<1%

	Performance Tests
	3
	2%

	In-Class Writing
	3
	2%

	Peer Evaluation
	4
	1%

	Rubric Papers
	12
	13%

	Field Observations
	9
	6%

	Class Presentation
	18
	20%

	Reflection Papers
	16
	9%

	Journal
	8
	8%

	Portfolio
	7
	9%

	Observation
	5
	1%

	Other
	5
	4%


Data regarding learning outcomes and the final assessment of candidate performance can be found on course syllabi, candidate transcripts, Clinical Assessment System (CAS) and Competency Assessment Reports (CAR) in the e-STAR system, and in Praxis II exam results. Data to respond to this element were drawn from course syllabi, a faculty survey, vitae, interviews, and from exemplars of candidate products such as portfolios and written documents 

Integration of Technology 
Access to technology-enriched classrooms with computers, wireless Internet connectivity, LCD projectors, and other audio-visual devices enable faculty to model the integration of technology into the teaching and learning process. Faculty Survey data revealed that full-time and adjunct faculty members routinely incorporate a variety of technologies into their instructional practices (see Tables 9 and 10 below). Over the past academic year (AY06-AY07), 100% percent of those surveyed integrated at least one form of technology into instructional practice during one semester or more. 

Unit faculty are kept abreast of new developments in the integration of technology in teaching through participation in the many programs run by Sacred Heart University’s Instructional Technology Department which are expressly designed to help the University’s faculty aware of, and how to use technology in their classrooms. In addition, members of the Unit’s faculty have participated in the technology clinics offered by the University as described in Standard 3 of this report.
Standard 5  Table 9
	Technology Usage by Full-time Faculty (AY 06-07)

	Technology Used
	Number of Faculty

(N=17)
	Percentage of Usage
	Technology Used
	Number of Faculty

(N=17)
	Percentage of Usage

	Blackboard
	14
	14%
	Digital Images
	5
	2%

	Internet Research
	14
	11%
	Scanner
	4
	2%

	Multimedia Projector
	12
	10%
	Graphing Calculator
	1
	3%

	Educational Software
	4
	6%
	Online Texts/eBooks
	2
	7%

	Video/Film
	13
	9%
	Music CD
	2
	3%

	Email
	15
	8%
	MS Office
	8
	8%

	Databases
	7
	4%
	Document Projector
	5
	8%

	Mobile Technologies
	1
	3%
	Other
	2
	3%

	Blogs/Wiki
	---
	0%
	
	
	


The Blackboard Learning Management System is used to deliver online instruction and/or supplement on-campus instruction fourteen percent of the time by full-time faculty.  These faculty members also incorporate Internet research (11%), video and film (9%) and Email (8%) frequently into instructional practice. The use of emerging technologies such as cell phones, personal digital assistants, blogs and wiki is currently limited (3%; 0%). Additional forms of technology use included CD creation in the survey category of “Other”.  Adjunct faculty members rely on the use of email (29%) for instructional delivery and instructor-candidate communication to a greater extent than full-time faculty members (8%). Although the integration of Blackboard (5%) and educational software (1%) are indicated, percentages of use are less than those of full-time faculty. Scanners, online texts, and eBooks are used less than one percent of the time. Adjunct faculty members are beginning to experiment with the integration of wiki and blogs (1%) into instructional practice. Additional forms of technology use included the use of overhead projectors and transparencies in the survey category of “Other”.

Standard 5  Table 10
	Technology Usage by Adjunct Faculty (AY 06-07)

	Technology Used
	Number of Faculty

(N=23)
	Percentage of Usage
	Technology Used
	Number of Faculty

(N=23)
	Percentage of Usage

	Blackboard
	9
	5%
	Digital Images
	4
	2%

	Internet Research
	16
	19%
	Scanner
	1
	<1%

	Multimedia Projector
	11
	14%
	Graphing Calculator
	1
	0%

	Educational Software
	3
	1%
	Online Texts/eBooks
	3
	<1%

	Video/Film
	13
	9%
	Music CD
	1
	1%

	Email
	19
	29%
	MS Office
	11
	11%

	Databases
	2
	2%
	Document Projector
	2
	1%

	Mobile Technologies
	---
	0%
	Other
	---
	4%

	Blogs/Wiki
	2
	1%
	
	
	


Isabelle Farrington School of Education faculty members model best professional practices in teaching as evidenced by the integration of student diversity concepts into their course content and/or candidate performance outcomes. While programs for the initial preparation of teachers, continuing preparation of teachers, and preparation of other school personnel include courses and clinical experiences that specifically target knowledge, skills, and dispositions related to student diversity, fulltime and adjunct faculty are committed to integrating diversity concepts into their individual courses.  Through the inclusion of learning experiences into the teaching and learning process, faculty model practices for developing a classroom climate where diversity is valued. As further evidence of their integration of diversity concepts into their teaching, faculty members developed summaries for the courses they teach.
ELEMENT 3 MODELING BEST PRACTICES IN SCHOLARSHIP
Sacred Heart University provides assistance that enables faculty members to engage in professional development, scholarship, and service/leadership. Types of assistance include but are not limited to the following: 

CEHP Faculty Research/Scholarship Course Release (RSCR) 
The College of Education and Health Professions encourages and supports serious discipline-oriented scholarly or clinical research activities leading to publication, presentations, or grant acceptance. The RSCR Program provides a one-course release (generally three credits). Faculty may apply for one course release per academic year (September-May).
Conference/Travel Funds 
Faculty members are encouraged to attend scholarly and professional conferences, workshops, and consultations as a means of keeping abreast of recent developments in their areas of professional work and in contributing to scholarly exchanges with other scholars through presentation of papers, performing or showing of works, etc. All faculty members are provided with the opportunity to receive a basic travel allowance of $1000 for participation in professional conferences.  During AY06-07, seven full-time faculty members have developed, led, presented at, or had other significant involvement in international programs, initiatives, or conferences that include: International Standing Conference for the History of Education in Sweden (ISCHE 28). Society for Applied learning Technology Interactive Technologies Conference in Washington, DC. The Center for Engineering Educational Outreach: Lego Engineering Symposium at Tufts University in Bedford, MA. International Reading Association Convention in Toronto; and the American Education Research Association Conference in Chicago. 

Faculty members were also active participants at national conferences of the American Association of Colleges for Teacher Education (AACTE), and the Association of Teacher Educators (ATE). One of the Unit’s fulltime faculty members has been named to ATE’s National Commission on Stabilizing the Teaching Force beginning in 2008.
Reduced Teaching Load 
Any full-time faculty member engaged in a significant faculty development project may request a reduction in teaching load. Approval for such requests depends on factors as budget, number, and distribution among faculty areas, and curricular needs.
Sabbatical Leaves 
Any tenured faculty member who has served full-time for seven or more years at Sacred Heart University is eligible for consideration for a sabbatical leave.  Subsequent sabbaticals may be applied for at seven-year intervals of full-time service. Salaries for sabbatical leaves are one semester at full salary or one academic year at one-half of full salary provided in the contract in the sabbatical year. A faculty member receiving a sabbatical leave also may apply for an additional fellowship or grant from an appropriate source for this period. 

Outside Grants 
Faculty members are encouraged to seek research and study grants from agencies and foundations outside the University.  The University endeavors to assist applicants through the appropriate grants support person in securing partial or full support in the form of private or public grants.  The University may also choose to provide funding from University sources.
ELEMENT 4 MODELING BEST PROFESSIONAL PRACTICE IN SERVICE
Faculty demonstrate the importance of being of service to Candidates by offering personal contact during the minimum six office hours per week each faculty member provides. In addition to office locations and meeting times, contact information in the form of University email addresses and phone numbers are available via course syllabi and Blackboard. Responses to open-ended questions on the Faculty Survey revealed that Unit faculty members were highly valued for: discussing the needs of Candidates following in-class presentations; providing Candidates with home phone numbers and personal email addresses; and encouraging Candidate feedback via classroom assignments such as reflection papers. 
Additional demonstrations of Unit faculty modeling the importance of service in “promoting a culture of excellence” include the involvement of significant numbers of Unit faculty members in a wide variety of service projects. For example, faculty members have used their own time during Spring Break and at other times throughout the year to participate in such activities as Habitat for Humanity projects throughout Connecticut, in Appalachia, and in recent years, in New Orleans and Mississippi. Other faculty members have led student service teams to El Salvador to offer undergraduate students and program Candidates an alternative to traditional spring break activities. Many faculty members serve on the boards of or as consultants to non-profit organizations and agencies. Others are involved in helping local school districts to establish magnet schools and other educational initiatives.

ELEMENT 5  COLLABORATION

The Unit’s faculty members continue to be actively engaged in collaborative activities with colleagues in the School of Education, with practitioners in P-12 schools, with other departments and faculty within the College of Education and Health Professions and the other colleges in the University, and with the broader professional community. 
Examples of collaboration include the Unit faculty working with content are specialists in the College of Arts and Sciences to develop the revised Transcript Review Forms discussed in Standards 1 and 2. In addition, Unit faculty members regularly collaborate in the design of new and modified course offerings, field experience projects, and team teaching activities. Faculty members often work collaboratively in the preparation of grant proposals and the administration of grants that have been awarded.

Collaboration is an integral component in field experiences, student teaching and clinical practices between faculty, cooperating teachers, administrators and area specialists and Candidates.
ELEMENT 6 UNIT EVALUATION OF PROFESSIONAL EDUCATION FACULTY PERFORMANCE
Evaluations by Candidates
Candidates are able to evaluate faculty members teaching courses the Candidate is enrolled in by completing a confidential, standardized Course Evaluation Form. This form is completed by Candidates at the end of each semester. The data generated by these evaluations is captured electronically and made part of the faculty member’s assessment for promotion and retention. The data is also submitted to the individual faculty member for reflection, and if necessary to modify their teaching styles to be more effective in helping Candidates learn.

Reflection and Self-Assessment

Faculty members assess their own teaching effectiveness through such means as the ability of Candidates to master course performance objectives; and peer review of syllabi during the annual meeting of all fulltime and adjunct faculty members. Fulltime faculty members must also prepare and submit an annual self-assessment and a personal development plan through the use of standardized forms.  
Evaluation by Director
Faculty members must also review their self assessments and personal development plans at a private one-on-one meeting with the Director of the School of Education annually. The Director of the Intermediate Administration and Supervision Program, the Director of the Remedial Reading/Remedial Language Arts Program, and the Director of the Griswold Campus hold evaluation meetings with the faculty members in their programs or assigned to their campus. Faculty members receive written feedback from the meetings with the Directors for reflection and action. 
Peer Evaluations
Faculty members up for tenure or promotion are evaluated by each member of the fulltime faculty anonymously using standardized forms which include checklists and open-ended comments. 
Adjunct Faculty

Adjunct faculty at the Isabelle Farrington School of Education are valued members of the Unit’s professional team. They are carefully selected for expertise and experience in their specific subject areas and pedagogy. All have experience in Connecticut schools and classrooms; many are 092 certified, most hold terminal academic or professional degrees, and all are expert practitioners able to demonstrate and explain effective instructional techniques. 

Adjuncts’ teaching performances are reviewed by the Unit’s Director using the faculty evaluation forms that Candidates complete anonymously at the conclusion of each course. 
ELEMENT 7  UNIT FACILITATION OF PROFESSIONAL DEVELOPMENT

All faculty members are encouraged to be life-long learners through unit policies and practices that align with the Conceptual Framework.  A representative sample of the professional development opportunities available to faculty at the university, unit, and program levels have been categorized according to the Conceptual Framework Domains and are described below.

Context 
· Faculty/Staff Luncheons weekly meetings that facilitate collaboration and collegiality among faculty and support staff from all of the University’s colleges and departments.
· Faculty Academic Advisors Training university-wide workshops enabling undergraduate and graduate SHU faculty to remain current in academic advising issues.
· Involvement of Departments in Engaged and Active Learning (IDEAL) Workshops provide SHU students and faculty with a forum for discussing best practices in teaching and learning.
· American Association of Colleges for Teacher Education (AACTE) Weekly news briefs delivered directly to faculty inboxes provide the most up-to-date news regarding: Colleges of Education; Accreditation; Teaching and the Classroom; Campaigns, Legislation and NCLB; STEM Teacher Issues; among others.

Content

· School of Education Adjunct Faculty Reception: Annual meeting of fulltime and adjunct faculty to inform and update adjunct instructors about changes in curriculum, assessment procedures, and the relevance of the Conceptual Framework to their course planning and execution. 

Learner
· Educational Leadership Intern Seminar: Presentation by Dr. Mark K. McQuillan Commissioner and Secretary to the State Board of Education for Unit’s students and faculty. 
Pedagogy

· The Office for Instructional Technology offers seminars designed to train SHU faculty in the pedagogy and processes for using information technology in education. 
· Summer Faculty IT Workshop SHU faculty work with IT staff in the development of individualized technology projects that can be integrated into their curricula. 

Educator
· Faculty Institutes offered each Fall and Spring enable SHU faculty to discuss a variety of topics related to the higher education teaching and learning process.                 

The Unit believes that professional development extends beyond the classroom, and, in keeping with the Unit’s Conceptual Framework, also involves the enhancement of personal and interpersonal skills and dispositions as well as the professional skills of its faculty. A few examples of these types of professional development opportunities provided over the past year include:

Presidential Colloquium 
Hosted by University President Dr. Cernera celebrating the 40th Anniversary of the Papal Encyclical Populorum Progressio.  This encyclical on social justice discussed the question:  “What does it mean to forge a more just society for the common good?”
Teaching of the Diamond Heart: 
A lecture presented by Tenzin Demchok Tibetan Lama & Geshe Larampa of the Mahayana School of Tibetan Buddhism. Sponsored by the School of Education.

An Evening with RUMI: Poet of Peace 
Held at SHU’s Edgerton Theater for the Performing Arts, this celebration honored the 800th Anniversary of the birth of the eminent philosopher and Persian poet Mowlana Jalal-al-Din Balkhi Rumi and included dance, music, poetry, and selected readings. Hosted by the School of Education.

SECTION 2: RESPONSE TO NCATE STANDARDS

PART II. EVIDENCE FOR MEETING EACH STANDARD
STANDARD 6: UNIT GOVERNANCE AND RESOURCES


ELEMENT 1: UNIT LEADERSHIP AND AUTHORITY 

Sacred Heart University is the second-largest Catholic university in New England and was the first in American to be led and staffed by lay people.  A lay Board of Trustees, under a charter granted by the State of Connecticut, has the formal authority and responsibility to oversee financial and managerial operations, subject to state and federal laws. The Board is the governing authority of the university.  It empowers the President, Dr. Anthony Cernera and his cabinet to develop policies and procedures consistent with the University Mission. 

The University’s Strategic Plan has been the road map guiding the university’s operations and future plans. All departments and Units of the University are required to coordinate and align their plans, developments, and activities with the goals and objective of the Strategic Plan of the University. As such, the university has been organized into four colleges: The College of Liberal Arts and Sciences, led by Dean Dr. Claire Paolini, the John F. Welch College of Business, led by Dean Dr. Stephen Brown, the College of Education and Health Professions, led by Dean Dr. Patricia Walker, and University College which is primarily responsible for accelerated and non-credit courses. The Isabelle Farrington School of Education comes under the purview of the College of Education and Health Professions, and the Director of the School of Education, Dr. Edward Malin, reports directly to Dean Walker. The University governance structure also includes the University Academic Assembly, comprised of elected faculty members that advise the President and his cabinet. A member of the Unit’s faculty was elected in 2007 to a three-year term on the University Academic Assembly Council – the governing body of the Assembly.

Within the Unit structure, the Director of the School of Education has overall responsibility for Unit operations and programming. However, most decisions are made collaboratively with time set aside at the twice a month faculty meetings for information exchange and deliberations on issues of interest to the School. The Unit’s faculty generally makes decisions about new course offerings, curriculum, etc. The Intermediate Administration and Supervision Program and the Remedial Reading/Remedial Language Program each have their own Director who is a faculty member of the Unit. These Directors work with their faculty on admissions decisions, lead the process of curriculum development and revisions, coordinate programs, syllabi, and assessment procedures of adjunct faculty affiliated with their program. These program directors also oversee the advisement of Candidates in each program.
Recruiting and Admission Practices and Policies 
 The Unit is highly proactive in recruitment and communication of programs and policies.  The Office of Graduate Admissions holds frequent “open houses” and orientations for prospective Candidates at which time faculty advisors from the School of Education describe the Unit’s programs and admission requirements.

Certification Authority 
 The Unit has a Certification Officer, Dr. Karl Lorenz, for Candidates seeking Initial Teacher Certification, and Dr. Steve Rubin serves as Certification Officer for Candidates seeking Intermediate Administrative certification (092).  Both officers review the Candidate’s transcript to ensure that each Candidate meets all of the state requirements. Once Candidates have been found to have met all the requirements, they may apply for state certification. 
Collaboration with Practitioners 
 The Unit faculty frequently collaborates with P-12 teachers and administrators in the design, delivery, and evaluation of the Unit’s programs and policies.  Faculty members in the Unit also spend considerable time “in the field” working with practitioners as they supervise student teaching and administrative internships where mentors and/or cooperating teachers assume a critical role in helping to plan, execute, and evaluate the performance of Candidates in clinical settings.
Involvement in University and College Governance
The Director of the School of Education is a member of the Dean’s Council of the College of Education and Health Professions. Members of the Unit’s faculty serve on major committees of the University such as the University Academic Assembly, the Faculty Affairs Committee, Academic Affairs Committee, Benefits Committee, Budget Committee, Strategic Planning Committee, and others. In addition, the Unit faculty is well represented on the various committees of the College of Education and Health Professions.
ELEMENT 2: UNIT BUDGET

The Unit’s budget is in line with other departmental distributions. As noted elsewhere in this report, the University recently expended significant funds on the development of the new facility which houses the School of Education and the College of Education and Health Professions Table 1 shows the School of Education’s revenues and expenses as a percentage of Sacred Heart University’s budget for FY 2004 – FY 2008.
Standard 6  Table 1

Budget Information

	FY
	University Budget

(net of aid)
	SOE Revenue
	SOE Rev % of

Univ Budget
	SOE Expense
	SOE Expense

% of

Univ Budget

	2008
	108,295,664
	8,145,234
	7.52%
	3,964,009
	3.66%

	2007
	99,264,285
	8,144,898
	8.21%
	3,853,918
	3.88%

	2006
	91,755,420
	7,397,933
	8.06%
	3,478,044
	3.79%

	2005
	84,965,254
	7,216,910
	8.49%
	2,740,496
	3.23%

	2004
	78,904,255
	5,622,857
	3.23%
	2,245,027
	2.85%


. 
ELEMENT 3: PERSONNEL
Faculty
The Isabelle Farrington School of Education is justifiably proud of its dedicated and highly experienced professional education faculty. All members of the faculty teach education courses, provide services such as advisement to Candidates, supervise clinical practices, and/or administer some portion of the Unit or Programs of the Unit. Tables 2 and 3 provide an overview of the growth in number of fulltime faculty since the Unit’s last full CSDE review, and the academic rank of the fulltime faculty. As noted previously, 83% of fulltime faculty hold doctorate degrees, and the rest are ABD and in the process of completing their dissertations.

In addition to coursework responsibilities, faculty workload includes advising of Candidates, committee work, College and School activities, course coordination, research, working with adjuncts and working in the community. Opportunities for a reduced workload and sabbaticals are offered to support faculty research and participation in various professional activities. Course reductions may also result from grants, special projects, and academic pursuits as noted in response to Standard 5 in this report.
Unit faculty members are expected to contribute to the University community by serving on various committees, supporting interdisciplinary events and conferences and encouraging and attending/student activities.  The Unit strives for balance among supervising and advising students, teaching courses, contributing to professional research and serving the college and the University.  A full course load for faculty members is considered 12 hours per semester at the graduate or undergraduate level in keeping with University policy.
Section 6 Table 2:

Growth in Fulltime Faculty

2003 – 2007

	Year
	Full-time Faculty

	2003–04
	15

	2004-05
	18

	2005-06
	20

	2006-07
	22

	Fall 2007
	24


Section 6  Table 3:
Academic Rank of Professional Education Faculty

For Academic Year: ​​​​​​2007-2008

	Academic Rank
	# of Faculty with Tenure
	Non-tenured Faculty

	
	
	# on Tenure Track
	# Not on Tenure Track

	Professors
	1
	
	

	Associate Professors
	3
	
	3

	Assistant Professors
	
	3
	12

	Lecturers
	
	
	1

	Visiting Professors 
	
	
	1

	Total
	4
	3
	17


Support Staff

The Unit has also expanded its support staff since the last CSDE visit. At that time the support staff consisted of three administrative personnel at the main campus, and a part-time librarian and a part time secretary at the Lisbon (now Griswold) campus. Today, there are three administrative personnel, a receptionist, and two systems managers at the main campus, and a fulltime librarian and fulltime administrative person, plus a part-time librarian at the Griswold campus. Support personnel at the Stamford campus are employees of University College and not of the School of Education.
ELEMENT 4: UNIT FACILITIES
In 2007, the College of Education and Health Professions, including the School of Education, relocated to a newly renovated facility some three miles from the University’s main campus. This state of the art location has office space for faculty, and fully equipped “smart” classrooms. The majority of the Unit’s courses are held in the new facility known as the Cambridge Campus of Sacred Heart University. The site bears the name of the street on which it is located. The Remedial Reading/Remedial Language Arts Program has a dedicated space in the new campus where it houses its Literacy Clinic. The clinic serves as the location where program Candidates engage in required clinical experiences. Students come to the clinic for remedial reading and language arts tutoring and workshops. The building also has its own IT staff to assist Candidates and faculty should any technology problems arise. In addition, the building has a library that is staffed by a fulltime librarian to assist faculty and Candidates with their research needs. There is also a staffed Public Safety office in the facility. 

Branch Campuses

A unique aspect of the Isabelle Farrington School of Education is its campus in Griswold CT which offers an alternative for graduate students in Eastern CT. The curriculum, program requirements, and assessment systems are identical to those at its main campus. The faculty at Griswold is comprised of full-time faculty members, area superintendents, principals, and master teachers. The Griswold Campus is a unique “Learning Lab” in the fact that the campus shares facilities with Griswold High School. The School of Education maintains a suite of offices, a computer lab, and a library at the Griswold Campus. In addition, the Campus affords Candidates with direct access to elementary school, middle school, and high school libraries.

The Unit also maintains a branch campus in Stamford, CT where Candidates may elect to take a portion of their course work from among the select offerings at this location. Two faculty members are assigned to the Stamford campus with primary responsibility for advisement and teaching. At the present time, no education program is offered in its entirety at the Stamford location.
ELEMENT 5: UNIT RESOURCES INCLUDING TECHNOLOGY
Sacred Heart University has been identified by Intel Corporation as “one of the most unwired college campuses in America” in recognition of the University’s commitment to wireless technology to assist student learning. This investment permits the Unit’s Candidates to access the internet and their university-provided email accounts from any location on campus at any time. All classrooms on the Institution’s main campus and Cambridge Campus are fully equipped with state-of-the-art educational technology.
 The Unit is committed to developing the ability to understand, integrate and effectively utilize current and emerging technologies and strategies in instruction and across the curriculum to help all students learn. All initial certification Candidates are required to take course number ED271/578 “Introduction to Computers in Education” or ED592 “Advanced PC Applications”. The Unit also provides an opportunity for Candidates for the Master of Arts in Teaching (MAT) degree to obtain their degree with a Concentration in Educational Technology by taking an additional four courses in Educational Technology as part of fulfilling their MAT course requirements.
Throughout the academic year the Institution offers a variety of programs in educational technology in which Unit faculty are invited to participate and to share their experiences with the use of technology to enhance student learning. These programs range from monthly “lunch and learn” type programs to a week-long intensive Summer Technology Institute for which faculty members receive a stipend for participating. These programs are conducted by the University’s Director of Instructional Technology whose office is dedicated to helping faculty members become more skilled in the application of technology in the classroom.
Additional evidence of the Unit’s commitment to technology is demonstrated by the fact that in any given semester a number of courses are offered to Candidates in fully online or blended formats through the use of Blackboard technology. The Unit also utilizes Web Advisor technology to enable faculty members to be of more assistance to Candidates. Also, as articulated previously in this document, the Unit has contracted with an outside supplier to develop a customized online data collection and assessment tracking system known as e-STAR to facilitate the Unit’s use of data in making changes to its programs.
SECTION 3: RESPONSE TO CONNECTICUT REGULATORY

AND STATUTORY REQUIREMENTS

The CSDE required Curriculum Alignment Charts can be found on the following pages.
CURRICULUM ALIGNMENT CHARTS – ELEMENTARY EDUCATION
	
	Requirement Area
	Certification 

Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for this program/endorsement) area.  Indicate if course is undergraduate or graduate level. 

	1. 
	General Education 

and

Statutory

C.G.S. Sec. 10-145d(a)(8) 

	A survey course in U.S. History of no less than three semester hours of credit


	 UG:   HI 221 U.S. History to 1865
 UG:   HI 222 U.S. History Since 1865

	2. 
	Professional Education
	Foundations of Education
	X UG X Grad:  ED152/552 Education in the U.S. 



	3. 
	Professional Education
	Education Psychology

 Including six semester hours of credit in child and/or human growth and development
	X UG X Grad: ED101/553 Educational Psychology  

X Grad:  ED 681 Human Growth & Development

	4. 
	Professional Education 

And

Statutory

C.G.S. Sec. 10-145d(a)(9)
	Curriculum & Methods 

Including six semester hours of credit in language arts 

A comprehensive reading instruction course comprised of not less than six semester hours of credit.


	X UG X Grad:  ED223/430 Elementary Curriculum and Methods

                                                   Social Studies and History

                                      ED222/459 Elementary Curriculum and Methods

                                                   Math and Science

                                      ED221/413 Elementary Curriculum and Methods

                                                    Reading, Writing and Language Arts

                                      ED387/560 Children’s Literature

                                      ED262/428 Secondary Curriculum

                                   ED264/429 Secondary Methods in the Content

                                                    Areas  

	5. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom. 
	X UG X Grad:   ED205/569 Education of Special-Needs Students
  

	6. 
	Professional Education
	Student Teaching
	X UG X Grad:  ED391/491 Student Teaching Seminar 

	7. 
	Professional Education
	Other clinical experience
	X UG X Grad:   Course-embedded Field Experiences 

	8. 
	Statutory

C.G.S. Sec.  

10-145a (b)
	Any candidate …shall be encouraged to complete an intergroup relations component which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives:

(1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; 

(2) the counteracting of biases, discrimination and prejudices; and

(3) the assurance of respect for human diversity and personal rights.


	X UG X Grad:   ED229/523 Multicultural Education 


	9. 
	Statutory

C.G.S. Sec.  

10-145a(c)
	Any candidate …shall be encouraged to complete 

(1) a health component …which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health; and

(2) a mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.
	X UG X Grad:  ED223/430 Elementary Curriculum and Methods

                                                          Social Studies and History

  

	10. 
	Statutory

C.G.S. Sec. 

10-145a (d)
	Any candidate …shall be encouraged to complete a school violence prevention and conflict resolution component.
	X UG X Grad:   ED207/566 Classroom Management
                                        ED152/552 Education in the U.S.

	11. 
	Statutory

C.G.S. Sec. 

10-145a (e)
	Any candidate …shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.
	X UG X Grad:   ED271/578 Introduction to Computers in

                                                     Education
 X Grad:                   ED 592 Advanced PC Applications in Education:
                                               P–12                               

	12. 
	Statutory

C.G.S. Sec. 

10-145a (f)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training.  Such instruction shall be incorporated into requirements of student major and concentration.


	X UG X Grad:   ED221/413 Elementary Curriculum and Methods

                                                    Reading, Writing and Language Arts
                            ED387/560 Children’s Literature

	13. 
	Statutory

C.G.S. Sec. 

10-145a (g)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition.  Such instruction shall be incorporated into requirements of student major and concentration.
	X UG X Grad:   ED221/413 Elementary Curriculum and Methods

                                                    Reading, Writing and Language Arts
                                        ED229/523 Multicultural Education

X UG X Grad: ED205/569 Education of Special-Needs Students


CURRICULUM ALIGNMENT CHARTS – SECONDARY EDUCATION
	
	Requirement Area
	Certification 

Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for each program (endorsement) area. Indicate if course is undergraduate or graduate level. 

	1. 
	General Education 

and

Statutory

C.G.S. Sec. 10-145d(a)(8)


	A survey course in U.S. History of no less than three semester hours of credit


	X UG: HI221 U. S. History to 1865

               HI222 U.S. History Since 1865 


	2. 
	Professional Education


	Foundations of Education


	X UG X Grad:  ED152/552 Education in the U.S. 



	3. 
	Professional Education
	Education Psychology


	X UG X Grad:  ED101/553 Educational Psychology 

X UG X Grad:  ED207/566 Classroom Management

	4. 
	Professional Education 

And

Statutory

C.G.S. Sec. 10-145d(a)(9)
	Curriculum & Methods 


	X UG X Grad: ED262/428 Secondary Curriculum

                                 ED264/429 Secondary Methods in the Content

                                                   Areas
X UG:                ED342 Teaching Reading and Writing in the

                                                Content Areas   

X Grad:          EDR510 Content Area Reading Instruction (7-12)

	5. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.


	X UG X Grad: ED101/553 Educational Psychology

                                    ED205/569 Education of Special-Needs Students  



	6. 
	Professional Education


	Student Teaching

    In a high school


	X UG X Grad: ED495 Student Teaching Seminar: Secondary
                                        School  

  

	7. 
	Professional Education


	Other clinical experience
	X UG X Grad: Course-embedded Field Experiences 



	8. 
	Statutory

C.G.S. Sec.  

10-145a (b)
	Any candidate …shall be encouraged to complete an intergroup relations component which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives:

(1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; 

(2) the counteracting of biases, discrimination and prejudices; and 

(3) the assurance of respect for human diversity and personal rights.


	X UG X Grad: ED229/523 Multicultural Education

                                     ED272/627 Societal Issues in Adolescence

X Grad:              ED 681 Human Growth & Development  

  

	9. 
	Statutory

C.G.S. Sec.  

10-145a(c)
	Any candidate …shall be encouraged to complete 

(1) a health component …which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health; and

(2) a mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.

	X UG X Grad:  ED272/627 Societal Issues in Adolescence
X Grad:               ED 681 Human Growth & Development 



	10. 
	Statutory

C.G.S. Sec. 

10-145a (d)
	Any candidate …shall be encouraged to complete a school violence prevention and conflict resolution component.


	X UG X Grad: ED272/627 Societal Issues in Adolescence  

  

	11. 
	Statutory

C.G.S. Sec. 

10-145a (e)
	Any candidate …shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.
	X UG X Grad: ED271/578 Introduction to Computers in

                                                     Education
X Grad:             ED 592 Advanced PC Applications in Education:  P–12                            


	12. 
	Statutory

C.G.S. Sec. 

10-145a (f)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training.  Such instruction shall be incorporated into requirements of student major and concentration.


	X UG:  ED 342 Teaching Reading and Writing in the Content Areas
X Grad: EDR 510 Content Area Reading Instruction (7-12)

	13. 
	Statutory

C.G.S. Sec. 

10-145a (g)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition.  Such instruction shall be incorporated into requirements of student major and concentration.


	X UG X Grad: ED205/569 Education of Special-Needs Students  

X UG:  ED 342 Teaching Reading and Writing in the Content Areas
X Grad: EDR 510 Content Area Reading Instruction (7-12)

	14. 
	Statutory

C.G.S. Sec. 10-19(a)
	Repealed as of July 1, 1996
	


CURRICULUM ALIGNMENT CHARTS – INTERMEDIATE ADMINISTRATION AND SUPERVISION

	
	Requirement Area
	Certification 

Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for this program/endorsement area. 

	1. 
	Professional Education
	Psychological/Pedagogical Foundations of Learning


	( Grad:   EDL 626 Assessment & Evaluation: Quantitative & Qualitative Analysis 


	2. 
	Professional Education
	Curriculum Development and Program Monitoring


	( Grad:   EDL 605 Advanced Curriculum Development and Program Monitoring
( Grad:   EDL 626 Assessment & Evaluation: Quantitative & Qualitative Analysis

	3. 
	Professional Education
	School Administration (e.g., finance, school law, leadership training, etc.)

 
	( Grad:   EDL 650 The Law and Finance in Education
( Grad:   EDL 654 Leadership & Administrative Policy: Contemporary Educational Problems OR

                         EDL 655 Distinguished Lectures in Education 

	4. 
	Professional Education
	Personnel Evaluation and Supervision


	( Grad:   EDL 635 Teacher Supervision, Evaluation, and Staff Development
( Grad:  

	5. 
	Professional Education
	Contemporary Educational Problems & Solutions from the Policy Making Perspective (may include research)

 
	( Grad:   EDL 654 Leadership & Administrative Policy: Contemporary Educational Problems OR

                         EDL 655 Distinguished Lectures in Education 


	6. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.


	( UG or ( Grad:  Prerequisite prior to completion of program

	7. 
	Professional Education
	Internship or other clinical experiences in Administration/Supervision.


	( Grad:   EDL 698
( Grad:  


CURRICULUM ALIGNMENT CHARTS – REMEDIAL READING AND REMEDIAL LANGUAGE ARTS
	
	Requirement Area
	Certification 

Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for this program/endorsement area. 

	1. 
	Professional Education
	Developmental Reading


	( Grad: EDR507 Developmental Reading and Language Arts  (4- 6)                                
  

	2. 
	Professional Education
	Reading in Content Areas


	( Grad: EDR510 Content Area Reading Instruction (7-12)  

  

	3. 
	Professional Education
	Diagnosis and remediation of reading and language arts difficulties

 
	( Grad: EDR 540 Advanced Diagnosis and Remediation of
                                   Reading Difficulties 



	4. 
	Professional Education
	Language arts


	( Grad: EDR 505 Early Reading and Language Arts Success  (PK- 3)                                  


	5. 
	Professional Education
	Tests and measurement 
	( Grad: EDR 545 Assessment and Evaluation: CT Model  

	6. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.
	( UG:    ED205 Education of Special-Needs Students

	7. 
	Professional Education
	At least 6 semester hours of credit in clinical practice in reading and language arts 


	( Grad: EDR 550 Clinical Experience I (University Clinic)
( Grad: EDR 555 Clinical Experience II (School Clinic)

	8. 
	Statutory

C.G.S. Sec.  

10-145a (b)
	Any candidate …shall be encouraged to complete an intergroup relations component which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives:

(1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; 

(2) the counteracting of biases, discrimination and prejudices; and 

(3) the assurance of respect for human diversity and personal rights.
	( UG ( Grad:   

( UG ( Grad:  

	9. 
	Statutory

C.G.S. Sec.  

10-145a(c)
	Any candidate …shall be encouraged to complete 

(1) a health component …which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health; and

(2) a mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.
	( UG ( Grad:   

( UG ( Grad:  

	10. 
	Statutory

C.G.S. Sec. 

10-145a (d)
	Any candidate …shall be encouraged to complete a school violence prevention and conflict resolution component.


	( UG ( Grad:   

( UG ( Grad:  

	11. 
	Statutory

C.G.S. Sec. 

10-145a (e)
	Any candidate …shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management. 
	( UG ( Grad:   

( UG ( Grad:  

	12. 
	Statutory

C.G.S. Sec. 

10-145a (f)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training.  Such instruction shall be incorporated into requirements of student major and concentration.

	( UG ( Grad:   

( UG ( Grad:  

	13. 
	Statutory

C.G.S. Sec. 

10-145a (g)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	14. 
	Statutory

C.G.S. Sec. 10-19(a)
	Repealed as of July 1, 1996
	


Appendices

Appendix A: Program Alignment Matrix – Referred to In Standards 1 and 2
	Proficiency
	NCATE
	Teacher Prep

CCCT
	Ed Leadership

Standards for Leaders

          CSSL/ ELCC
	Literacy Program

IRA

	(context)

I. The Candidate understands the context of the profession, both current and past, static and changing.

· Historical and Philosophical 

· Legal and Current Issues 

· School Structure and Functioning 
· Community
	Teacher candidates can apply their professional and pedagogical knowledge and skills delineated in professional, state, and institutional standards to facilitate learning. 

Candidates for other professional school roles have an adequate understanding of the professional knowledge expected in their fields and delineated in professional, state, and institutional standards.

Candidates for other professional school roles understand the policy contexts within which they work.  

Teacher candidates consider the school, family, and community contexts in which they work and the prior experience of students to develop meaningful learning experiences.

Candidates for other professional school roles understand and build upon  the diversity of students, families, and communities.  


	I.5.a Teachers know how to design and deliver instruction by understanding that the specific content taught is part of and connected to a larger universe of knowledge represented in a K-12 curriculum.

II.4.b Teachers create instructional opportunities to support students’ academic, social and personal development by employing techniques that address a variety of learning styles as well as incorporate a wide range of community and technology resources. 

III.2.a Teachers share responsibility for student achievement and well-being through means such as working collaboratively with school administrators, colleagues and families to encourage students to take responsibility for their own learning. 

III.2. b Teachers share responsibility for student achievement and well-being through means such as involving families of students in the education of their children by keeping them informed about their students’ learning and seeking input to support and meet children’s needs. 

III.2.c Teachers share responsibility for student achievement and well-being through means such as identifying appropriate agencies in the larger community, businesses and professional organizations that can provide resources for students, classrooms or schools.

III.5.b Teachers serve as leaders in the school community through means such as working with colleagues and/ or community leaders to secure community support for students and schools and actively promoting strategies that support the continuous improvement of student learning.


	CSSL I   The Educated Person 
The school leader possesses an understanding of the educated person; and engages staff, parents, and the community in developing a common vision of the educated person and in identifying the implications of that vision for students and the school’s programs. 

CSSL V  School Goals 
The school leader actively engages members of the school community to establish goals that encompass the school’s vision of the educated person and in developing procedures to monitor the achievement of those goals. 
ELCC STANDARD 1: School Vision

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a school or district vision of learning supported by the school community.

ELCC STANDARD 6: Political, Social, Economic, Legal Responsibilities

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.
	1.1 The Candidate demonstrates knowledge of psychological, sociological and linguistic foundations of reading and writing processes and instruction. 

1.2 The Candidate demonstrates knowledge of reading research and histories of reading.

3.4 The Candidate communicates results of assessments to specific individuals (students, parents, caregivers, colleagues, administrators, policy makers, policy officials, community, etc.)



	(Content)

II. The Candidate demonstrates knowledge of facts, concepts, principles and methods of inquiry of the general and specialized content required for successful practice of the profession.
· General academic knowledge

· Subject Specific knowledge
· Content Area Standards
	Teacher candidates know the subject matter that they plan to teach and can explain important principles and concepts delineated in professional, state, and institutional standards. 

Candidates for other professional school roles know their fields and can explain principles and concepts delineated in professional, state, and institutional standards.


	I.3 Teachers are proficient in reading, writing and mathematics.

I.4.a Teachers understand the central concepts and skills, tools of inquiry and structures of the discipline(s) they teach by becoming knowledgeable about the major principles and concepts of the subject to be taught and presenting appropriate lesson content.

 I.4.c Teachers understand the central concepts and skills, tools of inquiry and structures of the discipline knowing and utilizing national and state standards within their discipline(s).

I.4.d Teachers understand the central concepts and skills, tools of inquiry and structures of the discipline(s) they teach by being aware of the evolving nature of subject-matter knowledge and the need for keeping abreast of new ideas and understanding within one’s discipline, including the impact of technology and information sources on the nature of teaching, communications and the development of knowledge. 

I.4.e Teachers understand the central concepts and skills, tools of inquiry and structures of the discipline(s) they teach by understanding that literacy skills and processes are applicable in all content areas and helping students develop the knowledge, skills and dispositions that enable students to construct meaning and make sense of the world through reading, writing, listening, speaking and viewing. 

I.4.f Teachers understand the central concepts and skills, tools of inquiry and structures of the discipline(s) they teach by understanding and using concepts and skills inherent in numeracy to enable their students to represent physical events, work with data, reason, communicate mathematically, and make connections within their respective content area in order to solve problems. 
	CSSL II  The Learning Process 
The school leader possesses a current, research- and experience-based understanding of learning theory and human motivation, helps develop such understanding in teachers and parents, and uses that understanding to promote the continuous improvement of student learning (i.e. Common Core of Learning). 

CSSL XI Organization, Resources, and School Policies 

The school leader works with staff to review organization and resources, and develops and implements policies and procedures to improve program effectiveness, staff productivity, and learning for all students.

ELCC Standard 2: School Culture and the Learning Environment:

Curriculum, Instruction & Professional Development

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.

ELCC STANDARD 3: Organizational Management; Technology and Resource Allocation 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment.


	1.4 The Candidate demonstrates knowledge of the major components of reading (phonemic awareness, word identification, phonics, vocabulary and background knowledge, fluency, comprehension strategies, and motivation) and how they integrate in fluent reading. 

	(Learner)

III. The Candidate incorporates an understanding of cognitive and affective processes in designing and implementing learning experiences.

· The Learning Process
· Growth and development

· Diverse Learners
	Teacher candidates focus on student learning as shown in their assessment of student learning, use of assessments in instruction, and development of meaningful learning experiences for students based on their developmental levels and prior experience.  

Candidates for other professional school roles are able to create positive environments for student learning. They understand and build upon the development levels of students with whom they work.


	I.1.a Teachers understand how students learn and develop by becoming knowledgeable about major concepts, principles, theories and research related to the normal progression and variations in students’ physical, emotional and cognitive development to construct learning opportunities that support students’ development, acquisition of knowledge and motivation.

I.1.b Teachers understand how students learn and develop by learning about exceptionalities in learning – including learning differences, visual and perceptual differences, social-emotional differences, special physical or mental challenges, and gifted and talented exceptionalities – and challenging students with exceptionality as well as seeking sources of support within the school. 

I.2.a Teachers understand how students differ in their approaches to learning by being aware of how student learning is influenced by language, culture, heritage, family and community values and incorporating students’ experiences and community resources into instruction. 

I.2.c Teachers understand how students differ in their approaches to learning by becoming knowledgeable about language development, including the process of second-language acquisition, and employing strategies to support the learning of students whose first language is not English. 


	CSSL II  The Learning Process 
The school leader possesses a current, research- and experience-based understanding of learning theory and human motivation, helps develop such understanding in teachers and parents, and uses that understanding to promote the continuous improvement of student learning (i.e. Common Core of Learning). 

CSSL IV  Diverse Perspectives 
The school leader understands the role of education in a pluralistic society, and works with staff, parents and community to develop programs and instructional strategies that incorporate diverse perspectives. 

ELCC Standard 2: School Culture and the Learning Environment: Curriculum, Instruction & Professional Development

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.

 
	1.3The Candidate demonstrates knowledge of language development and reading acquisition and the variations related to cultural and linguistic diversity.

4.1 The Candidate uses students’ interests, reading abilities, and backgrounds as foundations for the reading and writing program.



	(Pedadogy)

IV. The Candidate demonstrates professional/ technical skills that are associated with the successful educational practice.

· Learning environment
· Instructional Design

· Instructional Delivery

· Differentiation

· Assessment

· Integration of  Technology


	Teacher candidates have a broad knowledge of instructional strategies that draws upon content and pedagogical knowledge and skills delineated in professional, state, and institutional standards to help all students learn. They facilitate student learning of the subject matter through presentation of the content in clear and meaningful ways and through the integration of technology.


	 I.2.b Teachers understand how students differ in their approaches to learning by learning about and utilizing strategies for building understanding, acceptance and a positive sense of community into the classroom.

I.4.b Teachers understand the central concepts and skills, tools of inquiry and structure of the discipline(s) they teach by learning about and using computer and information technology as an integral part of teaching their discipline(s).

I.5.b Teachers know how to design and deliver instruction by recognizing the importance of focusing and sequencing curricular objectives to connect with students’ previous and future learning and to prepare students to master state and local achievement goals. 

I.5.c Teachers know how to design and deliver instruction by choosing when and how to expand beyond the articulated curriculum to meet student needs and to make connections among different subjects and among school, career and work. 

I.6.a Teachers recognize the need to vary their instructional methods by recognizing individual differences in approaches to learning and identifying how learners perceive, interact with and respond to the learning environment. 

I.6.b Teachers recognize the need to vary their instructional methods by varying their role in the instructional process in relation to the content and purposes of instruction. 

II.1.a Teachers plan instruction based upon knowledge of subject matter, students, the curriculum and the community by designing instruction and assessment to achieve long- and short-term learning goals that are specific and measurable. 

II.1.b Teachers plan instruction based upon knowledge of subject matter, students, the curriculum and the community by selecting appropriate materials- including a wide range of technological resources – to help students find information, interpret the quality of sources, and effectively synthesize and communicate information. 

II.1.c Teachers plan instruction based upon knowledge of subject matter, students, the curriculum and the community by sequencing learning tasks into coherent units of instruction derived from the curriculum and incorporating hands-on, real-world experiences and community resources from which students can build an understanding of abstract concepts and knowledge. 

II.1.d Teachers plan instruction based upon knowledge of subject matter, students, the curriculum and the community by anticipating common misperceptions, diverse levels of student interest and available resources, and making adjustments as appropriate. 

II.2.a Teachers create a structure for learning by selecting and/or creating significant learning tasks that make subject matter meaningful to students by designing tasks that meet curricular goals, build upon students’ prior learning, and advance the student toward important learning goals. 

II.2. b Teachers create a structure for learning by selecting and/or creating significant learning tasks that make subject matter meaningful to students by addressing various learning styles, incorporating multicultural content and fostering interdisciplinary connections. 

II.2.c Teachers create a structure for learning by selecting and/or creating significant learning tasks that make subject matter meaningful to students by making purposeful choices about whether students should work individually or collectively. 

II.3.a Teachers establish and maintain appropriate standards of behavior and create a positive learning environment that shows a deep commitment to students and their success by ensuring that standards of behavior are explicit and applying them consistently over time with fitting consequences. 

II.3.b Teachers establish and maintain appropriate standards of behavior and create a positive learning environment that shows a deep commitment to students and their success by maximizing the amount of time spent in instruction by effectively managing routines and transitions. 

II.3.c Teachers establish and maintain appropriate standards of behavior and create a positive learning environment that shows a deep commitment to students and their success by organizing, allocating and managing resources of time, space, activities and attention to ensure high levels of student engagement and participation. 

II.3.d Teachers establish and maintain appropriate standards of behavior and create a positive learning environment that shows a deep commitment to students and their success by establishing high expectations for achievement, promoting shared responsibility for learning, and nurturing the development of ethical and responsible behavior in students. 

II.3.e Teachers establish and maintain appropriate standards of behavior and create a positive learning environment that shows a deep commitment to students and their success by demonstrating enthusiasm, self-confidence and caring about the well-being of students. 

II.3.f Teachers establish and maintain appropriate standards of behavior and create a positive learning environment that shows a deep commitment to students and their success by structuring student interactions and academic discussions in a nonthreatening, safe learning environment that supports varied learning and performance styles, student interests, and encourages intellectual risk-taking among learners. 

II.3.g Teachers establish and maintain appropriate standards of behavior and create a positive learning environment that shows a deep commitment to students and their success by using understanding of individual and group motivation to foster students’ independent thinking, perseverance and confidence as learners. 

II.4.a Teachers create instructional opportunities to support students’ academic, social and personal development by developing effective lessons by organizing instructional activities and materials to promote achievement of lesson objectives.

II.4.b Teachers create instructional opportunities to support students’ academic, social and personal development by employing techniques that address a variety of learning styles as well as incorporate a wide range of community and technology resources. 

II.4.c Teachers create instructional opportunities to support students’ academic, social and personal development by promoting the development of critical and creative thinking, problem-solving and decision-making skills and the deeper understanding of concepts.

II. 4.d Teachers create instructional opportunities to support students’ academic, social and personal development by integrating into all curriculums and programs opportunities for students to develop and demonstrate ethical and responsible student behavior. 

II.5.a Teachers use effective verbal, nonverbal and media communications techniques which foster individual and collective inquiry by communicating clearly, using precise language and acceptable oral and written expressions that convey expectations for students.

II.5.b Teachers use effective verbal, nonverbal and media communications techniques which foster individual and collective inquiry by engaging students in purposeful discourse by using appropriate questioning strategies- i.e., knowing when to provide information, when to clarify an issue, when to model, when to lead and when to let students struggle with a difficulty.

II.6.a Teachers employ a variety of instructional strategies that enable students to think critically, solve problems and demonstrate skills by becoming familiar with principles and techniques associated with various instructional and assessment strategies, including how to use multiple representations and explanations of concepts. 

II.6.b Teachers employ a variety of instructional strategies that enable students to think critically, solve problems and demonstrate skills by identifying strategies to create learning experiences that make subject matter meaningful for students, encourage students pursue their own inquiries and interests, and help students make connections between school and career. 

II.7.a Teachers use various assessment techniques to evaluate student learning and modify instruction as appropriate by monitoring student understanding of the lesson at appropriate points and adjusting teaching when necessary. 

II.7.b Teachers use various assessment techniques to evaluate student learning and modify instruction as appropriate by reflecting upon and analyzing the process of teaching based on student learning or failure to learn, and modify future planes and instructional approaches accordingly.

II.7.c Teachers use various assessment techniques to evaluate student learning and modify instruction as appropriate by sharing assessment criteria with students on a regular basis as well as guiding students to use these criteria for self-evaluation.

II.7.d Teachers use various assessment techniques to evaluate student learning and modify instruction as appropriate by collecting data over time by analyzing student work and determining whether or not instructional strategies promote desired student learning outcomes. 

II.7.e Teachers use various assessment techniques to evaluate student learning and modify instruction as appropriate by using multiple sources of data to examine their students’ progress in light or national, state and local performance standards. 
	CSSL  III  The Teaching Process 
The school leader possesses a knowledge of teaching which is grounded in research and experience, and uses that knowledge to foster teachers’ reflection on the impact of their professional beliefs, values, and practices on student learning. 

CSSL  VII  Student Standards and Assessment 

The school leader works with the school community to establish rigorous academic standards for all students and promotes the use of multiple assessment strategies to

monitor student progress.

CSSL  VIII School Improvement 

The school leader works with staff to improve the quality of school programs by reviewing the impact of current practices on student learning, considering promising alternatives, and implementing program changes that are designed to improve learning for all students. 

CSSL  IX Professional Development 

The school leader works with staff to plan and implement activities that promote the achievement of school goals, while encouraging and supporting staff as they assume responsibility for their professional development. 

CSSL X Integration of Staff Evaluation, Professional Development, and School Improvement 

The school leader works with staff to develop and implement an integrated set of school-based policies for staff selection, evaluation, professional development, and school improvement that results in improved teaching and learning for all students.

ELCC Standard 2: School Culture and the Learning Environment: Curriculum, Instruction & Professional Development

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans for staff.

ELCC STANDARD 3: Organizational Management; Technology and Resource Allocation 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources in a way that promotes a safe, efficient, and effective learning environment.


	2.1 The Candidate uses instructional grouping options (individual, small-group, whole-class, and computer based) as appropriate for accomplishing given purposes,

2.2 The candidate uses a wide range of instructional practices, approaches and methods, including technology-based practices, for learners at different stages of development and from differing stages of development from differing cultural and linguistic backgrounds.

2.3 The Candidate uses a wide variety of curriculum materials in effective reading instruction for learners at different stages of reading and writing development and, from different cultural and linguistic backgrounds.

3.1 The Candidate uses a wide range of assessment tools and practices that range from individual and group standardized tests to individual and group informal classroom assessment strategies, including technology-based assessment tools. 

3.2 The Candidate places students along a developmental continuum and identifies students’ proficiencies and difficulties

3.3 The Candidate uses assessment information to plan, evaluate, and revise effective instruction that meets the needs of all students, including those at different developmental stages and those from different cultural and linguistic backgrounds.

4.2 The Candidate uses a large supply of books, technology-based information, and non-print materials representing multiple levels, broad interests, and cultural and linguistic backgrounds. 

5.3 The Candidate works with colleagues to observe, evaluate, and provide feedback on each other’s practice.

5.4 The Candidate participates in the initiation, implementation and evaluation of professional development programs.



	(educator)

V. The Candidate possesses the personal skills and dispositions, and professional commitments that promote excellence in self and others.  

· Communication skills 

· Interpersonal/ Collaborative Skills 

· Critical thinking Skills
· Enthusiasm and Respect for the Profession
· Professional Development
· Reflective Practice
· Respect for Others
· Development

	Candidates are familiar with the dispositions expected of professionals. Their work with students, families, and communities reflects the dispositions delineated in professional, state, and institutional standards. 


	II.4.c Teachers create instructional opportunities to support students’ academic, social and personal development by promoting the development of critical and creative thinking, problem-solving and decision-making skills and the deeper understanding of concepts. 

II.5.a Teachers use effective verbal, nonverbal and media communications techniques which foster individual and collective inquiry by communicating clearly, using precise language and acceptable oral and written expressions that convey expectations for students. 

II.5.b Teachers use effective verbal, nonverbal and media communications techniques which foster individual and collective inquiry by engaging students in purposeful discourse by using appropriate questioning strategies- i.e., knowing when to provide information, when to clarify an issue, when to model, when to lead and when to let students struggle with a difficulty.

III.I Teachers conduct themselves as professionals in accordance with the Code of Professional Responsibility for Teachers (Section 10-145d-400a Cert. Reg)

III.3.a Teachers continually engage in self-evaluation of the effects of their choices and actions on students and the school community through means such as working with administrators and colleagues t explore student work and progress, to examine the effectiveness of instruction strategies, to identify school and program needs based on student data, and the ensure that the collective needs of the school are addressed. 

III.4.a Teachers seek out opportunities to grow professionally through means such as sharing practices with professional colleagues within the school or district.

III.4.b Teachers seek out opportunities to grow professionally through means such as enriching their knowledge about content, learners, pedagogy, technology and the US public school system through the examination of professional literature, participation in professional organizations, attendance at professional development seminars or ongoing graduate-level course work. 

III.5.a Teachers serve as leaders in the school community through means such as working with colleagues to create a positive, collaborative school culture. 

III.5.b Teachers serve as leaders in the school community through means such as working with colleagues and/ or community leaders to secure community support for students and schools and actively promoting strategies that support the continuous improvement of student learning.

III.5.c Teacher serve as leaders in the school community through means such as working with colleagues in addressing other identified needs of the school and student body. 

III.6.a Teachers demonstrate a commitment to their students and a passion for improving their profession through such means as bringing their enthusiasm about learning about life into their daily work. 

III.6.b Teachers demonstrate a commitment to their students and a passion for improving their profession through such means as showing a commitment to developing the minds and characters of their students. 


	III  The Teaching Process 
CSSL VI  School Culture 
The school leader utilizes multiple strategies to shape the school culture in a way that fosters collaboration among the staff and the involvement of parents, students, and the community in efforts to improve student learning. 

CSSL XII School-Community Relations 

The school leader collaborates with staff to create and sustain a variety of opportunities for parent and community participation in the life of the school.

ELCC STANDARD 5: Ethics, Fairness, Integrity

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairly, and in an ethical manner.

ELCC STANDARD 4: Community Collaboration 

Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community 

interests and needs, and mobilizing community resources.
	4.3 The Candidate models reading and writing enthusiastically as valued lifelong activities. 

4.4 The Candidate motivates learners to be lifelong readers. 

5.1 The Candidate displays positive dispositions related to reading and the teaching of reading. 

5.2 The Candidate continues to pursue the development of professional knowledge and dispositions.
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Appendix C: Intermediate Administration and Supervision Domain Matrix
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Appendix D: Remedial Reading/Remedial Language Arts Domain Matrix
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Candidates preparing for work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.





     Criteria 1	Knowledge of Learning Theory and Process


     Criteria 2	Knowledge of Human Growth and Development


     Criteria 3 	Knowledge of Diversity and Differentiation 








Criteria 1	Designing learning tasks


Criteria 2	Use of appropriate resources


Criteria 3	Plan for Differentiation 








The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.





The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.





The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.





Faculty are qualified and model best practice in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance, they also collaborate with colleagues in the disciplines and the schools. The unit systematically evaluates faculty performance and facilitates professional development.





The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.
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